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Introduction y • . . . 

This report: describes the evaluation bf Experience-3asad Career Ed'ocation 
'S3CE} conducted dun.')c t-oe :975-'^7 school year* by the evaluation nnit of 
the Education and Work Progran at Nortnw«sr Ragional Educational Laboratory. 
'irrtKEL; . E3CE is a coaprehensive./ in di^ dualized career education prcaram 
that integrates a high school sti^nt's learning' of Basic Skills, Life 
Skills and ^reer pevelopnent through work tod learning experierr.ces m th^ 
connunity, Tna report includes findings fron the evaluation of the five 
:rrt"KEL' Expen^aoe-3ased Career Education 'EECE; ^pilot sites, witn- lesser^ 
attention* given to , evaluation of the E3CE deaonstratioc site; Part Z, '/EA 
i^leisentation of E3CZ: and HVfHEL new 'stateriails , traiinir.g, and state 
strategies for ispleinenting E3CE. 



^^d^ences 

Tnis report is intended for the National Institute 3f Sducition; sponsor 
of E3CE researcr^ and deveiopaent> educators m districts that nave recently 
a<^ted E3CE; personnel associated with (CE)2-and the pilot sites fron whoa 
data were collected; educational researcher^; and all persc^is interested m 
career education and alternative educational prograias. 

Pescription of EBCE / ^ ^ 

Experaence-3ased Career Education is "an operational expression 
of the conviction that a cumpi ehens ive curriculusj exists outride the 
v^ls of the school. It assumes that*th6 educational environment can 
be restructured to .take TnaxiTmTm advantage of both the value of direct 
experience and the special ciipabilitiBS of coitcmmity institutiions in 
helping young people pt^are for adult responsibilities •"^ . 



A priiaary goal of the ZBC2 program has been to integrate^ student's 
exploration of various careers with the a.cquisition of cognitive, 
interpersonal and affective skills through a -series of plann^ 
experience with identified learning outcosaes.^ Individual students 
are encouraged to assume responsibility for th&ir <5wn learning. 



19^ 



^Hagems, Rex W. '"What is Eaqperience-Based Career Education?" Illinois 
Career Education Journal s Spring 1976, 33:6-10. 

2 ' * ^ ' 

A 12-page program^ overview of EBCS is available by writing to Ceureer 

Education Program' Director, NWREL, 710 S.W. Second Avenue, Portland, 

Oregon 97204. 'This overview describes what is unique aibout EBCE, what 

students learn, how they learn and bow EBCE -relates to the* ec^loyers . 

amd the cocammity. 



-/ 



Four characteristics, taxen together, aake E3CE different from othez 
alternative or career education programs: 

1. The learning prograia evolves from adult activities .in the 
f * cosnnnity% It is reasoned that learning acti^h.ties based 
directly or? adiilt tasks and roles m the cornsmniity will be 
rscognized' as more relevant by young persons breparimg for 
the* transition to ad\ilthood, 

4 , * • 

1 * * 

'*2. I^e program is based on experiential* learning, actively 
involving students m the daily wqrk of COTsahnity life. 
This "hands-on" approach to learning, long recognised aa an 
effecti've learning strsiiegy, is an iiE>ortant feature of a 
oonsrehensi ve ZBCZ prograis. • , 

?. The EBCE curriouluni is frilly integrated. S3CE Sales- 
. , persons do not breakdown sales presentations into 

^ Isolated ^components of grasoar, TOcabulary or psychology. 

Siail^ry, E3CS applies no artificial 'distinctions arong 
the, cumcular di'sciplines . ... 

4.' , £3CE IS fully mdividxialized. The leamLng goals and 
. strategies are varied to laset the need^ , interests . a«d 
abilities of each st^^ient. 
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.Sunniary of Pilot Site Findirtgs • ^ ; / 

'Jnder direction from the National Insti'tute Education (NIS) the 
evaluation ^hasis for the 1976-77 school year, was on the program 
and student outcome effectls of EBCE. pilot sites^\n the second or 

third vyear of operation. Thifee of 'the IWREL EBCE pilot. sites 

Kodiak, Alas3ca; Colville, Washingxon; and Kennevicic, Washington— 

^ were operating in th^ir second^ year. Hillsboro,, Oregon was m its 
third year and Jefferson County, Colorado began the program only in. 

^ the -spring semester of 1977. 

* , ■* 

^ Pilot sites m thefr Second or third year were considered to have 
had time £o stabilize; therefore, it was believed that their; out- 
coiae effects wouid represent what S3CE could accomplish once 
established . A ki^ point of mt^est: these pilot sites were 
funded ths^Dugh local district money and operated without control 
from NIS or >rw?£L. 

Coring the 1976-77 School j^ar the' average number of students in 
each E3CE ptogram rajiged- f rem 20 m Colyille to 59 in Hillsboro. 
Except for Hillsboro, all sites had more girls than boys paftici- 
pating^ At Colville and Jefferson County the number .of girls was 
double th^t of boys, y^st srodents were m the eleventh or twelfth 
grades; however, Hillsboro had' a substantial proportion of sttidents 
in grades nine and ten. The dumber of project staff oer site ranged 
x>etween trwo and six. Each project had between 55 and 120 coEmmity' ' 

earoloyer sites 'participating in the progra m, 

' » 

Pilot ^ site evaluation was guided by a, consaon design- developed jointly 
by NWREL and site staff. This design provided for data collection 
. through a set of evaluation questions. While NWREL provided the 
evaluation instruments, data anailysis and repprting, individual pilot 
sites handled data collection. Separate evaluation reports were^ 

• published for each pilot site, : ^swcver, some coisaon foldings among 

(the pilot sites are presente4 here. 

. • ' ' \ 

^ Program Fideltiv * ^ 

1- Pilot site programs, maintained high fidelity to the SBCE concept 

,___£SZ^BP^.J&«SheJtort^ Educational I-ab«atory >• ^ 

Changes made within -tU^-'prograo were consistent with the'philos-' 

ophy of EBCE* - • . , * ' 



iPilot sites are school districts which agreed to opiajpite a* full 
EBCE program with local funddLng, These sites re<?eived IJWREL training' 
and technical assistance in return for access to ^veauation data and 
the opportunity to observe their project. 
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Career, and Sdueational Decision ;'Uucing '» 

2. On the New Mexico Career Orienred Activities CnecKlist^ which 
records student experiences in relation ato a variety of career 
and educational decisions-, pre-' to posttest changes were 
statistically, significant at two. of the four:sites, and would 
have, bSen so at the thxrd site had the nimber of students • • 
participating in EBCE for "the year been greater, 

3, At' the beginning of the school year 24 percent of the new E^CS 
studehts indicated that they had no idea what education or « career 
they would be pxirsuing one yaar sifter graduation, 3y the'ehd of 
the school year^ all but 5 percent of. the E3CE students nad ppst- 
seconaary plans while 8 percent of the"cocc>arison grpup still ^ 
lacxe^ such plans. 

4, In May, Students in E3CE and in comparison groups .at four* sites 
•were a^ked to identify two careers of potential interest. ^ 

Hinety-f ive percent of the £BCE students, reported^ having observed 
or worked at one or both of the jobs listed/ whereas only 72, 
percent of the cdroarison group students had observed or worked 
at one or both jobs they'listed. , When, asked '-mat influenced 
. their choice of potential careers, 69 percent of the 23C2 stu- 
dents and 9 percent of -the <:cs:^arison group students indicated 
being influenced ^by observing or working at particiilaLr careers, , 

5. Students in SBC2 and cOT?>arison groups at fotir sites were asked 
on a Stxident 5nd of Year puestidnnaire to rate (on a five point 
scale) how helpful they felt their :S3CE/schooX e;Q>eriences for 

. that year Had been, SBCS students gave' signif icaritly higher 
ratings (at the .05 level) in^leaming: (1) what to look for in 
'considering a job (at four sites) ; (2) *baw to select a career 
that laeets one's interests and abilities *(at three sites);' ^ 
(2^ what .resources to u^e ih gathering inf ocaation ' f or work and 
decision inaking {at three sites); bsisic skills proficiencies 

. ^ eure' jfequired for various jobs (at two site|^7 and (5) how to 
find and keep a job -(at two sites>, 

Basic Skills • ' ' , . * 

- .* * • 

6* A prograa gt>al states that EBte students will improve in basic 
's3cillg such as reading and afithaetic, ajid 'do at leaist as well 
as students not in the prograto* . * 

To determine whether this ^oal was. being met^ thfe >Cociprehensive • 
Test of Basic^Skills was adminis.tered on- a pre-£iosttest basis , 
to'EBCE students at three of 'thfe five pilot sites . ^ Stsadent 
' scoies increased at e^udi site* -An analysis of ijovzoriande ^ 
• reveeaed statistically signij^icant growth in reading^* vocabulary 
and language mechanics at one*site/.in treading cceE5>rehenslon.at ; 
another site^ *and in language expression and arithmetic cosnpu- 
tatiCRi at the third sitfeV Data from the prioi: year also 



indicated. uiat/ students \ basic skills achievement showed some 
growth as- a result of participating in'EBCE, Ln fact, signifi^ " 

^ 'cant growtn al>ove that of the' con^arison groups was noted m a 

. ^few areas. ' ' ^ ' 

Life Skills and Compet^cies . 

7. A coiroarisoh beo/een posttest scores of EBCT and coiroarison group 
^ ^ students indi.g;ated no significant differences on the^^lztfe Skills 

Attitudes laeasure. .A si*gniJ^can*t difference in favor of the 
5BCZ students was fouiia, however, on the Eba>erience Checklist:; • 
a s«lf-^eport survey of surviva;' skill' compe<:encies.^ At* le^st 
20 percent laore ESCZ than comparison ^oud students had expe^i- 
•ence in: (1) balancing a checkbook, (2) 'conroaring vkrtous hell^ 
ancS^life insurance plans, (3^co^K)leting an income form, dnd 
(4) planning a personal or' household budget. 

Students Perceptions of rneir Sducational Experiences * ^ 

8. When a^Jed on the Student EAd-of-Year Questionnaire "How would * 
70U r«e the overall quality of your-EBCS .{or regular high 
scr^i) program?rf on a scale front 1 '(poor) to 5 (excellent) , 
EBCE student^ ra|:i^ their program st^isxically qigher than did 
the conparison grd^i^ at all four pilot sites haVing a comoarison 

•group. Students wete. also asked to rate- the extent to which 
their yearns -expe^jipces had been of assistance to-them. 
Significant dif fer^es.-were fbund in favor o'f EBCS stxidehts at 
three out of four^^ites regarding: .(1) learning- what, to look for 
when considering a job; (2) gaining. confidence in one's ability 
ter apply basic skills to'ccsn^lete tasks, and to so^ve problems, 
and (3) becoming acquainted with a broad r^tnge of resources, to 
^ • use in gathering^ informatidn^ for work and decision maJOng. 

Students' Itotivation'tQ Learn ' * 

On the Student Sn d-of-Year Questionnaire. SBCE .students were 
.asked, "In comparison With past experience^ in the regular high 
school program,, how motivated are you to learn in EBCE? Across 

^ the five sites aTOroximateiy 77 percerit of 'the students sai'd ' 
they were more^ao^vivated to- learn in EBCE. Sixteen oercent 
reborted. con^arablfe. motivation, and eight percent felt they were' 

. less ciotiv^ted to'le^m. ,* , 

Coaammlcatigns with Adtil ts and Accepting Adiilt ResponsibUitles ' 



.0. 



Students in EfiCE 'and in the conparis6n grot«? were ask^ -to «rte 
the helpfulness -of' their EBCE tor regiiiar "^&hool) program V : 
experiences in assisting tttea to COTBnunicata aimf ortably witT* 
adults.- EBCE student? at all foui sites rated their program 
;iigher_than di4'the cofl?>arison group 6^tudentis. These differences 
were statistically ^^ignifican,t at t^ro of the four sites. At 'three 
sites EBCE was rated significantly higher than the regular progrkm 
in preparing students to take respqnsiblity for their own acticsis. 




Po^le of bhe'Commimity Resource Persons \ , 

11* Cornjniinity resource people — some self -employed/ \some from agencies 
of over 1/000 exaploy^s — worked with EBCE students* on caxeerlfe *' 
explorations generally in^^'lving from several days to a week/^ 
and on learning levels of ^everatl weeks ' dur.ation oj^ag^^^hexe 
students worked on a\>ro3ect or obtained ^ core ^^^^^KM^m^ ^^ 
an pccugation or industqpy, i?esponses'from 180 c<H[HE^r^ source'/ 
pepfsons at five EBCS si^tes"^ indipated an average' of 47 i to 9,3 
hours per Wfeek working with students on csureer exploration, and ' * 
an ^average of ^5-2 to 8-4 hours per weak wdrking wi*th'^t\adents on 
learning levels. Over half of the community resotlrce people 

^. ^indicated spending time talking ad>out j5lIT'*jp^rtuni=fties and 

activities at their site, and supervisiai^^fcuSfe^^s on job-related * 
tasJcs, At least 20 percent of the, employers also tctiied with 
students about personaQ problems / helped pisu^ student aSsignmeiits 
and evaluated individual students-* assignments. 

Staff l^erceotidns 

12^. ^ Hhen asked to name areas in which students made the most growth/ 
5taf f most often mentioned learning aixjut a variety of -career ^ 
.^options/ gaining self-confidence/ leciming the . importance* of 
^dependability, and. leaLming^about themselves and how they as ^ 
i students related to adults and to their peers. The sta^f per- 
^ ceiveuitja. eater;; 'student growth in career development and life 
skills '^J5 in basic skills,' \^ ' 

Student I^er emotions - * 

m m 

In May /^. EBCE students completed a Student End-of-Yecu: ^estionnaire 
covering their perceptions of the program. In general, students 
felt their EBCE experiences Had helped them mostly 'in feeing 
prep^cred to accept adult responsibilities, learning what 'to look 
for when considering a job/ learning the basic ski0.1s necessary - - 
for the careers that interested thfem, getting along with ot^hefs, 
Teaming how to find and keep a job, learning how to match their 
interests and abilities with potential careers, communicating 
comfortably with euiults, amd xinderstanding themselves* They- 
f|i4:'EBCE had helped them less in improving math skills^, under- 
standing th'e democratic process ^' understanding the role of 
sci^6^ in our society, axid iiaprxyr/ing reading aiia writing skills 
altho\igh 'tiiese areas With the exception of understanding the 
desiocratiS process, were still ranted higher by EBCE students than 
Wt^B done by compari9bn group students. > ^ . ^ 

-14. When asked how they would rat^ the overadl quaJ-ity of their EBCE 
program, 20 p^cent rated it average ^ 76 percent good or excel'- . 
\ lent 4Uid 4 pfercent poor Seventy-four percent of the sttidents 
*felt they couiduot/' ThPrest were not sure^ In comparison with*' 



\ 



^ their regular high school prografc, 90 percent of the students^ 
^ fel;:, that EBCE provided them^ioore opportunity t>? leaim aibout " 
occupations' and €2, percent felt 'it provided them with more 
Apportilnity for g,6neral learning. Only 9 percent felt EBCE . 
provided less oppbrtimity for general learning. 

Parents ' Perceptions * " ' -'^ ' 

15. NWREL staff also analyzed questionnaire resp6nses from 45 , 
parents at three pilot sites. When asked "How we'll do y6u feel 
the EBCE Progranj con^arep ove'^all -with the past school exfJ^ri- 
ences of your daughter or son?" 12 percent indicated it was 
about the same and 8'8 percent labeled EBCE better or much better. 
Eighty-six percent of the parents indicated that if they ^h^d it 

"to do over again, they would still want their sons or daughters 
to participate in EBCE; only 7 percent saicj they would not. All 
but 5 percent of the parents felt they were adeouitely informed 
about their son or daughter's progress in the EBCE prd|bram. 
Eighty-six percent of the parents felt EBCE had a positive 
effect in helping their daughtefe or sons form career plans. 

16. According to 27 pejfcent of' the parents, their sons or daughters 
almost never talked ^t home about whsit was going on in regular 
classes before entering EBCE, Only 5 percent of the parents 
reported that EBCE youngs'ters almost never discusjsed activities 
in,the^BCE program, ^In faci,.„a(5_R^^3:5^„Qf.J:ha,^Arsiit^^^ 
indicated their children discussed EBCE activities almost 
daily at home while only 2- percent of the parents-made sim- ^ ^ 
ilar reports^ concering their children \^en they had been in' 
regular classes the prior year. This finding seems especially 
in^^iiant in'ligh^ of the recent concerns expressed by * ' 
editors and the general pxiblic alike regar^LLng the communi- 
cation gap between teenagers, and tfteir parents. 

17,, Half or more of the parents attributed the following changes In 
students' behavior to participation" in EBCE: (1> greater self- 
confidence, (2), better underst&Kling of.^obs, and (3) increased 
ability to relate others. The onXy negative changes noted * 
by more 'than thre^ 'plirents were (1) students* becoming more 
critical of others (indicated by six parents) and (?) students 
becoming les9 interested in education (five parents) < 

Perceptions of * Coimunity Resource Persons 




18. On the May questionnaire/^ connwnity resource. j^ople were a^ked 
"would you recommend to a potential .employer or ^iresotirce person 
^t he/she al^^'become involved with the program?" 95 perci^nt 
SjSL±d yes. Two-tiiirds of the coinmmity resource people also , 
iiidic.ated that other personnel at ,their sites had positive 



reations to their agency participation in EBCE, and only one 
'percent reported negative reactions* According to 56 percent 
of the coimmanity resource people s\irveyed, the biggest benefit 
to' other eii?)loyees^at pairticipating, EBCE sites their 
increased awareness of youth. 

19. When asked if they plauined- to continue paxticipating in the £BCE 
program next year, 93 percent of the *coignrunity reso.urce people 
said yes. The three major reasons given -were that the program 
was worthwhile (86 'percent), that pacTticipation was viewed as, a 
conmunity' service (56 percent) , and that the respondent liked 
the people involved. ^Conmi^nity resource people 'felt students^ 
were able to learn things on job sites that they could not learn 
as well in a regular school classroom. Most frequently mentioned 
were first-hahd knowledge' of demands in a ^ "real world? (86 per- 
cent) / working were with othrf people {66 percent)^^ on-the-job 
skills (58 percent), motivatiop to learn (51 percent), and self- 
disciplihe (46 percent) . . 



Summary of Denjonstration Site Findings 

The SSCE program operated for its fifth year at the draonstration 
site in Tigard, Ozfegon called Career Experiences for Career 
Education {GE)2- The findings are sumrfeirized here. 

1. The Tigeord (CE)2 program has maintained high fidelity to the 
EBCE concept developed in conjunction with the Northwest 
RegioA^i Educational Laboratory, The program is individtialized, 
experience- - and cOTmninity-based , based upon th^ career activities 
of adultS/ coii5>rehensive, and integrated.^ If places major 
en^hasis on students' career* develcJpment. . ^ 

' • . » 

2. The program began the year with 31 juniors and 29 seniors from 
Tigard High School. Of t]ae 29 seniors, 15 were in (CE)2 for 
their second year. Interest in preparing for a job, deSire to 
learn about careers and freedom to choose one's own activities 
were Masons cited most frecjuently by students for entering 
the pfogram. 

3. On the Student Attitude QuestionnedLre / (CE)2 student scores were 
significamtly &igher than those of a coii^arison qroup of juniors 

^ and seniors frcxn a social studies class at Tigeurd Hi^ ^hool on 
attitudes related to decision making^ peers and staff. Also, , 
more {CE)2 students than caapar±son stucfents reported epcperience ^ 
in 16 basic con^tencies. On the remaining three scales~cau:eer- 
oriented activities, school-related* attitudes and life skill 
attitudes— (CE) 2 students scored slightly higher t^ian the 
coji5)2trison group. 



students* career dec^^ions were influenced by participation in 
{CS)2* In May, sttldents in (CE)2 and the conroarison group were, 
asked to list occupations of potential interest to them. 
Eighty-^nine/^rcent of the (CH)2 stfudents,' as compaLred with 75 
percenr- of the coife>arison group, had observed or woarked at one or 
both of th^ jobs they listed. Sixty-three percent -of the {CE)2 
students, as compat^ w^th 41 percent of the ccOT>arison group, 
reported that t^e steps to prepare for and enter the jobs of their 
choice weSre clear tq them*^ Seventy percent of the 'iCE)2 students 
and 40 percent of the conK>2Lrison group indicated that experiences> 
in observing o2: worjcina at a job influenced their choice! TaUdJig 
with people vmo wozrke^^t .these jobs influenced 70 percent of the 
{CE)2 students, and 8 p^cent of the coir5>arison group students. 

In general, (C5)2 studentfa fait E3CS was effective in htffping 
them attain most program boais. They- rated the- program nost 
effective (4 or higher on\a 5-point- scale)' on helpin'g them get 
along with .others/ ikaxn how their interests arid abilities fit 
into potential- careerS, learning whit to look for when "consider- 
ing a job,, understand themselves, use personal exoerience in ' 
■ making decrsftJhs, t^He responsibility for their owii actions, 
develop the basic ^lls necessary for careers of interest, and 
prepare to accept adult responsibilities. Students felt (C2)2 
helped them somewhat less in iiroroving their reading, math and 
>^iting skills. In rati ng 24 potential program iygne^if:^ , (CS) 2 
Stuaents were more .ppsitiw- than regular school stuxients on 20 
of 24 categories, and gave • significantly higher ratii^s in 12 
i:ategories, including overall quality of the program. 

In con?>arison with their past e;q?eri^ce in the regular high 
.school program, i(±J^ studajits felt theii? (CE)2 program gave 
them much greater opportunity for learning about occupations; 
motivated them -more ^And provided somewhat greater bpoortunitv 
for general learning. 




Part D Findings 

Onder Part D of the Zxemplarx, Progran aaendoents to the /focatiohal ' 
•Education Act (TEA) of 1963, the U.S.; Office of Education contracted 
with Various educational agencies for demonstration of NIE*s E3CS 
program. Progran irr^Jleinantation checklists, preparjad by NWRZL were 
cocroleted and reramed in May 1977 by each of the 24 Part D 
directors using "the NWREL version of the progran. Project directors 
viewed their programs" ^J having highest fidelity to the irrfREl,..EBCE 
nod^r in terms of eiK>hasizing career development and being e^erience- 
based, with' curriculuza -centered aroxind career activities of adults. 
Programs were viewed as lees faithful to the soc^l in terns of the'' 
degree "to which they were coEsaunity-based, P^titigs in this category 
were lower because soiae sites did not have a- fui^tioning progran 
advisory board and some did not provide organized ttaining sessions 
for comaunity resource persons-. In- many cases', orientation and 
trai n i n g occurred on the first site 'visit. In general/, sost Part D 
•sites adhered to the- irrfRHL model/ although wide variation was noted 
'on some 53CS characteristics. 

Student outcome data were collected by third party, e valuators at 
nost sites; NVTREL is still receiving evaluation reports. 

Other Areas of Evaluation -* . ^-^i 

During the 1976-77 school year, the KWiSL 23CE .training and techn^/cai 
Assistance staff provided services to many state and local educational • 
agencies throughout the county, £BCE training was conducted by 
staff in 22 states with 32 Atate and local educational agencies\ 
In addition, 33 different a^ncies in 15 states who were operating 
EBCE ;jrithou± NIE ox Part D funds purchased 'training from IWREL. 
Trai n i n g anS technical assistance were also given to personnel in 
four states who wgrked to establish state networks for continuing 
and e^andjtog the EBCE pperations. Reaction to the. presentations * 
and usefulness of the information presented was very positive. 
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. Purposes and Content of the Report 

This FY 77 final evaluation reporr describes and sucsarizes the 
evaluation findings for tiie l?76-^77 sc^vaol year of the l^orthwest 
Regional Educational Lapqratory (NWREL) Experience-Based Career 
Education (E3CS) Program • Tne report foctises on findings froca the 
evaluation of the five JWHEL E3CS pilot sites^ with lesser atten- 
• tion given to evaluation of the EBCS denonstration site^ i^ Tigard;, 
■ Oregon; EBCS isrolenentation sites furuied under Part D of the 
Vocational Education Act.; and new KKREL EBCS natarials, training 
and state strategies for ifflplenegting EBCS. 

As a year-end report, this 'docuaent is intended to serve, four 
audiences. First, the EBCS operatior^s staff siay use portionis of 
this report aus feedback to continually iirorove their prograns and 
to answer questions visitors aight pos«. Second, the JTrfHEL ^BCS 
isroleiDentation staff and practiti<5hers considering the adoption of 
an" EBCS ^program znay use 'this inforriati^h in ziaking decisions about 
izroleoenting the EBCS prolan in pther settings. Third, sctool 
dist^rtct personnel in ^str><fts where EBCS is now operational nay 
use the evcLluation report to incre^^ their awareness of the 
program's effects. 'And finally , .HIS, the U.S. Offi^ of Education 
and the research and general educatiofe audiences nay use the report 
to help thea exaiaine the prograrHai^^f fectiveness . 

The report is organized" into five chapters plus. a separate voluzae 
^ of appendices. Chapter la troducti^^n/** sunsnaj;j^es the purposes 
and contefnty^ this evaliiaticX . - Chapter II, "St^^tion of the 
Pilot ^itesJJ^-describes the pilot si^s' students/ staff, 'ccacitnity 
resource persons and cocEunities; lists^ evfflu^tion questions that 
guided this study; suzsaarizes the evaluation Hesign euad instruzaents 
used; describes the data collection and 2uialysis p3cocedtires used; 
and sxnsnarizes the evaluation ^in<lings* ^ ^ ^ 



^Pilot sites etre 'districts th^t have agreed to operate the HHHEL 
SBCS^rograa at theia; own expense with scs» technic2a assistance 
and training froc^ !?HHElt. 

^The desaonstration site is the priginal EBCE project d^eioped by 
NWREL in Tigard/ Ore^n; it is entitled Cocsmmity Ea^eriences for 
\ Career Education— {CE) 2 •'^ 




Chapter III, "Evaluation of the 'Demonstration Site," suEssaxizes. the 
pairtiai ei/aiuation of the fifth year of operation of the EBCS 
dersonstration. Chapter IV, "Pajrt D," briefly describes ?axt D, TEA 
jLUvoiven^t with E3ciz and siznaaxizes projetfiT^iaiplesentation at these 
23 sites using the irrTREL EBCS laodel. The final chapter, '"Other Areas 
of Eval^tion," covers processes used in evaluating new EBCS niateriaJs 
developed by KWKEL, NWRHL site training and technical assistance, and 
state strategies for izroleaenting SBCE. The pilot site evaluation 
design and tabulated responses to various questionnaires axe included 
in the appendices. Appendix A, "Pilot Site Evaluation Design" is 
especially us^ul to read since it contains a description of the 
evaluation instranents employed in this evaSUation. 



19 



"II. EVALUATION OF PILOT SMES 

Description of Pilot Sites 

. Diiri-ng tihe. 1976-77 school yeax, five pilot sites used the i;vr?EL 
EBQE model.^ Individual pilot site reports" describe each site m 

' tenas of the comsuiniy, school, students and staff. T^le 1 
ST TTTnan zes soos i3:5>ortant characteristics of the five sites, and 
permits compcurisons m terns of the cocsmmity, st^Kient population, 
staffing pattern, number and types of participating conctunitj/ 
eaployer sites and locatio;i of program facility, . ' 

Th^ Hillsboro, Oregon site was in its third year of operation at 
tne ti'ae of the evaluation. Jefferson County, Colorado was in its 
first seoester, and the other three sites were m their second year. 
The average nusser of ^udents m each S3CE .prolan ranged 'from 20 
m Colville to 59 m Hilisboro. 2xcerpt for ^Hillsboro , all sites i'fed 
acre girls ihan boys participating^. At Colville and Jefferson \ 
County the nunber of girls was double that o5 boys. Most students ^ 
were m the ejeve.'j^ or rwelfth frades; however, r;illsboro had a- 
s^stantisd proportion of students in grades nine and ten. ^The - 
nurber of project staff per site ranged, from rwcPtc si». Each 
|>ro3ect had between 55 aijd 120 community /enroloyer sites participating. 

For a ^re conplete view of p^gram 'Characteristics at these sites, 
see topendices B and C. See topendix D for tabulations of the 
' StgagntT'Agjnri'^'taonTHa^ tfoz5iaire" ."~" ' " 

• . ' \ 

Evaluation Questions* to be Answered in the Evaluation 

l^ie -1576-77 pilot site evaluation focused on program iirolectentation; 
stxident char aa^ris tics and outcon^s; ec^ioyersS students' ai^ 
staffs' peroepSons of the pro-am* Basic qufestions addressed' in the - 
ev2U.uation ^included the following: 

f ^ ' 

1. To what extent di-d "the pilot sites adhere, to EBCE principles 
and procedures as developed by -'the Northwest Regional ^ * . / 
Educational Lal^ratojry? *' ' 

2. What were the characteristics of students who elected to 
ent^ BBCS?' ^ • 

To what extent did the students paurticipate JLn the varioiis 
EBCB learning activities? ' ^ 

. 4 



] 
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To ^at extent did EBCE assist students in making career 
and edticational choices? . - ' 



5. Did ZACZ srudents gaan in basic skills achieveirent over the 
year? ' ^ ' 

6. How did the experiences of E3CE students^ coiro are with (those 
of regxilar high school students m life skills and in ^fti^" 
zreported laastery of survival skills competencies? V 

7. Hew did attitudes of £3CS students compare with those oS 
regxilar program students regarding their educational ^ 
experiences? j . ^ 

8. In what ways did cons^rrity resource people help SBCS 
students? ^ - . 

9. To what extent did S3C2 motivate students to leaxn? 

10. To what extent did E3CE help students cocaunicate comfortably 
with adults, and accept adult^ responsibilities? 

11. What are ias^ year's graduates of £3C2 cxirrentJ.y dd>ing? 

12. What were the oercepcions of c6maunity resource* people 
toward S3C2? / . 



13. ' What were the perceptions of £3CS staff toward the program? 



■14. What we;:e the perceptions of students toward SBC2' 



15. What were the perceptions of parehts toward ZBCE? 



16. What were considered the greatest strengths ' and the greatest 
weaknesses of • HBC2? ' ^ , 



17, How can the ^CS progtam be iniDroved? , 

■> \ 

18. To what extent can HBCS operate in school' district^ under 
local control and still maintain program outcomes achieved 
at the demonstration site? ^ 



Answers to these 18 question^ appear in the Evaluation Findings 
« • section of this chapter. separate eveduation report was prepared 
« - by NWREL for eac± o^ tfie 'pilot sites. 
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Table 1 * - 
EBCE PILOT SITE DEMOGRAPHIC DATA 
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Evaluation Design ar^ lostruments 

Various eveduarion inst^z^omenrs and procedures were used m obtaining 
mformanon to answer these questions, .Tests', student questionnaires 
checklists/ site observations, student mter'/iews and questionnaires 
were ail used to eiioit the perceptions of staff, enoloyers ahd 
students, A brief description of the evaluation, procedures 'used to 
collect and analyze data appeaj:^ in the next tvo sections of this 
report. ' ■ ' ' 

A pilot site evaluation desi^ prepared by liWHEL was agreed upon by 
the individual districts. !Ehe design describes purposes and 
audiences, for the evaluation, minimal data to be collected, use of 
con^arison groups, the evaluation instruments to be used, and. the 
responsibilities of the district and the NWREX 'evaluation teait. A , 
copy of •that evaluation .design appears in Apt^ndix A. 

Since NWHEL was to asseas how .districts would otferate E3CH when free 
of obligSitions to NVTREL or external funding agencies, it was' expected 
that not all aspects of the HW<(E2^ design woiild be isDlemented by 
each site. Nevertheless, with the exceptions listed* below, districts 
closely adhered to conf>onent4 of 'the evaluation ^design. None of the 
sites had a sufficiently large niimber of project applicants, to allow 
random' assignment of students to £3CS, or formation of a true control 
group. However, each site provided a posttest comparison group of 
regxilair high school students ^who had not participated in HBCS or a' 
Cooperative Work Experience Program, and one site provided two 
additionail comparison groups ? a Cooperat>ive Work Experience Group 
ajKi a Se2Llth Careers fluster of stuc^nts who had spent time on \ 
conmnmity projects. 

Since true control groups could not be formed, thj? e valuator 
<sollected, as baseline data, grade point averages aild sdiodl 
attendance fijx^res for SBCE cuud compari^n group students during the 
previoTis yeair (or two years in the "few cases ^whe^re a student was in 
EBCB for the second year) . These data were used .to coii?>are the 
diairacteristics of th^ students in bpth groiros prior _t6 EBCS, to 
determine whether postte^t compcarf.sons would be meaningful. 

Two districts decided not to use the Con^rehensive Test of Basic 
Skills as a posttest mfeasAire. One district had only eight students 
who remained in the program for the entire yeajf, and in theother/ 
over half the students had received top grade equivalent ^m:es on 
the pretest and the program had only operated in the *sec(3nd semes'ter. 
In addition, two sites d€»cided not to use the Paurent Opinion, Survey , 
and one 6ite lacked the testing time to use the Stxxdent Attitude 
Questiohnadre as a posttest. V 



Data Collection and Analysis 

As indicated m Table 2 of Appendix A, data were collected by project 
staff ahd sent to NWKEL-for analysis aiid reporting. Student- testing * 
was handled by pro3ect staff wit)? orevious exoerience in this axea. 

Optical Scan sheets were -used to record responses to the Cosprehensive ' 
Test of Basic Skills (CT3S) and Student Attitude Qoestiorihai^e (-SAO) . 
Answer sheets were mailed to NWKHL for machine scoring. All other 
instrussents w^re keypunched, verified and analyzed by the NWREL 
Sdu^cation a^d J^ork evaluation unit, * < . 

Descriptive statistics were prepar^d^fbr all questionnaire data. In 
cases where a mast was used on a pre-post' basis, as was' the Student 
Attituae guestilonnaire , t-tests for correlated data' were used for 
students taking both tests. In some instances, a nniltiple analysis 
of covaxiance was also oonducted, with the pretest scores serving as . 
cx>variates. Analysis of v^xiance and some t-tests for independent 
data were used to coir?>are certain posttest findings from the H3CS 
^and comparison grou^tudents. The Statistical Package ^or Social 
*ScienceH (SPSS) compater prograxas, as well as 'Finn's Multivariance V 
program, were used for data analysis. Range 'c^4c3cs were used' to 
ensxxre the validj^ty of responses and invalid responses were exclxided 
from the analysis. 7 - 

r . . ♦ • 

TJ^e Student End-of-Year Questionnaire, inclxided,' threef open-ended* 
items' selected from theiCaxeer and Occupationad. Developiaent measures 
.recently released* by national Assessment of Educational .Progress 
{liAi±>) . These items> which had been used with 2 , 309* seventeen-year- 
bldS in sdiools across the country .were included because they seemed 
to patch some career, developmfeht outcomes of SBCE, The open-ended 
responses were coded by NJfPEL using the same proqgdxires enployed by 
NAEp. To ensure that the same procediires were being used, a NWKSL 
staff member scored a sample of the open-ended ^tems, noted any 
discrepancies, then mat with NAEP staff in Denver to discuss these 
issues. 



Evaluation Findings * • ♦ - ^ 

This section of the r^pc5rt summarizes findings relation to the 
18 evaluation questions listed earlier T ' ' . 

!• To what extent did the.pilot sites adhere to EBCS principles 

and f)rocedures as developed by the Korthwest Regional Educational 
Laboratory? \ ^ ^ TT] 

cdieckli^ts were used by NVTREL this yeetr to determine the ^ 
extent to wfeidi each of the pilot -sites adhered to the NWREL EBCS 
model. Ihe EBCS Bssent^^J. Characteristics Chedclist identifies 
basic policy and £*iiloso^cal characteristics 4of an EBCS site. 
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T^ie EBCZ Process Checklist is 'design^ t;o identify variations 
in operational procedures. This Process, Checklist consists of • 
fotir sections; (1) EBCZ objectives, (2) asLnagement and organiza 
tioft processes, (3; cum culua * amd instruction processes and 
JA) stTodent servic^ processes; Each section *in t^Im con trains 
separate items. For example, on trie item dealing with student 
projects, the project director was asked vo dieck tho^e life 
skill pro;3ect areeis thaf were 'part of the program, to identify" 
whether eaah project area wa^ required or optional, and to 
determine whether the project process differed from that of the 
KVfP2L nSDdel. The directpr was also aisked to describe and 
present a rationale for any differences noted. 

The 23C2 Essential Characteristics Chedclist wais conrol^ted by 
project directors m May 1977, The results provide an excellent 
profile description of the pzrogram and are displayed 'm Appendix 3 
A high rating (4 or 5 on a S-point Scale) was given to all 24 
ch^acteristics except those dealing with an active program 
advisory boards *( two sites didn't have one) , individual negotiation 
betwe'en student and staff on projects (one site rated itself as 
3) V systematic mechaiiisms for prociinng and utilizing coiism2$J.ty 
input (two sites had a rating of 3) , provision for regularly 
sc±ieduled training activities for community persons peirticipating 
in 23CE (three sites had a rating of 2 or 3) , a systematic 
analysis of the, learning potential m the local community '(wo 
sites had a 3 rating) , and interrelatedness of' individU£Ll 
currictilum areais (one site had .a 2 rating) . 

Tabulated zfesponses of the five pilot sites to the EBCE Process 
Chedclist is displayed in Appendix C. <^11 1^ S3C5 objectives 
proposed by NWREL were being used at each pilot^ site. All five 
sites have Written school board ^approvaiX for the project, and 
are in conroliance with legal and fair labor practice reqxiireiaents. 
Each of the 13 con?>etencies is being Tised by students in at 

least four of the five sites, and eight of <hese coirK>etencies 
are being use^ by all five, sites.' In addition, certain pilot 
sites have added con5>etencies deemed Important in their i^^omnmnity, 
sucdi as cooking, swinsning/ administering first aid, using a • 
newspaper, following peurli aftentary procedures, making funeral . 
arrangements, and buying, and selling reed estate. Student 
Projects are xised in all five life skill areas r-critical thinJcing, 
science, personal/social developm^t, functional citizenship and 
creative develo£^aent~at each site. However, tlie KWi^ 

pre'designed projects in science and personad sociadf development 
are not used at several sites. 

* 

Caxeer exploration is peurt" of the program at all five sites. 
One site requires students to con?>lete three explorations, three 
sites* require five explorations agid one site requires eight to^ 
twelve career explorations- per year. Leeuming levels are 
required o£ students at two sites, are optioned at tv^o sites 



^ai\d have been replaced by extended explorations at another site. 
Student 30umals are required of students a,t ail five sites. 
Students at four s'ites maJce written entries weekly; at the fifth 
site, biweekly entries are required^ Student seminars are 
conducted by employers or community resource "people at four 
sites. One site held one such semi3?ar thxs past year, one held 
three, another four, and one reported nine seminars. 

Students at. all five sites are allowed to take re^ar high • 
school classes while E3C2? at three sites'' they, may also take 
classes it community colleges or pther institutions,- During the 
Second semester, 25 students were enrolled ia classes at rwo 
, sites, ni'ne at one site, six at another and no students at the 
fifth site.' 

In sunniary-, each of, the five pilot sites is adhering to the 
£3CS principles and procedures developed by N'VrHEL, Changes made 
within the prograins have been ;=onsistent with the pnilosophy of 

What^are rhe characteristics of students vmo elected to enter 
£3C5? 

V 

Infoi^aatxon related to this question is derived from the Student 
Apptication/Backgroand Questionnaire , from grade point average 
and attendance data for the period prior to stud^ts* entering 

#SB?2, and from E3CS pretest data on the Conrorehensive Test, of 
Basic SkiJJ>s and the Stiident Attitude Questionnaire . 

\ Cf 
At four of the five sites there have been more girls than boys in 
the pra r^m . The adiievement level of EBCS stiidents has varied 

^widely, as has their prior school attendance record. About 80 
percent of the students had W9rked for pay on a regular basis 

♦*^prio^r to entering ^BCE. Almost all of these jobs were' unskilled ' 
labor. Open" entry into EBCE, about a third of the 'students at 
thre^ sites indicated they ha.d- no idea what they would be doing 
one year after coiroleting high school and another tWrd felt 

' they^woxil'd be working fiill-time. About a ^quarter of the 
studen'ts planned to attend pollege. The occi:^tionaUl aspirations 
of entering EBCE stsudents varied widely acxoss the five sites * 
For exanDle, at one site the Jaajority of the students desired 
semi-skilled or .unsJtilled jobs, while^ at another ^ite the majority 

V Jioped for biisiness or professional careers. About 20 percent 
of the SJtudents felt, on' enterin^EBGE, that they did_not knowv 
]fCM to begin preparir^ forybr ^tefing* a job of their choice^ 

^jWhilp dO percent felt the steps were quite clear. 7^ four of 
the five sites over half of the students had not parfticdpated 
in school extracurriciilar activities th^ year prior to 
entering SBCS* ^ 



4 

"The roost frequently cited recisons for joining EBC^^^^^o learn 
about careers, to prepare for a job, and to choose one's^own 
learning style. Very /ew students joined because they had heard 
the progrsun wais easy. Boredom with regular school cxirricuLum 

'was th6 reason 'that flucttiated most in terms of its perceived 
importance. It was seen as important by students at pne site, 
moderately iir^xDrtcint by students at^ three slates, and unimportant 
by those at another site. 

To what extent did the EBCB students participate in the Vctrious 
SBCS learning activities? 

Informa^tion relat;ed to this questiwi was collected each semester 
through the Student Update Sheet , -a form covering the njimber 
of e:q)lorations , learning levels and con^tencies con5>leted * . - 
b^ each s'tudent. Con^leted Student Update Sheets were received 
for both semesters from only two sites. " These indicaft^d that 
studentfiB con^leted an average of - 2. 3 career exp'l^ra€ions at one 
site an^4.3 at another. Students completed an average of one 
learning le'vel each at one sit6 and 2.6 at the other. 

hSore coii?)lete data from all pilot sites the prior year revealed 
that students con^leted an average of 3.5 to^lO.O ccireer explora- 
tions, 1.2 to 3.0 learning levels, 2.8 to 9.2 projects and 2.4 
to 9.0 con?>etencies per site.' In surmnary, data collected on 
Question 3 for the 1976-77 year are inconclusive. 

SeverauL problems were encointered in obt^tindlng valid information 
in this area. Many students are not enrolled in EBCE full-time 
for the ei|(:ire school* yeau:. In addition, fehe ex{>ected number 
of e^qDlorations, sttident projects and competencies varies among 
sites, as does the quantity aind quality of work expected in' 
sttident projects. 

To v^at extent did .SBCE aissist students in ma)cing career and 
educational choices? 

Responses on the New Me:&co CareerJOriented Activities Checklist 
'the Student Snd-of-Yeetr Questionnaire and parent, staff and ^ 
employer opinion surveys heljp answer tW-s question. 

^e New Mexico Cetreer 0riehte4 Activities Chedclist appeared 
witji thfe p«ublisher*s .permission as the first section on the 
Student Attitude Questionngdf e and^^ ^administered to EBCE 
students at the beginning and en(? l;he s^ool ,y?ar. It was 
2dso administered to <^mg2u:i^cia group students oh posttest-only 
£>asis« This instrument records student e^qperiences in relation 
to a variety of^cetreer and educational decisions. Table 2 
indicates pre-* and posttest means and s'taddaprd deviations on 
this diecklist* Pre-to-]^sttest changes Were statistically 
^si'giiificant at two of the^foxir sites arid would have been so at 



tihe third site had the nunoer of students participating in EBCE 
for the year been greater* At Site A, where a valid coiroarisoTr^ 
group' existed, EBCE students scored significantly higher than^ 
compaorison group students. ' " ' 

^ At the beginning of the s<:hool year 24 percent of the new- EBCS 
^tudents indicated that they had no idea what they would be 
*doing in terms of education or work one yeao: after graduation. • 
In contrast, by 'the end of the school year; all but 5 percent of 
the EBCE students had-po'^tsecondary plans. 

In May, students in £bCE and con5)arisort groups at four 
were asked to identify two csoreers' of potential intefre 
Ninety-five percent of the- EBCE stuxientrs reported, having 
observed or worked at one' or both of the ^Qbs listed, whereas, 
only 72 percent of ^e comparison group students had observe'd 
or worked at one or both jobs they listed*— When asked what 
influenced their ciioice of potential caireers;^ 69 percent of the 
EBCS s^tudents and 9 percent of the comparispd group students 
indicted being influepced by deserving or working paLrticuiar 
jobs.^ 

Students in the EBCE and comparison groups at four sites were 
asked oh the Student End-of-Year Questionnaire .to ra€e (on a 
5-point scale) how helpful* they^ considered'^eir EBCE/-6chool 
e^qperiences. Students in EBCE gave 'significantly higher ratings 
*at the .05 l^vel in -leabung'A) what to look for when considering 
a job (at four sites) ; (2) how to match their interests and 
abilities wit^ ^ potential career (at three sites); (3) how 
to idake effective use of "resources in gathering information for 
work and decision making (at three sites) ; (4) what level of 
basic sJcilis proficiency 'is required in jobs of interest to 
them (at * two sites); and (5) how to find and Iceep a job. (at 
sites) . 

Did_EBCE students gain in basic skills acjiievement over the ye ar? 

V . ; 

C!oc^rehenslve Test of Basic Skills wm administered on a 
prfe-posttest basis to gBCB students at^ th^ree of the five pilot 
sites. Sttident scores increased at> eadi-sit^. When ^ analysis 
of covariance y^jds used, statistically significant ^!rowth ocouzjred, 
in. reading vocabulary and language mechanics at one sUte, in 
reading con^trehension at another site and I g Ig nquaqe expression 
and arithmetic confutation at the third site. Data txam the 
prior year also indicated that students did not 'decrease in 
basic sJdLlls adiievement as a result of paurticipating in 
and in fact ma<^ significant growth in a few aireas. However, 
there" appears to be no consistent pattern of significant baisic 
skills 9i*owth attributable^ to paorticipation in EBCB« 
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^ Table 2 

PRE- AND POSTTEST MEANS AND STANDARD DEVIATIONS 
OF THE NEW MEXICO CAREER ORIENTED ACTIVITIES CHECKLIST^' 



Site 



Site 3 



Pre 
Post' 

Pre 
Post 



S3C2 'gtudents 



H 

25 
25 

39 
39 



H 

20.88 
28.68 ^ 

16.31 
18.92 



SD 

7.75 
8.45 

6.03 
9.10 



Coiroarison 'Group 
Students 



N 



36 



57, 



21.81 



23.26 



SD 



7.96 



8.55 



site C 



Pre 
Post 



26 
26 



18.58 
24.92 



9.30 
9.92 



Site D 



Pre 
Post 



8 
8 



18.13 
24 .'25 



9.52 
7.82 



^In this table and throughout the remainder of the report * 
pilot sites eu:e identified only by letter code rather than 
by name to protect the cojifidentiaaity of site findings since 
the purpose of this report wets not to^ coir?>are one site with 
another. The term "site A" will .refer to -different pilot, 
sites in the various t£dDles. 



^Ind4.cated the difference between EBCB and coc^^aLrlson grot^ 
s^dients was: statistically significant at the *05 level* 
Underlining of the mean indicates the difference between 
EBCE stuEent 'pretest and poslrtest scores wad statisticeilly 
significant at the .05 level* The ^xi^^arison grot^ at. 
Site.B consisted of only juniors, and seniors in a social 
studies (ULass >^ereas the EBCZ grot^ incliided students * 
f rota gradW" 8 to 12-* ^ , ^ 
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Staff cmd studjent ^questionnaires administered, at all pilot sites 
at the end of the school yeatr covered the perceived effectiveness 
of HBCE in a variety of areas, incliiding basic skills. Using a 
five-point scale with 5 being "very helpfxil"- cmd 1 being "of 
little or no help,** studints cmd staff provided identical rank 
or^SLjrings of the various categories, 'Improvement in oral com- 
munication sXill^^as rated 3,8 by staff and 3,7 by students; 
improvement in written communication was rated 3.7 by staff and 
3.5 by students; in^rovement in reading was rated 2,9 by staff 
and 3.4 by ^tu&ents; amd iirorovement ih math was also rated 2^9 
by staff and 3,4' by students. At two ,secx>nd year pilot sites 
having a valid conroarison groi^, the SBCE students rated their 
program higher than^dld the c^i:g>arison group in izia)roving skills 
in reading/ oral cx>mmiinications and writing.^ Improvement in 
math skills was rated<1iJgrher by E3CH students than comparison 
gro^ stiodents at one site and the sazae as compairison group 
students at th^ other 'Sire, 

How do . the experiences gained by £BCZ students compare with those 
in the regular high school program in life skills and in self- 
reported mastery of survival skill competencies? 



A comparison of posttest life sJcills attitude scores between 
EBCE and coiroarison group sttadents at two sites was assessed 
using a multivaxiant analysis of covariance with the lie scale 
serving as a^^^^^r^ariate. No significant differences were found 
between gzpip^ on the life sicills attitiyies scale of the 
Stijdent Attfenade Questionnaire > 

Severed administrators had been cpiirious as to what extent high 
school juniors and seniors not in EBCE would automatically 
practice survival skill con5>etancies as a result/ of their reg\ilar 
^chpol and family life activities, therefore, eJroeriences of 
EBCE 2md""cofl)parison groTO students related to thepe surviveil 
conpetencies we2;e 2iS5essed this year for the firsk time. Table 
3 identifies the percentage of students at each site who indi- 
cated on the E^^eriende (iiecJclist that they had completed ^ 
various con5>etency-related eacperiences . At each of the ^rwo 
sites having valid cois5>^rison groups (Sites B emd D) , a larger 
proportion of EBCE st u d en ts than con^wtrison grox^ students had 
cCTTOleted 11 and '12 out of 'the J.6 coii5>etency-related e^qperiences .y 
At least 20 percent more EBCE than compeurison group students at / 
both sites- bad exp^i^ce in (1) balancing a checkbook, / 

(2) conapeuring jpurious health and life insurance ..plains / / 

(3) completing* income tax forms, and <4) planning a personal o/ 
household budget* * ' ^ - ' 
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TabU 3 

P£RC£KTAS£ Of STUOEKTS 3Y SITc R£?(miKS 
^ COMPrr£Ka-RQ-ATEO EXPERIEKCES 



sit« c 

S c2 



C2>-17) '.»-33) C»-S8) tl^57) C»«3S) (»»J8) 



chirks vich ti&« b«nk stxtmamat 


9< 


97 


70 


55 

; 


43 


77 


52 


b« bcrC 2or m * 


41 


32 


36 


13 


21 


60 


3^- 


CsBpLttad'tn LJtcam tax fora 


38 


97 


73 


37 


59 


71 


44 


?Ia2»td '4 pcrso!i4l or boo— hold bodice 
for a£ Imtc ta«o nnnrhi 


70 


38 


55 


24 

- 


49 


74 


39 


?4rtic£p4.fd r»7uljxly in & fporr or 
pbftlcjkl fitaass progrta for &t leasr 
tbxM abatbs 


32 


62 


79 


42 


72 


69 




4 bttic first 4ld t«st 


58 


47 ^ 


42 


66 


59 


94 


65 


CoepI«t«d 4 TOtftT f«gi4tr4tion fora 
or jMspit) ballot for XocaX^ ttats 
or f^dgraJL tl«ctiCQ 


23 


32 


15 


26 


19 


49 


31 


Atfadad 4 local ^07«xsat3t a»«tla9 
focb M 4 city rmnri } or planning 
( 1 III' full in SMtin? 


17 


38 


18 




17 


71 


52 

\ 


Scodiad eoaiLaar protaction lavr^aM 
Tialt^ a cffnt'.rwr protactlon a^e:^ 


23 


12 


27 


u . 


23 


74 


21 


Obtai,aad a Social Sa^^arity card 


76 




97 


92 


' 92 


80 


94 


Sacsrad a drlvin? pazsit or Xi^naa 


70 


97 


97 


66 


85 


74 


78 


Praparad a fisdlf saal vltboot 
tj.t{>a I viaioo , 


58. 


94 


85 


82 


ai . 


57 


89 


Parrirtpatad in a job iatarriatf 


94 


91 


91' . 


66 


79 


94 


68 


Oooplatad a job implication 


64 


97 




66 


8? 


492* 


73 


latarrlawad aa adult in'tba 1 1 ■■! uilty 


94 


77 


55 


■ 39 


U7 ^ 


77 


63 


Planaad aoM of ay own laaming aaalgzt* 


94 


74 


73 


42 


77 , 


86 


71 



^^&im coeyariaot}^9roty i«aa not a±ainistarad thia scala 4t tbia ait*. 

^Ihia coopariaoa gso^ waa c o tf i oi ^d aolaly of juziiort aad aaolofa vharaajt tha 
EBCS group containad ttodaota la ^radaa 8 to 12 vitb ftvar thin half of tbaa 
baiag joniora and aaniora* 
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Since the con^letion of coii5>etency-r^la'ted experiences is 
associated ,vit:h the length of paiii:icipation in ZBCZ, Table 4 
displays the Percentage of first-year and second-yeair (returning) 
SBCE participants who reported conoleting each experience. At 
lestst 10 percent njqre secc>nd-year' than first-year E3C2 students 
had con^leted 12 of 16 conipetencies • 

Bow do attitudes of 5BCS st\j^nts cosroare with ttose in the 
regular school program regarding their educational ex pe^^nces? 

When asked pn the Stiadent Snd-of-'Year Qii^tionnaire "How would 
,you rate the overall quality of your EBCS (or regiilaur high 
school) program?- on a scale ;frOn 1 (poor) to 5 (excellent) , 
EBC2 students rated their program statisticaJJ.y higher than did " 
the comparison group at. all* f oxir pilot sites having a comparison 
group. Students were also asked to rate the extent to which the 
year's e:Q>eriences had been of assistance to them in attaining 
a variety of outcries'. Table 5 irdicates these outcomes, the 
mean ratings of* EBCS and co;apar2^son group students, and instances 
where t-tests showed a significant difference between groisss on 
an item. Significant differences were foxinc? in favor o^ EBCE 
students at tnree out of four sites on (1) learning what to ^ook 
for vhen considering a job, (2) gaining confidence in one*s 
ability^ to appl/ basic s3till3- in conpleting tasks 2md solving 
problems, and (3) becoming acquainted with a broad range of 
resoxiraes useful in gathering information for work anB decision 
^aa^ing". , ^ ' , : 

Xn^what ways do community resource people help SBCE stradents? 

CCTszmnity resource people — some self'-^roloy^, some en^loyees^ 
from agencies of over 1,000 persons — worked with EBCE students / 
on careet es^loratipns that involved severzLl days to a week, 
and on learning levels of several •weeJcs or more in vrtiich stu- 
dents worked on a project or obtained a more-in-degth view of 
an occt:(pation. Responses from 180 ccEsrdnity resource persons 
at five 5BCE sites indicated an average of 4.3 to 9.3 hours ' 
per week were spent workii^ with students on career e3Q)loration/ 
and an average ^of 5.2 to 8.4 hours per week were spent working 
with s'tudents who were on a learning level. As indicated in 
Table 6, over, half o^the cossuni-ty resource people' indicated ^ 
spending tiisB^ ti^l k in g about job opportunities or activities at ; 
their site/ and supervising students on job-selated tasks*. r^^\. 
In addition, at -least 20 percent* of the €E»loyers taUc^ wi%h / 
students about personal probleas^ helped plan student assign- ' ' 
aents and evaluated individual students' assignments. * ^ 




1?5RC£NTAG£ Or FIRST-VEAR E3CE,' SECOND-YEAR EBCE A^<D COMPARISON GROUP 
STUDENTS WHO REPORTEiJ HAVING HAD CQMPETEfJCY-RELATED cXPERIENCES 

/ 

!^ ^ ' ^ First Year Se'cond Year Conmarison 

; . * 2BC2 ZBC3 Group 

' • Stadenrs Studeniis Students 
I have haSt the f olipving experiences ; fK«l25) (N«2S> (N«170> 

s 

.Balanced a checicbook, adjusted the check 

rejgrister and tasoar^ cancelled checks 

---*ath the bank stateaent^ ' 66 B4' 60 

♦ 

C oa pared various' health and life insurance 

plan^ to see 'Aich would be best for ae 45 , 56"^ 35 

Ccrpleted an incoae teix fora. 1 65 76 64 

Planned a personal or household' budget for 

at least tJ«5 aonths.. 52 54 

Participated regularly, in a ^port or 
physical fitness prograa for at least 

three 23^1^13. Se 68 . 71 

Pas^d a basic -first aid test ....... * 62 80 62 * 

Collated a voter registrat4^ forst or' 
^(saaple) ballot for local, state or • ' , 

fede^^ election *v 33 -48 ' "SO 

Attended ^ local goverment seeting ^uch 
a^ a city c ouncil or planning dcsdssion 
. aeeting i 34 • 48 31 

Stxkdied ccnstser protection laws and visited ^ ' ^ 

a consxsaer protection agency 29 48 27 

(Stained a Social Security card 90 96 95 

Sectrrid^ i driving peralt or license 1 - 74 88 87 

Prepared a fmnily aea^ without supejcvision* • . 85 92 87 

participated in a interview , . 79 92 84 

C^^leted a job arplicatlo?! 82 88 87 

- Interviewed an juiult in the <v;fl5a.in i t y/. , " 64 • - 88 '56- 



Planned soas of sy own learning . 

asaignaents of projects. . * 65 '72 - ^ 74 
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Table 5 

COHPARISOM Of H£«iS "BETVEEM EBCE AHD COHPARISCW 6R0UP STUDEHTS 
OH PROGRAM «jrCO»« AREAS 



♦ 


Site A 


Site B 


1 


Site 


c 


Bow helpfuj cio you feel your EBC2/school e^^rieitces 


EBCE 


• 

Ooeparison 


/ EBCE 


Ooap;^i&on 


EBCE 


Cooparison 


this y&ar hAve been in asslstinq you to— 


(»-29) 


CH-39) 


(»-20) 


(H-10) 


(lit3S) 


(f>* 35) 


^^^^^e problems logically? 


3.70» 




4.10* • 


3 


.20 


3.23 


3.31 


Ond^stand the role of ^science in our society today? 


3.17 




3.47 


3 


.40 


' 2.71^ 


' 9^.60 


Obderstajid pore about yourself? 


3.97 


3.55 


4.60* 


3 


.80 


4.U* 


3.69 


Get^along with others? , *. 


4.07 - 


■ 3.66 ' 


4.45 


^4 


.50 


4.09 


3.69 


Ooderstaod the deaocratic process? 


3.41 


3.05 




. 3 


.50 


2.94 


, ^ 3.12 


Develop your own creativity? 


3.86 


3.41 


4.4Q 


4, 


.20 


3.86 


3.43 


' Learn hov your interests and abilities fit into ^ 


4,21* 


• 3*54 


4.25 


3 


.80 


4.14* 


3.69. 



pdtential careers? 



Learn what to look at -when considering a job? 


3.79* 


3.13 


3.65 


'3.60 


3.20 

c 


3.11 


Learn how to find and )ceep. a job? 


4,31 


3.44 


4.45 


3.70 


4,17 


3.74 


Learn the basic skills tieoessary for the / 
careers that inter^t yen? 


4.34* 


^ 3.05 


4.25 . . 


4*00 


4.09* 


3.57 


Xaprove your reading skilly? 


3*72 


3.33 


'3.70 


,3*10 


2.71 


3.00 


Improve your sath skills? 


4*03^ 


3*44 


3.55 


3.60 


2.54 


t.ll 


Improve your oral oomnicatioa skills? 


3-97* 


- 3.05 


3.95* 


3.00 


. 3.71 


3.56 


laiprove yo«r' writing skills? 


3.66 


3.30 


, 3.95* 


2.90 




3.46 


Know what level of basic skills proficiency is 


3»69* 


3.05 


3.95 


3^30 


. 3*69* • 


3*18 



« 


< 


Site A 


Site 


B 


Site 






ZbCE 


Coap^rison 
( J*= 3 9 ) 


EBCE 
(W=20) 


Cosparison 
(l*=10) 


EBCE 


Cocpari 


* f 
Gain confideivce in •/our ability to apply basic 

^skalls to coaplete tasks and to solve prob^ess 

around you? 


4 .00* 


.J 






J ♦ ^fl* 


3 . 34 


Beccae acquainted with a broad range of 
resources to use in gathering infor^tion for 
work and decision Baking? 


3,72* 


2.77 


4.05* 


3.00 


3.86* 

f 


3.03 


\ 

CcsE^inicate coafortably with adults? 






4 . 20 


3.80 * 


3 .91* 


3. 34 


TaXe responsibility for your own' actions? * 


; 4.34* 


? 

3.74 


4.50 


4.33 


4.14* 


3.63 


Becoae «ore open to ideas and values different 
' ' f roa you 9wn? 


3.97 


3.64 


4.35* 


3.50 


3.97 


3.80 


- Use information obtained through direct 
experiences in taking decisions? 


4.14* 


3.32 


4.05 


3*70 


3 . 89* 


3.80 


Peel prepared to accept adult responsibilities? 


4^31* 


3.62 


4.60 • 


4.1tf 


3.97 


3,54 


iDdicates the ratings between BBCZ anjS ooa^sarison groiip students were 


statistically significant at the 


.05 l^ei. 








f 
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Table 6 

•PERCENTAGE OF COMMUNITY RESOURCE PERSONS 
INDICATING SUPPORT SERVICES PROVIDED t6 
EBCE STUDENTS OK CAREER EXPLORATION OR LEARNING. LEVELS 



Career Learning 
Dia you — Exploration ' Level 



Talk about job opportunities? 

Talk about the student's 
personal problems? 



77.0 59.6 
24.2 29,2 



Talk about activities at your 79.5 65.2 
site? ' / 

Tutor in an academic aurea? '16.1 

'Evaluate individual srudenrs* 39.1 ^ 45.3 
assignments? 



Assist sttjdents in non-^ob- 
related as signrryn ts? 

Supervise students to perfora 
a specific job-related task ' » 
at yoxir site? 



13,0 18.0 



62.1 62.7 



Help plan student assignments? 



ERIC , ' 
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9, To what extent has SBCS motivated students to learn? 



On the Student Srfd-of-Yeau: Questionnaire Z3CE students were 
asked/ "In* coii5>arison with past ^experiences m the regular hxgh 
school program, how motivated are you to leam in E3CE?** Across 
the five sites approximately 77 percent of the students said 
they were more motivated to leam in EBCS, Sixteen percent felt 
they' received the same motivation ajxi 8 percent felt they were 
less motivated to leaxn. 

10. To what extent has £BC£ helped students communicate comfortably 
with atdults and accept adult responsibilities? 

Stiidepts ia EBCE'aiid in the conroarison grot5>s were asked to rate 
how helpfiil they felt their E3CH (or regular school) program 
experienj^s had been in assisting them to docmiunicate comfortably 
with adults. As shown in Table 5/ EBCH- stxidents at all four 
sites rated their program higher than did the compaxison group 
students • These differences were statistically sighificant at 
two of the fotir sites. At three of the four sites they also 
rated SBCS significantly higher than the cocparison group in 
prepeuring them ro take responsiblity for their own actions* 

r 

11. What are last year's ^radiates of 53CS ciirrently doing? 

;Lnformation about the activities of last year's EBCE graduates 
was obtained from interviews with the staff in December 1976 • 
Discussions focused on the cxirrent educa1d,onal. and employment : 
statTis of these former students. Of the 38 grauiuates across 
four sites-, 24 were working full time, U were in college/ two 
were unemployed and one vas waiting to enter school. ^ 
Information on the type of work being done by 16 EBCE" graxiuates 
indicated that nine held jobs direc-eiy relate^ to their EsECE 
experiences, two h^ld jobs indirectly related and .five held 
jobs which could not be trac^.to BBC2 e^eriences. At one 
- site vmere the staff knew the college coiirses taken by their 
six graduates, it wais felt by the staiff that all six were tak- 
ing college courses related to their EBCE experiences. For 
example, one young wcsnan who wzgits to purstie teaching or marine 
biology was introduced to sarin? biology through a learning 
leve^emd prc^ject in EBCE. 

12. What 3L3fe the perceptions ^f community resource people toward 

SBCS? " , ^ ' ^ 

• 'a 

On the May questionnetire/. .cocaaunity resource people were asked 
a number of questions tthat reveatl^ their ^ttittide toweurd EBCE* 
When asked, "Would yow recommend to a potential enployer or 
resourced person that ^/she also become involved with the 
'program," 95 percent aaS^ yes. Two-thirds of the commmity 
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resource people also indicated that other personnel at their sice 
had positive reactions to their agency's participating in SBCE, 
aiid only 1 percent reported negative reactions. According to 
56 percent of the consmnity resource people surveyed, the biggest 
benefit to other enroloyees at peurticipating sites wa^ increased 
awareness of youth. 

Community resource people were also a^ked if -they 'plajined to 
continue participating in SBCS the next year. Ninety-three 
percent said yes. The three major reasons given were that the 
program was worthwhile {86 percent of rhe respondents), partic- 
ipatioa was included djs a cbrsaunity service {Sd percent) , and 
riike respondent the pepple involved {42 percent^ • Consaunity 
resource people felt t^re were things students were 2Q>le to 
learn on 30b sites that they could not leaxn as well in a * * 
regnlar school classrooto, , .Most frequently mentioned were 
first-hand knowledge of demands m a "read world" (86 percent) , 
^ understanding of how to work with other people (66 percent) , 

on-the-job skills (58 percent) , motivation to learn (Sl^percent) , 
and self-discipline {46 percent) . 

13 • What are the perceptions of the £3C2 staff toward the program? 

EBCE staff members from four of the five pilot sites coiroleted 
a Stalff Questiionnaire in April i977^. They aisked to r^te the 
inroortajice and effectiveness of the following 14^ learning 
activities: student orientation, student accountability system, 
student negotiation, predesigned projects, negotiated projects, 
student journals, con^tencies^ career e^qjlorations, learning 
level process, special placements, ILA basic skills materials, 
employer semin2Lrs, student retreat and group activities. 

Although the majority of the SBCS learning activities were rated 
highly important on a (3 or higher 5-point scal^}, staff mem- 
bers indicated student. orientation, the student account2Lbility 
system, student negotiation process, negotiated pix>jects, 
stiadent journals, con^tenciesj career explorations and the 
learning "Tevel process to be the eight most in^wrtant leairning 
activities for their HBCE programs • The student retreat , 
although not used at ail sites, was judged the least ir^sortant 
leamii^ activity in the EBCE program* 

{ 



^Staf f at the remaining site did not complete the Steiff Questionnaire 
but were interviewed by the e valuator. 
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EBCE staff rated the ^qllowing learning activities as being the 
zoostr^ffil^^^]^ in%their ^^3CE programs: ne^tiated projects, 
leamislg levels amd oaxekx explorations. The learning activities 
judged least effective were the strident retreat and group 
activities. 

Staff taeinbers rated program attainment of outcome goals for H3te 
experiences high on a 5-point scale. Ratings ranged from 3.5 to 
5.0 across sites, with most irat^gs distributed close to 4.0* 
According to the staf'f ratings of outcoxoe attainment for these 
experiences, EBCE programs have been most effective in helping 
students understand themselves / learn how their interests aind 
abilities fit into potential careers, iirorove their o:;al conntu- 
nications, and learn to comrnunicate comforta^jly with adults. 

As discxissed under question 5i staff felf EBCE had been of less 
help in i mpro ving students' reading and math skills. 

Two factors mentioned most often by staff men^ejks as contributing 
in a major way to the success of /the EBCE' program were cooperation 
among EBCE staff and the motivation and support of the students • 
6ne obstacle mentioned by three E3CS staff as limiting the suc-. 
cess of the program was the lack of an adequate student 
accountability system. > 

Exposure to a variety of cajteex options, opportunity to gadn 
sel^f -confidence, a chance to learn the importance of dependabil- 
ity T'lfiS to learn 2Qx>ut themselves and their relationship to 
adults and "their peers were meirtioped most often as the axeas in 
which students had demonstrated^'the most growth. Baisic skillsv 
^xich as readiiig/ math, sj^ling and writing were perceive<3Lj§^-'' 
atreas in which- -students had shown the least gro,wth. 

What etre the perceptions of students toward EBCE? 

In May/ EBCE studejnts completed a Student End-of-Year Question- 
naire covering their perceptions of the program* Students felt 
EBGE e:Q>eriences.had helped^ them most in feeling prepared to 
accept adult responsibilities, learning what to look for when . . 
considering^ a 4<*/ le2tming th& betsic skills pecessary" for 
careers of interest, learning to get ailong With otiiers, lemm- 
ing how to find an^Jseep a job, learning how to match thetr 
interests and abflitiej with potential careers,^ c oHfinuni cati^g 
comfortably with adults, and understanding thfem^l^es. They 
felt EBCE had helped tiieia leaist in iroroving math skills, under- 
standing tlie democratic process, understemding ^^le ircle of 
Qpience in our &^ciety, and 'improving'' reaiding and writing skills* 

Vf^en asked how they would rate the overall quality o€ their EBCE 
program/ 4 percent rated it poof^ ,20 percent average*. 76 per- 
cent good or excellent* About 74 percent of the st^Sefvts felt 

■ % . 



they cx>uld progress at their own rate while only 8 percent felt 
they could not. Ihe rest were not sure. Ninety percent of the 
students *felt that/ in coiroarison with their regxilar high school . 
program, SBCE provided more opportunity for learning cJx>ut 
qcci^tions, and 62 percent felt it provi^d more opportunity 
for general learning. Only 9 percent fellf HBCE provided less 
opportunity for general learning. 

What are the per'qeptions of parents toward E3C2? / 

Questionnaire responses fros 45 parents at 'three pilot sites were 
analyzed by JJTOSX. When aisked ^'How well do you feel the EBCE ^ 
Program coppaures overall with the past school e:q>eriences of' your 
daughter or son?" 12:percei^t rated it about th# same/ and 88 ' 
percent called it l^etter or nnich better. Eighty-six .percent of 
the parents indicated that if they had it to do over again ^ they 
would still want their sons or daughters to participare in 'SBCE 
vmile only seven percent said no. All but 9 percenf of the 
parents felt they wer^^ldequately informed 2±>out their son^or 
daughter's progress in the SBCE program. Eighty-six-^rc^^t 
felt the S3CS|br^gram had helped their daughter or son fbra 
career plans * ^ v ' * ^ 

Twenty-^seven percent of the parents stated that before their sons 
or daughters entered EBCE/ they 2Ufcost never talked at home about 
what was going on in regxi^jar classes; whereas only 5 percent 
reported that their SBCE youngsters almi^st never taUced At home 
about EBCE program activities* ^5oreover/ 36 peroent of the 
parents indicated their cliildren tauLked at home almost daily 
2Lbout SBCSr while 2 percent reported frequent or daily digois- " 
sions of regular cl£iss activities during tiie previous year. 
Utiis finding ^eem^ especia|Ly important in light of the recent 
TOncems of educators and the public alike regarding the 
communication geip between* teenagers and their parents, . 

Half or »re of the parents a^tribu^d the following changes in- 
3 tu dents' bebavxor 'to ^BCS peurticipation greater self confidence^ 
better understanding o£ jobs and increased 'ability to relate to 
others . Ihe oniy negative changes noted by more than ^ parents, 
were students* becoming joore critical of others (indicai:€fd by/ 
6 pcLrents) , and students^ becoming' less interested in education 
(5 parents) • ^ \ - f 

Paurents were .asked •'Hbat types of knowledge^ skills or attitudes 
b£ts your son or daughter acquired in th& EBCE ^rograst that you / 
feel he o^ she would ncrt hav&sgotten from a regular higb sdibol 
program?"* Ov'er half of tbe^'pare^jts cited understanding of how to * 
W5rk with other people r on-the-job skills/ first-hand knowledge * 
of dessands inr^ "reetl ^totldr" vMi sel^-discipline. 



What are considered the gxeaW^ strengths and the greatest 
w eaknesses of SBCE? 

h ' ^ * 

lis question was asked of students, parents and community 
resource people. Tables 7" and 8 display their responses. This 
broad question was replaced by more specific open-ended questions 
dn the staff questionnaire. The percentage of students selecting 
each response is lower because their question asked 'for the two 
greatest strengths or weaJcnesses, whereas parents and community^" 
resource, persons were allowea to check as mstny responses as they 
wished. The students' question was modified because the prior ^ 
year's evidence indicated ^jnany students tended to , check all of 
the strengths listed. ' 

The progrcun strengths ratfed highest by parents were the opportunity 
for experience in working with adults and the chance to learn 
about a vairiety of c^eeirs. Ilie chance to learn about "real life" 
situAtiofis came in a close third. Among community resource people, 
the chance to learn adDOUt careers and opportunity f^ "real life", 
experience tied for first. Chance for "real life" i^>erience and 
the' fact that the program provided a good alternative to a regu- 
lar school program tied for first among students. Paorents cited 
qualitj^^ of staf$ as a strength, almost three times as frequently 
as .community resource persons'. ^Hie "most often cited wea3cness by 
all three groups was inability of some ^tudents "€o handle the * 
freedom provided by EBCE. - [^^^ 

Bow can the ZBCE program be improved? 
* 

Relatively few suggestions for improving EBCE were given by^ 
parents, students, staff and conammity resoxarce persons. Several 
'parents suggested reqiolping students to use their time In t^e 
Learning Center more effectivelyv more attention to classroom 
type learning,^ making progress -jreports more specific, adding : 
competencies in^feslc skills, 'giving staff a better understagdr, \ 
Ing of adolescent behavior, and ma3cing the program more ' , ; 
understandable to parents who did not have dilldren In EBCE. 

Some students felt that, pred^^gned projects were generally'' 
uninteresting' and should be* ia^nrovfed or eliminated. Others felt 
better scre^pilng would prevent^. students who couldn't handle *the^ 
freedom and responsibility Involved from entering the program* • ' 

Several staff suggested shortening the hours students spei^t at 
the -Learning Center,, Involving f^er students so eis to create a > 
'Bore Ttohageable prdgiram, and reducing the amount of written work 
required by staff 77^ Some cononmlty resource peogle cited the need 
»r'bettet feedback al^ut student^' e^qperiences after leaving the 
program^ as well as the percelvea. effectiveness gf their 
wltii s ftidents ♦ \ 



lb what extent can EBCE operate in school districts under local 
control and^still maintain program outcomes achieved at the 
demonstration site? 

Several- years agor in planning a coii5>rehensive evaluation of EBCE» 
the four regional educational laboratories euid the Nfeitional 
Institute of Education reeulized that an £n-depth assessment of 
EBCE at the four demonstration sites operated by the laboratories 
would be a necessary but insufficient evaluation. Since the four 
demonstration sites were receiving substantial federal funds from 
NIE/ cmd extensive training and technical aussistance from the 
leQDoratories, tiie question was whether iiie' program could operate 
eqtjally_well without federal funding and NVTREL control. Response 
to Qriestion" 1 indicates that school districts can operate a hi^ * 
fidelity JEBCE program without federal f\B/tkor reliance on IJHHEL* 




Pilot site data collected over the^ paist two years indicate a 
pattern of program outcome findings ^imii&r to that at the 
demonstration site. • EBCE students, in con^jeurison with those in 
the regular high school program, perform equadly well in l;asic 
skills are more adept at career decision making, and indicate 
their program has given, then a greater motivation to learn. 
Progress of EBCE students in the life skills areas has been 
difficult to assess at both the demonstration site auid pilot 
si-te^ and the data axe not conclusive. Student perceptions of 
the^'slxengths and weaknesses o"f EBCE have been quite similar at 
the demons tration and pilot sites, and their overwhelming re- 
action to the program has been highly positive. As in the p^lst/ 
the parents antd community resource people at the pilot sites 

ram 2u 

'demonstration site.. 



were equally supportive* of the program 2U5 weire those at the 



Table 7 

• PERCENTAGE OF STUDENTS, PAREffTS' AND 
C0h5KUNITY RESOURCE PERSONS INDICATING 
PERCEIVED STRENGTHS OF THE EBCE PROGRAM 



1. Good alternative tOt a 
r- regular school program 

2., Quality of the staff 

3. Students learn aibout a 
variety of carreers 

4, Studexrts learn about "real 
life" situa^tions 

S', Good way of getting students 
to learn 

6, E^^erience in wor3cing with 
adults 

7. Izidividual treatment of 
stiidezxts 



Students' 
44 

21 

' 32 

44 

8 
22 
12 



Parents 



61 



47 

78 

'76 
42 
82 
14 



CooBitunity 
Resource 
Persons 

43 



16 
76 



76 



34 



65 



Students were asked to identify the two greatest strengths rather 
than leaving the number of selections <^n-ended. " " 't 

^HA».Kcrt listed on this version of the questionnaire. 



4'^ 
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T^l^ 8 

PERCENTAGE OF STUDENTS, PARENTS AND 
'COMMUNITY RESOURCE PERSONS INDICATING 
PERCEIVED WEAKNESSES OF THE EBCE PROGRAM 



i 



1 



^1* Some stiidtots can It handle* 
the freedom 



2. Problems in the organization/ 
staif f ing of the program 

3. Students not-receiv'ing 

sxxff icient trairdng in basic 
skills or, surriv^l s3d*l^s 

4. In2uieqtiate si^ervision of 
students <Jn job sites ' 

5. heick of a vairie^y ^b* 
sites to meet sttt^nts' 
interests - ^ - ^ 

6. Too nmch paperwork? ^ '* 

f 

7. Lack of reedback about ^ 
students 4 



Students ^ Parents 
59 



64 



43 



2 



25 



CoiEttunlty 
Resotirce 
Persons 

44 



.9 



19 



31\ 



^Students were asked to idenff^uy the ttfp- greatest weaknesses 
rather than leaving 'the ntSber of^ selebt^bas^ open-eftded. 

^^ot asked on this questionnaire. " . ^ 



erIc-., 
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III., EVALUATION OF THE DEMONSTRATION ^ SITE 



Description of the Demonstration Site 

Comzmmity Experiences, for Career Education/ {CS)2/ is one of four 
S3q>erience-Based C5a:eer Education (EBCS) prograits testied under the 
auspices of the Natioqal Institute of Education. {CS) 2 has served 
as a NWREL. demonstration site for five years. This year (CS>2 
included five professional staff oembers providing approxiiaately 60 
high school juniors and seniors a coirorehensive hi^ school education 
through coirsirunity e3CT>eriences. 

Students in {CE)2 spent approximately half of their tiae at a leaming 
center in a one^tory professional office complex; the remaining time 
W21S spent at various en^^loyer and ccmssunity sites* Upon cos^leting - 
the (CE)2 student graduation requirements/ (CH)2 students are gratnt'ed 
a'Tigard High School diplcsaa. A description of S3CS program components ^ 
is avstilable upon request from NifHEL.^ ' 

'This year the Tigard {CS)2 program began the school year vithlSQ 
student ^ 31 of whom w^e incoming juniors from Ti^rd Higii^School 
The' 29 seniors consisted of 15 second-year EBCE students and 14 new 
students; 32 were femcd.e/ 28 male. 

During the first semester/ eight students droppcid the program amd ^ 
three entered. Of those v^o dropped/ one voluntarily took the GED, 
six voluntarily withdrew fzocx school to work, and one entered a coEszrunity 
college. Seven of the eight were- fiist-year EBCE students. 

During the remainder of the school year, 13 additional stxidents wer 
recruited to fill vacancies created by students who had left. Sieve 
students left volunteurily during the second semester. Two were 
<;etuming seniors ^ffho had decided to work full time and g^,married. 
Six voluntarily left school siltogether. One student had/comleted 
enough units througji participation in the program to earn graduation 
froB high schools One student went to work/ while another c omp leted 
bis course at Portland Community College. Five students who dropped 

otxt during the secoz^d semester had entered at midye&r. 

* 

Air the end .of the yeetr there were 49 students in the program , 40 of 
whoGi were first-yeeu: students: 14 seniors and 26 j^uniors* A tot2LL 
of 23 students were graduated from the program this yeeu:; 10 of whom 
fa2id cosigpie\:ed requirements early. Of: the reetftining students^ 11 



A l^rief description of BBCE is presented in the Program Overview. 

^ Hturh greater detail is contained in five separate hanSyy^ks: 

Management and Orgatnization # Curriculum and Instruction * Employer/ 

- ^ CoBsmnlty Resources ^ Student Services and Program Evaluation . 

\ - 



stayed in the rtrogram the entire school year, whil^ vwo had other 
program components to c omplete before graduating. Ihiirteen graduates 
were female. 

f 

Over half of the students had not participated iTi hi<^. school extra- 
curricular activities the year prior to their E3CE participation. 
The remainder had indicated prior participation in such activities 
at the high school, and expressed interest in continuing that 
peirticipation . 

Preparing for a job, learning about careers and choosing one's own 
activities were reasons most cited by students for entering the 
program. Some students also indicated they had felt bored by the 
traditional school offering and wanted a chajage. 

Evaluation Questions • ' 

Cos^rehensive evaluations of the Tigard CCE)^ program have been 
conducted by the NWRSL staff during the past four years. The 
thoroughness of these previous evaltiations has desonstrated the 
effectiveness of Experience-Based Career Education and aided m 
establishing the Tigard (CH) 2 program as a model project throuc^out 
the nation. Because of the proven excellence of the Tigard program, 
it was mutually agreed by the program director and the director of 
the HVn?SL Evaluation Dnit that it was not necessary to again conduct 
an in-depth evalo&ition this past year (1976-77) . This decision 
allowed the IT^TPEL staff to concentrate their efforts on evaluating 
five other pilot .sites in , four states. The evaluation questions asked 
this year at the demonstration site involved only the fidelity of 
program iir^jlementation and the extent to which (C2) 2 students cos^^ared 
with a group of regular Tigaird High School students at the same 
gratde levels but who were not involved in a, career education program 
'on two instruments administered in Hay. ' ' ' ' ' 

Evaluatioh Design and Instruments 

Posttestf coroarisons were made between (CE)2 students <ind a.groi?) of 
14 juniors and seniors frcsa a sociad studies class at Tigard Hi^ 
Sdiool who were not involved in qareer education. In order to 
determine the extent to ^diich the -two gr<?t:5>s were cosmarable in 
ability and attitude toward school tenth grade attendance and grade 
point average (GPA) were obtained frota the files and analyzed using 
a t-test. The results are shown in Table 9: Ther coin^axlspn group" 
showed slightly hi^er attendemce and significantly higher GPA. 
l&us, ijf__{CE)2 students scored higher on any posttest measures the 
differences would "bfe diie tip program effects rather than initiatl 
differences . 



Table 9 

STUDENT ATTENDANCE AND GPA DATA 
TIGARD (CE)2'AN0 COMPARISON GROUP STUDD^TS 

r 

•(Cfe)2 " COMPARISON , 
(N«30) . ' (1^14) . ; 

Heasur^ Mean S .D> Mean S.D. Difference t p 

Schooldays 167.26 11.83 170.77 7.62 - - 3.51 -1.25 -.22 
attiended . ^ 

<3>A Z.51 .75 3.19 .SS - .68 -3.74 .01 

- . / - 

tee Student Artiitxide 'Queszionxzzdxe and Student £nd-of-Year guestiionnaire 
were the only two instrasaents administiered to the (CE) 2 and cocz>arison 
groxip students * ' 



Data Collection and Analysis 

The testing of (CE)2 students was perfonaed by the project director 
who has considerable experience in testing. Arrangesaents were made 
through the school principetl for the social studies teacher to 
euJninister the two questionnaires- The Optical Scan sheets and 
Student £nd-of-YeAr Questionnaire booklets were sent to irABSL for 
keypunching and dat^ 2malysis using the same procedures ^escribed 
for pilot sites. 



Evaluation Findings 



jProgram IgpleraentatiTO 

Two checklists were used by hTfHEL at the end of the 1? 76-77 school . 
year to'detensEine the extent to whi<^ the Tigard (CE)2 prograia was 
consistent with the ,KWH2L aodel. The EBCB Essential Characteristics 

, Checklist covers five coeE>onentSA incl\iding the extent to \Aiich the 
BBC2 prograia is (1) individualized/ (2) cosssiunity-based, (3) e^^rience- 

Jbeised and built upon the <:areer activities of adults / (4) distinctive # 
cosgtehe n sive and integrated, and (5) a prograia ^iphasizing students* 
C5u:eer dgsSaiOTB^ent:. Ea<di ccrf^onent c os p r isj^ froa four to- six 
essentild characteristics. Ih^e chair eurter is tics are rated on a scale 
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of 1 to 5, with, the anchoz: points presp4pified. * A second checklist, ^ 
the EBCE Process Checklist (also used in May) , complements' the 
£BCE Essential, Characteristics Checklist . 

While the S3CB Essential Characteristics Checklist identifies the 
basic policy and philosophiced characteristics of an E5CH site, the 
Process Checklist identifies procedtirail variations from the NWREL 
2BC2 handbooks- This Process Checklist consists of four sections: 
(1) EBCS objectives, (2) management and organization processes, 
(3) curriculum and instruction processes amd (4) student services 
processes. Each section in trim contains sepeurate items. For 
example, under Sti^ent Projects, the pro jeer director was asked to 
check those Life ^kill prpject areas that were part of thp program, 
to identify wb^&er each project area wets required or optional, 
and to (^fit era i f te' whether each particular project area followed the 
design in the SBCE handbook. A description of and rationale for any 
differences was reqiiested.^ v — 

Hesuifs frCT the 23CE Essential Characteristics Checklist pro^de >^ 
excellent profile of the program* On the .May checklist rating, the"^ . 
top rating (5 on a S-ooint scale) Was given ro all 24 essential 
characteristics rating scales. 

Ihe project director's responses to the . £3CS Process Checklict 
indicatp^ high' fidelity to suggested SBCE processes. Students must 
coapl^e a minimum of 13 competencies, apd at least one learning 
level experience. Learning level experiences average 120 hours in 
length. I 

. / . c ' * , 

T^e project's learning activities are patterned after basic EBCS 
strategies, «s would be expected, since 'Tigard served as the 
demonstration site for EBCS. 



Student Attitudes emd S3g>eriences 

Student attitudes were measured 'on a posttest basis using the Student 
Attitude Questionnaire (SAQ) and Student Snd-of-Yeair Questionnaire . 
Uiese instnsaents were also administered to a coiroarison cleiss of 
juniors and seniort from the regular program at Tigard High ScSiool. 

Student Attitude. Questi<mnaire (SAQ) ^ / 

The SAC TOntains items intended to reflect shV^rt-term growth by 
SBCE students exceeding that of coiroarison group sttxients. This 
'instrument contAins four sections: the New Mexico Catreer Oriented 
Activiti es Checklist developed *by Educational Evaluation Associates, 

School Opinion Scede developed by. Feu: West Laborato'ry, and two 
sections of^ the Student Attitude Survey developed by Research for 
Better Schools. - 
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The New Mexico Career 'Oriented Activities Checklist is .part of the 
New ^Mexico Career Oriented Test Series, On this 25-item subtest, 

.students select responses that reflect career*" oriented activities. 
FCr exf^mple , students indicate raether during the past year they 

. leatmed which oc'bupaticms people with: similar interests enterdfd, or 
which training programs were available and of interest. The remaining 
subtests contain items with a five-point scale ranging from strongly 
agree to strongly disetgree . Itezas assess attilrudes toward decision 
jnaJcing, school, peers, staff, career planning and ^self . 

In April 1977, a new Sec:;tion III and IV of the 'SAQ were developed 
and pilot tested by NVTRSL. Section III cont2dns 40 items that 
measure NVfRSL HBCS life "skills attitudes and atti;t\2des regarding 
sex role stereotyping. Section IV contains 16 items that r^ord a 
student's EBCH cosopetency-related experiences. 

Table 10 shows postrest means and standard deviations for Tigard (CS)2 
an'd conmarison group students. The (CS) 2 students scored significantly 
higi>er than the comparison students on decision-related attitudes, 
peer-related attitudes, staff-related attitudes and the Experience 
Chec3clist. . ' . 

The Experience Checklist section of the SAQ asked students to determine 
whether they had ha^ vaxious life and job experiences . Table 11 
displays these results^ Of tiie 16 experiences listed, a larger 
percentage of (C2) 2 t^an comparison group students had had each 
experience except for planning a personal or household budget for at 
least two months^- Ihis e:q>erien<ie was reported by 73 p^cent of the 
cocaD^ison grroup and 50 percent of the {CE)2 students. Leurgest 
differences between the groups ^were in attending a local government 
meeting (72 verstis 33 c>ercent) , coiaparing, various heailth and life 
insurance plans {50 verus 26 percent) ^nd interviewing an adult in 
the cocsaunity lS<i^ versus 40 percent) . 

At least hal5 ox the {CS)2 stiidents reported having had each of the 
ejo^eriences listed, whereas fewer than half of the regiilar high school 
'students had ever conroared various health or life insurance plans, 
COTJpleted a sample voter regis trafti<ai form, attended a local government 
meeting/ studied consumer* protection laws and visited a consisaer ^ 
protection agency, or interviewed am adiilt in the consmmity. Ihis 
information may be useful in determining what survivatl skill 
competencies are Xssportant for etll high school students. 

Student' £nd"Of-Year Questionnetire 

A student questionnaire developed by IWREL was coii?>leted by 27 {CE)2 
students and 12 cos^arison grotj^ students in May. Ihe piirpose of. the 
instrtPient was to obtain end-of-yeax data on certain questions asked 
of the same ^students at the beginning of the year, to eissess student 
knowledge of job trends and related information, and to leatm students' 
perceptions of their school/ (CE) 2 experiences- 

. • • • ' 'N 



42 




V 




Table 10 

POSTTEST COMPARISON OF TIGARD {CDo AND COMPARISON GROUP 
Oti THE STUDENT ATTITUDE QPESTIONNAIRE 



CCE) 2 CCHPARI5GN 
(K«22) .'{N«14) 





Mean 


S.D.> 


Hean 


'S.D: 


Difference 


t 


NK Career Oriented Activates 
Checklist 


25.95 


8.17 


e 

22.36 


' 7.89 


3.60 


1.31 


Decisicm Making-Related 
Attitudes 


40.27 


5.54 


28.71 


4.21 


12.56 


6.66* 


Sdiool-Related Attitxides 


22.23 


5.42 


19.43 


4.62 


2.70 


1.60 


Peer-Related Attitudes 


22.64 


^2.95 


17.50 


4.62 


5.13 


4. OS* 


Staff-Related Attitxides 


27.86 


5.71 


19.00 


2.99 


8.86 


5.34* 


Life Skills Attitudes 


138.23 


19.66 


132.57 


6.63' 


5.>5 


1.03 


^Bxperience CheckULst 


12.32 


3.01 


10.21 


2.91 


2.10 

1 


2.08* 


Sex Rolfe Stereotyping 


24.68 


3.64 


- 23.86 


3.16 


J.. 23 


.70 



it 

Difffrence statistically significant at the .05 level. 



4 



so. 
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Table 11 

PERCEl^TAGE OF (CE)? AND COMPARISON GROUP STUDENTS 
HAVING HAD COMPETENCY -RELATED EXPERIENCES 



(CE) 2 COMPARIS(»I 
ences: (N=22) (N=15) 



1. 


Balanced a checkbook, adjustad the check 
register and conpaxed c£mcelled *checl!:s 
with* the bank statement " 


68 3 


60 


2. 


Conpared vaxious he^ilth and life |.nsurance 
plans to see ^ich would be best for me 


'50^' 


26 


3. 


Coii5>leted an income \ax form 


68 


53 


4. 


Planned a personal or hoxisehold btadget' 
for at least •two months 


50 

• 


73 


' 5. 


Participate4.regul2urly in a sport or 
physical 'fitness program for at least 
three months 


90 


73 


6*. 


Peissed a basic first aid test 


77 


66 


7. 


' Coii5>leted a voter registration form or 
(sas^le) ballot for local, state or T 
federal electiOT 


59 


^40 


8* 


Attended a' local govemmeht meeting stach 
as a city council or platnning coffioission. 
meeting 


72 , 


33 


r 9- 


Studied consumer protection laws atnd 
visited a consxsaer protection agency 


50 


33 


10* 


Obtained a Social Security Card 


100 


93 


U. 


Secured a driving permit or license 


86 


80 


12* 


Prepared a family meal with 
supervision 


90 




13^ 


Participated in a jc^ interview 


95 


93 




Cos^leted a application 


'100 


93 




Interviewed an adult in the consnunity 


90 


40 


16. 


Planned some of lay- cwn learning 


81 


66 



assi)3nmants or projects 

. / 



In response to a question on future plins, 30 percent of the (CE)2 
" students said" they intended to be working full time one year after 
hic^ school* Seventy percent of thd (CE)2 students plemned to continue 
their formal education beyond high school, and 29 percent planned 
to gradijate from a foiar-year institution. 

Students were asked to list two occupations of potential interest. 
Sixtyrthree percent of the (CE)2 students reported Seing interested 
in professional, administrative or proprietary C2ure«rs as their first 
phoice. ?o\ir percent were interested in clericaci— sales jobs, 19 
percent in skilled manual jobs, four percent in semi-skilled ^obs, 
and four p^cent in unskilled jobs . 

Sighty-nine percent of the (CE)2 students, as compared with 75 
percent of the conmarison qifoxxp students, had observed or worked at 
one or both of the jobs itney listed. Sixty- three fJercent of the 
(CS) 2 students , as con^jared with 41 percent of the con?>arison gro^^ 
students, reported the steps in preparing for and entering the ^obs 
of their choice were clear. Eighty-five percent of the (CE)2 students* 
and 75 percent of the- cocroarison group st^idents felt sure they'would 
be able to cairolet:e the necessary steps to preoare for their chosen 
jobs. ^ ^ 

Se\^ty percent of the {C2)2 students and 40 percent of the control 
qroup students indicated their experiences in c^serving or trying 
out jobs influenced their choice of potential careers. Other factors 
tiiat influences career choice were talking with people v^o work^ 
at the jobs (70 percent for (CE)2; eight pe2;cent for control) , 
talking with relatives or friends about choices (33 and 32 percent), 
reading about jobs {19 and 32 percent) and talking with teachers and/or 
coyinselozs about choices (11 and ei^t percent) Sixty-seven percent 
of the {CE)2 students and 64 percent of the control students were 
. ^le to identify jobs that had seeiaed interesting the previous year 
but no longer matched their interests pr abilities. Experience in 
deserving or working at jobs (56 and 24 percent) and new interests 
(41 and 32 percent) were the most frequent -reasons sheeted for 
ch^mging C2u:eer plans. 

In general, (CZ)2 students felt the program was effective in helping 
tiiea attain aost progi^ goals* fti&jf felt the program was most 
effect4-ve (rated 4 hi^er on a 5-point scale) in helping them 
learn to get along with •others (mean » 4.46) , leanxing how their 

. Interests and abilities fit into potential careers (4.35) , learn 
>Aat^to- look for when considering a job (4.22), understand theaselves' 
(4.1x), tak6 respon|^illty for^tliedLr own actions (4.07), learn to 
use personal experi^e in making: decisions (4. 04), acquire the basic 

-skills necessary for careers of interest (4.03), and feel prepared to 
ai^pt adult responsibilities (4.00). Students felt the progr^ 

-Otmped thaaless well (ratings of less than 3.0) -in iir^^roving their 
skills in math (2.96), Writing (2.93), and reading (2*59) . 
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Canparisons wfere made between regular and (CE)2 students * raci^igs of 
how helpful their respective experiences had been^ to them. Table 12 
displays those leeirning oxrtcomes that were statisticdlly significant 
at the ,05 level in terms of ratings between ;the .Tigaxd {C2)2 students 
and the con^sirison grotqp students, (CZT2 s4:udent3 were more positive 
than regxilar school studehts on 2Q-of -24 categories, emd rated their 
experiences signiflcamtly higher on 12 categories, including overatll 
quality of the program. ^ - . ' 

All but four of the students rated the E3CE program very good -or 
excelleiit, and all but six indicated that if they had it to do oyer 
again/ they woiild participate , in 'SBCS, AH but seven felt they were 
definitely able to process at. their own rate. All but one felt 
EBCE provided more opportunity than a regular: school program for 
learning about occi^jations* Sixty-three percent felt EBC2 provided 
more c5>portunity for general learning, and all but'rrfo students felt 
they were more motivated to leeim in EBCS. 

Students felt the two greatest weaknesses of EBCE were the inability 
of scxae students to cope with the freedDm and the iax:k of a variety 
among job sites. They, felt the greatest strength was the opportunity 
- fpr sttidents to learn about "real life" si'ttiations 'and responsibilities. 

In ccc5>arison with tiieir past e:q>erience in the regxilar higii school 
^ program, {CZ)2 'Students felt the program gave them a much greater 
oTOoruntity for learning about occiji>ationS/, motivated them more to 
leatm and provided a somev^at greater opportunity for general 
learning, Aboiit had^f of the {CE)2 students this year selected to 
ta3ce one or sev^ai regular hic^ sdiool classes during the year. 
The (is) 2 students went to public libraries/ museums, cour-ts and 
public meetings somewhat more freqiiently than did the conroarison 
group but visited colleges or the state legdL^latxire somewhat less 
often. ^ * * 

The Student End*of-Year Questionnaire used with {CE)2 and coenpaiTlson 
group students also incliSed three c^n-ended items taken frra the 
recent set of released itejss in the*2ar€^ of Carreer and Occupational 
Development: .prepared and used by the National^ Assessment of Educational 
Progress (IDJEP) . HASP has eidminis tared these items to a national 
sairple of 2 ,305 17-yett, old students • Hie NWRSL Education and Work 
Program used HAEP*s categories and procedures for coding student 
responses- so as to euLlow valid nationztl cos^arison* The first 
question sel^ted aahed, "^fhat are five things you could do now#to 
find out about the job before you take the jc^ or begin job training?" 
The (CE}2 students listed an average* of 3;3 aA^eptable responses, 
^^le the c o s ap arison groi:^ averaged 3.0 acceptable responses. A 
substantiaJLly higher p r opr o tion'of coo^arison grotjp students than 
(CB) 2 or n^donal sas^le students mentioned reading about the job 
{71, 44 ana 45 percent respectively) . 
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' ^ Table 12 

COMPARISON OF TIGARD {Zl)i AND COMPARISON GROUP STUDENTS 
ON LEARN IHG OUTCOMES 



How helpful do you feel your EBCS/ 
school ^experiences this year have 
been in ^tssistipg•you to: _ 

1. Onderstand core about-^ourself? - 

2. c/t along with others? 

3. Leam how society's values, the 
govermaent and the econozay 
affect the- world of woj^? 

4. Learn what to look* at wheir" 
considering a job? 

^ 5 . Learn how to find and Jceep a 

jc^? - ^ ^ ^ 

* Learn the basic skills' 

necessairy for the careers that " 
interest you? 

7. Isaprove your oral conaunication 
• skills? 

8. Gain corifidence in your ability 
to a^ly 'beisic skills to 
coarolete t2Uiks and to 0olve 
problems arotind you? 

9 . - Becczae" acquainted with a broad 

range of resources to use in 
gathering inf omation for work 
and decision znaJcing? 

10* Becooe iDore open to ideas 2md 
vz^^ues different firos your 

11. Use inf^naa^oh obtedned 
throu^ direct e^^eriteces 
in aak^ig decisions? 

12. Hew would rata the overall 
quality of your 3chopl/EBC2 
prograa? 



(CE) 2 CX>H?AHIS<2^ 
(K«27) kV^Yl) 

itoan S.b> Mean S *D. t^ 

4.11 .80 2.75 , .87 4c63 

4.46 .70 3.25 1.14 4.03 

3.63 .93 2.67 1^44 2.13 



4.22 .97 2.92 .90 3.95 

3-81 1.27 2.33 1.44 3.23 

4.03 .87 2.83 1.40 2.74 

3.74 1.20 2.82 1.40 2.05 



3. 35 
3.81 



.77 2.92 1.31 2.30 

^^^^ 

.79 3.17 .94 2.24 



3.89 .97 2*83 1.12 2.99 
4.04 .81^75 i;22 3.92 
4.03 .59^02-- 75 .87 5.44 



p 

.01 
.05 

.01 

oOl 

,02 

.05 
.04 

.03 

.01 
.Ql 

.01 ' 
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The second item was, "Give six reeisons why some people who cure willing 
to work.find ifc'hard. to get i good 30b." Ihe {CE)2 students listed 
an average of 3.8 acceptable* responses and the con^arison group 
listed 3.7 acceptable responses. Both groups seemed less aware than 
the nationaU. san^le of racial and sex discrimination. In fact/ none 
of the {CE)2 students mentioned either, while 12 percent of the 
coii5>arison gxoup did. The Tigard groups also' mentioned the unaisrcdlability 
of jobs and lack oMfc^rience less often than the national group. ^ 
On the "Other hand/^Sj^^md comparison students wore more aware of 
such factors as ove^^^SRification for a job/ inappropriate 
personality and attitude/ lack of intelligence / /flujd indecisiveness. 



The^%hird item asked students to "lJ.st ten different things that a 
person should think ^^^gg^ia .choos iiig a job or career." llie"{CE)2 
students '^ist^fr^/f ^^^ ^^sii^l . 7 acceptable responses as conrpared 
to 6*0 for-t^ cSp«iK« .groi:^. *Ihe Ugard groups were generally 
similar to file natioraJt san^la^^in the natur^ of their responses. 
All three grovips listed* forking conditions/ personal satisfaction 
and, job qualificationOTrather frequently. A higher proportion of 
^^S) 2 Tigard coc^arison students listed int^jjrpersonal relations 

* (41 versus 23 percent) / personsJl abilities or constraints (48 vers^ 
29 percent) cuid worki^ conditions' {96 versus 76 percent) . 
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IV. PART 0 



Description of Part 0 Sites ' 

Bnder Part D of the Exen?>lary Program ameridments to the Vocational 
Education Act (VEA) of 1963, the U.S. Office' of Education entered 
into contracts with various education agencies for demonstration V 
NIE's EBCE program. ^ PJurt D^xte's are adapting EBCS strategies, 
materials and procedures to meet unique local needs; they are pur- 
chasing EBCE training and technical assistance through funds 
provided by their VEA-Part D grants. A description of the NWREL 
Pcurt D sites is summ^ized in Table 13. . ' 

Program Implarjentation Findings 

»^ 

In .Hay 1977 the EBCE Essential Characteristic^ ChecJclisr and EBCE 
Process Checklist were sent to the ©ro.ject director of each ^WREL 
EBCE site receiving funding ^ through &art D, TEA. After one followup 
letter from'NWREL, responses were, received froi? all 23 sites. 
Information gathered from these tvre checJtlists was comniled and 
shared with participants at the HWREL EBCE Site Conference held in 
June in Denver. _ A summary of responses to the checklists apoears ♦ 
in ^pendix I' and J. , r-. . 



The EBCE Essential Characteristics Checklist responses indicate that 
project directors considered their progr^ being highest fide;Lity 
to the HWREL model of EBCE in terms of ea?>hasizing cdreer development 
* (mean of 4.62 across ?ites an a l-to 5-rpbiat scale), and l>eing 

experience-based with leataiil^ buUt around career activities of 
|- adults (4.0). Programs received the lowest fidelity ratings in terms 
^ of the degree tq v^ilch they were comunity-based - (mean of 3.54). 
V Ratings in this category were lower because sop^e sites d!fd not have 
' t ^''^^'3. pro-am advisory boa^ aiid some did not ptovide organ- 
ized training sess3.ons for c oRrmm ity resource* persons. In many cases 
orientltion and training were conpleted on the first'' site visit ' ^ 
Table 14 shows t^se • individual checklist Items rec^ving the highest 
and the lowest overall rating. In general, most Part D sites were 
adhering to the NWREL EBCE -model .despite wi^e variation on some 
characteristic. ' ' 




. 49 



Table 13 

DEfKX;RA>HIC DATA FOR PART ^^WREL EBCE SITES 



Prograa Features 



Cvergroen, XI aba 

1 seacfrter^ students spend Lbe first 

2 hours ddily in regular classes. 
* \ 

Cor<Jova. Alaska » 

Student activities consist aainly 
)n-cldss career investigations 
and an on-site experience. 

AI^JSOHA * 

TtKT&on, Arizona 

9 w«fcXs or 1 sencster; oom has 2* 
■^en^stcr optlooi 2 hours daily. 



Se4»rcy. Bates.vllle. £ Hcber Springs 
1 period a day. 2 seacsters 



C0U>f2AIW 

JttffersoTi County (LaJcevood) , Holyolce, 
£a9le, Rocky Ford 

POS nodol is being used in grAdos 7-8. 
WPSL laodel is used In grades 9-10. 

Jeff. Co,-*-l semester, 4 Itourv dally 

Holyoko — 2 year progran 

Eagle C0.-7I sesicster 

Pocky Ford— y«ar-loo4 prograa 



Student Characteristics 



23 students, grades 11-12, 
10 blacks, 13 vhitea, 
frost 2 high schools 



21 students, graded 7^ 



45 students, grades 11-12, 
AngJU>, Blac^, a^ Mexican* 
Aaericani 9 high sdxMis 



120 students* in 1976, 

grades 9~12 

1977-78: Grade tXt 

Orientetion 9th 31Q^ 
Exploration 1^11 122 
Gen. C.E. ll^;^>14es 

13S0 students, 
grades 7-10 



70 in lOthi aU 8th 4 9th 
200 in gr.ides^-10 
SOO in grades 7-10 
600 In-^rades 7-10 



Staffing 



4 staff, learning ^r^Aqez , 
esploycr relations specialist, 
guidance counselor, secretary 



"2 staff: project director and 
prograa developer 



S staff 1 program director, 
site adxinistrator , cocsMunity 
resource coordinator, evalctator/ 
writer, secretary 



16 stAfft 1 local project 
director, 3 school -ocmi Jni ty 
coordinators, 3 general coopera- 
tive teachers, 3 expltSkratory 
teachers, 3 career orientation 
teachers, 3 counselors 



4 local coordinators (I each 
district) 



site developer; 3 'lemming vigrs 
) ISO teachers 



Co«oonity Sites 



Approx. 50 sites; 
.stodents travel 
by bus or Kini-van 



Approx. ♦lOO sliest* 



Location of 
Learnif»g Osrntcr 



In an elc 
»chcol 



en tar/ 



hc^ulajr clasHrocx&a 



Bused to onrcaapua 
learnir^ center fro« 
9 high schools 



3 local high schools 



At higK school, }r. KS 
Special ( reg. classra 



i>egirif)in9 



Jar.. 



Jan i9'7 



Jan. 1^^? 



S<ff»t. 1976 



1976-77 



Table 13 (cont.) 



ERIC 



- - Ji" 

Frogm Featuies 


Stutent O^racteristics 


Staffing 


Cooeu&ity Site^ 

V 


Locatlof* oi 
. Learr.ing Center 


Begin/a f«g 
Mte 
















* 














Puil-tlae project, Availal>le (or 
2 sesesters; half the fttodents ^l«o 
taXc up to 2 re9ular hl9b school 
class«8 


44 st«>dents, grades lt-12 


10 steff. project director, 
3 learning sanagers, 3 eaiployer 
re latloos s{^ci^l is te, 3 4lde8 




110 sites 


Three high schools, 
each witlk on~caa^<tx3 
learning conter 


Jan. 7? 


IIAKAII 














* Hiio.' HavaiL, 














YC'ir-lof^g pro}ecCi 50\ of tljhc is 
spent in conaunlty site's} say tai^ 
^p to 2 re<^ular high s^i>ool .cIa»»4s 
dUt 1 1 y 


25 students, grades 10*12 


S staff* learning UAager* 
es^loyckent relations specialist, 
project director, student ooor- 
di na tor , secrete ry 








Sept 77 


Ft>» «^ t^ 1 1 0 


» - 


a^ 










Full-tl»^, 2-yedr 'project, SO\ of 
ti«c IS 6pCAt li> ccwmjitty sites. 


32 s^4>dcnt«. grades 11-12 

/ 


8 sta/f : program director, 
loejiaing sanager, esiployer rela- 
tK>ns specialist, leaning 
^esour^e specialist^ 2 part' tiws 
aides, secretary, van driver 




75 sites' 


DovTitowm \ 
1 


Jar. 77 


ILLItK/IS ^ 


t 




- 






Cocatfj^ 


* 












Kulf-drfy, 1 scacstor project i itay 
al'so take regular high achool cl asset. 
Sponsored 2-w«k college credit 
prugraa on £BCE for teachers. 


42 stuionts, grad«^12 

r 


5 staff 1 project director, 2 
learning a.ax>agers, learnirg 
aide, secretary 






Vocational Cd^y^tion 
Center 


4^. 77 
















Irxlianapolis « 


t 












40 Etmn.es a dfry, 1 semester project i 
4 on-site explorations of 2 days 
each. Cvefitually ijitej>d*d to ipvolve 
all S«944 sophoiK>res in the prograji. 


263 stAdeotjt gtad* lOi 
52^ blacf, 48% whiter 
11 Itlgh scbooU 


8 stsff< project director, 
project coordinator, 4 eaployer 
resoaros specialists, counselor^ 
clerk. <4 teachers also sup- 
ported fay the program) 








Mig. 77 


Lexington 

' Poll year in 12-wel: blocks; say 
also ta)ce up to 2 regular classes « 

<■« 


107 stodents* grades 11-12 
4 high schools 


11 staff t project director^ 4 
learning Bsx^agers, 2 cosaunlty 
resource specialists, 3 pSft- 
tie* site recruiters, secretary 






One in each of four 
high schools 


Sept. 77 






• 
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Table 13 (cont,) 





Student Characteristics 


Staf tir^ 


Cr.—iunity Sites 


— -T 

Location c£ 
Lctdr nirjg Center 


Date 






















T 
















wbole-model « full-ti»* project with 
t^»#o-y«ar option; &0% of tL»s ii 
spent in coaouc^lty sites; m^y ttke 
up to 2 regul^ hl-^i tdttool classes. 


2S students, grades 
2 hdgh sctools 


ii-i2i 


S staff; * program director, 
ucewioTiity relatzoTts specialist, 
career ed4>eation specialist. 2 
teec*>er/leaming coordinators 








Jar 


77 








4 












Tvo s«ae»terfi 4/S of day in^olycd 
in pro>«ct 


31 students, grades 

2 higrf schools 


n-12. 


6 staff: project a<Uttistretor, 
employer resoarce specialist, 
learning akaoager, aide. 2 half- 
tiee aocretaries 


Afiprox 100 sites 






Pali 


77 


KISSOUPI 




























V 








rear-lofi9, part-tU* or full-tlM 


67 students, gredes 11-122 
4 blgb •ct'ools. I paro- 
chiel school 


9 staff: project eanager. 2 
learning managers. 2 espl^oyer 
relations specialists, 1 learn- 
ing resource specialist, 2 
secretaries, I van driver 


l&e sites 








7? 




















Great falls ^ 

tOrt^ prograa Is 1 seatoj^^', elective^ 
ooe 1« part of roquired fnnTiMr j* Ed« 
pro9r^; ooe is « Work C3cperl«oc«/ 
Career ExplorAtioo Progrfts for 14- 
aiKi IS-y^r <>^<i students «Ad iociudes 
««ploy»efit opticxis. training ^ree- 
Acnts and UM of student >oomsls,' 












- 






lOO students, grsde 


9 


4 staCfi project director, 
learning eanager. eeiployer 
relations specialist, student 
coordinator 

» 








SeJ>l 


76 


KEBPASW. ^ 


















Craxnd Islaxtd 








• 










2-hour elective prograsi 1 or 2 
»«aesters2 students study 2 yshm in 
eacti of 6 different cluster*. 


25 students, grades 
t 


11-12 


5 stafft 2 half-tiM sdsini- 
strators, learning aanager. 
enployer relations specialist, 
secretary 


I 


On-caapus project 


Pall 


77 


Carson City 


















'Western Devada Ccm—unity College 
Pro?r£tej aecoodary aad post- secondary i 
for both a rural end urt>an area. 
Half-ti4N prograaf 1 or 2 c sKfterai 
Hay receive hi9h sctiqol or Adult H.S. 
diplosse or ccwjntty college credits. 


2S students, grade 12 and 
ooeNunity ^llegei 2 high 
Cct>ools 4 CCi age range < 
16-62 


12 staffi 4 learning aanagere, 

1 half-ti'^ project «>ordlr»ator , 

2 hal£*tijM secretaries, i 

projoct coordinatora, adjunct 
staff of 3 counselors 




i 


/ ] 


July 

4 


77 



Tahle 13 (cont.) 



/ PtoqtoM Features 

r ^ 


SUident Oiaracteristici 


Scafflnq 


Co— jjUty Sites 


U>cdtiori of 
Learning Center 


BogirtAlng 

&lt«; 


WORTH DtMXfTA 










■• 


Hu>Ot ^ 












currefitly enrolled in Ve9uiar 
&i9lis^, science aj>d uth cI&m«s. 

* 


40 students, grades 9-lOt 
second year of operation 
prcqraa will Include llth 
grade: 3rd year. I2ti» 


6 stalf. project director, 
coordinator/e«plo'/er relations 
specialist, student coordinator/ 
learning Kanaoer, resource 
specialist/learning Ranager, 
learning aide, and secretary 




Central Caapus High 
School 


Jan 77 


OP£OOft 












Hedford 












rull-tijifi, 3 »c3iiOster> optional 2- 
year progrcmi stodoots ccaplete a 
certain nuvber of clock hours for 
e^dti credit earned and receive 
• required ccxirserwork credit.. 


2S students, grades ll-I2i 
8 sci)Ool distrlctsi 
expect 50 students in 
1977-78 


S staf ft project dicaetor, 3 
learning manager/cMployer rela- 
tions specialists, 1 s^retary 

• 




* Separate f ability m 
dovntown Hedford 


Jan. 77 - 








• 






Ptiiladelphta 










S 


Full (toy, 1 or 2 semesters J S0% of 
tlae 1« spent ia cowurAity. 

• 


30 students, grade 12 ' 


10 stafft project director,, 2 
learning san«gers, 2 evployer 
relations specialises, learning 
assistant, corrioUue sf^ialist, 
project coordinator, «ite s^jper- 
visor, ccMunity relations 
specialist 




Off CaJifMB 


Jan. 77 


DAKOTA 












Ua Uvrtown 












Individualized progra^i length 
varies according to individual goaLi 
^id needsi credit Kay be tovard 
HS dipicaa or GSO assistance. 


15 students, all out of 
high schooli age 16 aikl 
upi betvcttn 2O0 and 300 
served per. year 


3^ st^ff ; half-tiJhe director, 
counselor ,^ l»aming saxvAger, 
eapXoyaiMit relations specialist 




Vocational Technical 
School ^ 


Jan. 77 

{■ 


TEXAS 




7 ■ 








Saorf Antonio 












Pull'tiM, available for 2 tfi iters, 
t " 


'40 students, grades 11-12 

11 high schooLsi high 
percentage of Hexicyv* 
toer leans 


8 staff t 2 prograa aaoagers, 

4 learning managers, ^ 
secretary/van drivers 




Off-caMpus center for 
each of 2 districtn 


Pob. 77 



Ul 
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ai. Tatbie 13 (corft. ) 



{>rograji Features 


Student Characteristics 


Staffing 


OcwKinity Sites 


Location of 
Lea m i nq ^Ce ft te r 


Beginning 
Date 


VXFCIMXA 












K^nassas, Woodbridge 


\ 




< 


& > ' 




Full-titto project! 3/4 of sti^destsr - 
also atc^od re9ulax closes at hi9b 
school; sponsored 2 seminars"- 1 for 
employers on training resources and 
30b trends, 1 for staff eind stnxients 
oci sex cole stereotyping. 


SO kti*dents, graces 11-12 

- 


10 stafd 4 learning Bandger^, 
2 LL— unity site aanagers, 2 
aides, 2 secretaries » 




2 high schools, eaeh 
with ovn center and 
staff 


Jan. 77 

> 


w^SllU*CTC3« 












Bellevue 




* * 

8 staff*. 2 teaciWr /coordinators 








Ifi-school approach, 2 hours daily 


SO students, grades 10-11; 






r a 11 f 1 


for prograa. 


2 high sc^«ools; 12th 
graders »ay enter vith 
special pentission 


(learning a;anagers7# resource 
specialist, 3 part-tljie s«2>ject 
area specialists, secretary, ' 
van driver 








Seattle 












2-hour, l-seaester electivei oriented 
toN^rd career developaent. OffeVs 
c}»ai^ 'to investigate at 2 lerelst 
S-10 hour Career Orientation, and 
20-40 hour Career Exploration. 23% 
of tis«-is spent at co— unity sit«s. 


39 students, grades 10-12; 
2 high schools 1 project 
has c r— itaent to i«rve 
hearing ispaired^ Spanish 
speaianr^ heritage, those 
exploring jobs tradition- 
ally held by opposite sex 


5 staff: leamlug Hnager and 
employment 'resource ^>eciallst 
at each of 2 s^)ools, full-tlm' 
assistant director 




\ 


Jan. 77 














Cheyennes All-<lay, foll-ye&r program 
Clenrocki Xll*day« 2 seoester * 
Lander t M 1-day, 2 seaester * 
Laraiiio All-day, full-year 


grades ^12 
grade 12 
grades ^12 
grade 12 


Jj^ch site has pert-tiiie ^ject 
fooordloator , learning uoager, 
cowarxlty relations personi 
Cheyerme and Glenrock have 
p&rt-tijM guidance counselor^. 




4 high schools in 
4 i o—jnities 


Jan. 77 

Glenrockr 

11/76 




I Table 14 

EBce ESSENTiAL CHAJWaERISTICS CHECaiST FOR PART .p SITES 

^ ^ . ^ Hean ' 

^ , ^ ' . (on a 1 to 5 

Highest Hated Areas ^ ' ' scale) 

1-. QrohasifS on using consnunity sites for learning ^4,7CK. 
about careers rather than on paying students 

2. Provision for different; types auid levels of 4,66 
^ learning sitiaatiions at cossaunity ^ites 

3. Students gather infonnat;ion about ^heiaselves 4.62 
and the world of work and^ 5^1y this in career 
decisios making 

4. Curricultjm i;icludes experiences in Basic 4.56 
Skills, Life'^Jcills and Career Development * 

5. Students reflect on their experienced and evaluate 4.50 
% evaluate their own strengths, weaknesses and 

progr<ess ^ n 

Lowest Rated Areas 

1. Provision for regularly scheduled TOinnrunity 2.54 
instructor tr2dning> 

2. Interrelated curriculisa areas demonstrated through 3.26 
student leauming activities 

3. Program requirements determined by student 3', 41 
leamiig needs ii»re than by regxilar high school 
requirements ^ " 

4. Program advisory board tates an active role in ' 3,50 
direction of the program 

5v S^tudents play an active and involved role in the • 3.62 
^ssessment process 
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On the SBC£ Process CheOcliSt summary for Part D sites (See AppendJJC. o) 
.data have been tabulated by approach. Priority 1 reflects districts 
intending to use the full E3CS irodel. Priority 2 reflects those mter- 
grating EBCS with a work experience program and Priority 3 reflects 
an adaotion of S3CS to career clusters. Since only a few districts 
chose Priority 3, categories 2 and 3 were cqmbined; Of tne 23 sites 
oon©letv.g this instrument, 16 indicated they were Priority 1, and 7 
•rfere Priority 2 and 3. Key findings *rom the EBCS Proces s Checklist 
are highlighted in the following 19 statements. ^ 

) 

1. Each,8^rhe 15 Z3CE student outcome objectives was being- used at 
no-^ewer than 20, of 23 ?axt D sizes. 



2. District sci^l boards have granted written approval to £3CE 
projects m 21 districts anp vet^^al approval in 2 districts. 

3. The state deparment of education has approval granted written 
angroval to the project in-19 states and verbal approval in 

2 oitetricts. 

ijegal Requireiaents * ' » , ^ 

4. Each project has met all legal and fair labor practice 
requiresienrs , 

Competencies 

5. Each of the 13 E3CS con?>etencies was used by at least 75 percent 
of the NVTHEL Paxx D sites except "explaining personal legal 
rights" {used by 16) and "ma3cing appropriate use of .public 
agencies" {used by 17). -"Transacting^busihess. o'n a credit -basis" 
was- used at aai Priority 1 sites r andi f our out of six Priority 2 
or 3 sites. 

Student Projects 

fe. Predesigned and individual student projects in &ach Life Skills 
area were used with at least some students in' over 75 percent of 
the NWREL Part D sites. 

Explorations 

7. Career exploration pac)cages were used at all sites r and requ^Wlj 

.of all students at 19 of the 23 sites. 

^8.' Career e^loration sites were selected jointly^ by students and 
staff at all sites except two, where tjie students alone made the 
selection. ' ' * • 
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Learning Levels ^ 



idents 16 sites and 



9. Learning levels were required of -.all sQepts at 13 sit;es, and 
• "^^^ optional o;: required of some students at all the other - 
sites except two. ' — 

Jom mals 
-x^ 

"iO. Students . journals were .reqalreA^pf. all , „ ^„ 

were? optional (and used) at the other si^s. St'udents'C^e 
required to write jgumal ^entries weekly at 15 sites and daily 
^ I ■■■ tlvz sites, ' • sr . i 

/< " "* - ' 
SKill Building > i 

% 11. Skill building levels at employer sites were- required at four ■ 
iif sites, optional at 15 sites and not used at one site. 

Special Placeiaents 

, • * • • • • » . 

12. Special placeioents of students -St employer or conmiunity sites to- 
acquira Lif e S)cills or Basic Skills were available options at 15 

• out of 19 sites reporiiing. * 

V itoterials 

13. Outside curriculum materials used ih ebce included tHe 
Individualized Leam^g for Adults (ILA) Basic Skills program 
(used ^ at five sites) an4. the Career Information System (used at . 
rive sites) . ^ * . - . 

Program I^fiquixements . ' * , * , ^ 

U. MrittenSorogram coii?>letion requirements were clearly defined at 
, , P- °^ thdy20 sites respohding to 'this ^tem. 

' , RecruitiD^t 

'- ■ ' ■ " ' ' 

IS, At 20 of the- 23 Part D sites, student recruitment was aimed at a 
U f cross-sect4j>n of local iiigh school students!^ 

Classes * 

^ v. - . . . . 

^ 16. EBCE students at 21 sites w€&:e allowed io 'tice locsa high sahppl 
W-asses. At 18 sites they were allowed to enifoll in c^u^Bt 
ea^loyes, sites ^ and at IS sites they could *ake clasl -^"^^^ 
, c m7gmm3,t y coll^^es or other tins^tut ions. 

■', jgr 
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Guidcuice ♦ • ^ . ' ' 

17. All professional staff at 19 of 22 sites shared this function. 
At 19 of 20 sit^S/ staff members regularly conducted student 
staffing sessions tcf discuss students* -progress. 

Accountability 

18. Seventeen of -^2 sites had stiident accountability systems with 
clearly defihed expectations and cx)nsequences. Eleven out of 
17 sites reported using actioh zones orgatnized like those 
described in the IsIWREL S3C2 Handbooks, 

Assessment Forms 



19. Program monitoring and assessment forms laost frequently used at 
' Part D sites were— 

The Student ApfJlication For (at 15 ^x>t 17 sites) 
Student Snd-of^Year Qtiestionnaire (15 of 20) 
Sttident Performsince Review (by emplM^rs at 15 of ]J) 
Sttident Evaluation of Leaiming Sit^^^ of 18) 
Weekly Time Heports (15 of 18) ' 
Learning Site Analysis -Form (14 of 16) 
'Student Accountability Wri4e-0]^ Form (14 of 20) 
Comprehensive Test of Sasic Skills (12 of 19) 
Student Attit\aie- Questionnaire (12 of 18) 
Self Directed Seaurrh (11 of 19) 



NWREL EBCE Site Conferences ^ . * , 

Staff membeirs from 24 Part 0* demonstration an4l,^lot si^s gathered 
in Denver on June 14 through -IS* for the first E^aj or conferepce of * 
sites using' iji^ NWREL EBCE model. The. conference focused on '» 
facilitating cposminication among EBCE sites amd proviJling EBCE 
staff opponninity -t^ discuss* program concerns, solutions, Xdeas 
and materials . , » . • ' 

The three-^y conference included generatl i^d*^r)tsbop sessions. 
In the general sessions, representatives from each EBCE site briefly 
described their respective prograsis* mxiq^-^^^tures ztnd Identified 
some ^irst-year's;iccesseg and proi^lem^ Siis introduction gave 
participants an overview of how pure-ood^l EBCE prograjas emd ZBCE 
adaptations were (grating fr<xa thfe Ea[st**\:oast t^ AIas)ca. ^ 





The second part pf the program involves staff members* selectir^g from 
^ix available workshops: Student Accountability atnd Recordkeeping, 
Sex-Bole St^eotyping, Curriculum and .Credit, Program Evaluation, 
Community Resource Use, aiid Program Design, Management and Logistics*^ 
Workshop topics are specified by participants and the sessions 
provide a usef\il forum for discxassion of program innovations, 
ideas ^and concerns. In the Program Evaluation wor3cs^p, discussion 
centered auround three topics outlined below, 

1. ^ Roles of 'Rtird Part Svaluators ' • ' 

'J * ' ^ ' 

a. Vforkshop participants report^ that tHird party 
' evaluators had been involved in — 

1* Reviewing program goals and objectives and 
suggesting appropriate evaduation models*. 

2. Assessing specific program areas, inciiiiing 
determining the locus of program control and 
staf/ responsibilities, anailyzing student ' ^ 
aptitiiies and sfodent outcomes/ i,e., changes 
in occuparfco^ial knovrledge, in basic jskills ' 
abiliti^ and in attitudes toward learning 
'y^ en^irouiaents . 

^ b. Feedback "and monitoring activities (inducted by x 
third party evaluators consisted o-f on-site ^visits, 
report writing amd assessment of sttadents^ progress 
in the program. , 

2, ^ Program Response to Use o£ Evaluators' 

a* Programs found that haT^9 evaluators do the actual 
testing was expensive. Uiereforfef many programs are 
now administering their own tests $tiKi asking evaluator? 
analyze the restilts. 

* , b, , Particip€mts noted that third part evza^uatdrs' lack 
of familiarity with EBCS was often a problem. * 

1. . Svailuators sometimes got off on academic 
t t2uigentfe "unrelated to EBCE program needs, * ' 



and dbjectives. 



2, EvzLlua^tprs were not always cleatr on EB^ 



c. Programs also mentioned -ji need for more diagnostic 
inforaAtion £tom third peurty evzduatoM,: ' 



3. Evaloation Instruzpents Us^ 3y Programs 

Pamcipants cocqgnted on several of the instruments used to 
assess stiidents 'progress and help students -make career, choices 

a. Con5)reheasive Test of Basic S5cills 

Programs are using the English aind math sections- 
Problems encountered inclxided stiidents' testing out 
on the instrument/ .and a long tuifn-around time in 
receiving scores back from the publisher. In addi- 
tion f some •p6u:ticipants considered the test ix^adequate 
for acquiring good baseline data. 

b. Iowa Test of Bducationad E>evelopment 

Although some programs have successfully used the Iowa 
testes as a screening measure, other programs find the 
battery too time'-^^nsuming to maintain interest. 
Programs had better*result:s in administering a few 
siibsections instead of the entire battery. 

c. Task Analysis of Career, Skills 

Tliis questionnaire developed by the Medford, Oregon 
program gives staff an effective means of assess*- 

ing whether sttadents have acquired important career 
skills. 

d. Instruments ^ed to help students determine career 
preferenceaSeDvpltsde — 

1. GATB provides students with an overview of their 
. aptitudes^ the information is- ti^, into the D,O.T^ 

2* diS, the^ Career Information System, a corouterized 
iyatem^\^iich gives, students an ijd"^ possible 
career exploration eireaLS has ^een .used by a 
pumber of progra^. Many have CIS teml nats^in 
^ their own centers. 



/ 



60 



72..., 



V. OTHER AREAS OF EVALUATION 



New EBCE Materials 

c 

This year Jfrt^REL published 2xperience-3ased Learning; How to Maky 
the Carrzmiury Your CleLSsrooa ^ a guide book based on experiences vith 
£BCE. This- book views experience-based learning as a proven approach 
to individualised career ^xpio^^tion, and examines how EBC2 
suppleiaents the other positive goals of high school, education, hew 
educators can locate and use c cma unj^ resources, aund how they, their 
students astd^ ccsnmnir/^^armers ^ja^i^wprk together to zaanage the 
process. * ^ ^ 

Heeu:tion6 to the first drajft of this book were collected^ froni over 
20 practitioners emd used m the revision. Evidence concerning the 
book's educationeuL isroact is being* collected v^a postcard sized 
questionnaires inserted into the first 500 copies . \\ox. enough 
questionnaires have been returned to dare to vairrant anaulysis. 



/ 



Training and Technical Assistance 

Dxiring the 1976-77 school yeeir, the KVfRSL E3CS training amd te<:^*ical 
assistance staff provided technical assistance services to sany state 
and local educatdonatl agencies throughout the country. A separate 
report, entitled "A Sunnary of JTitHZL Training and Technical Assistance 
at Part,p and Market Deaand Sites: 1976-77," describes the type ol 
training conduct^ in 22 states with 32 state and local edxicatione^ 
agencies , - * / 



Five types of training, sessions were conducted. l!he EBC2 Awareness 
Session is a two- tp four-hour presentation that e^^lains the/ EBC2 
concSspt and* gives a geAerail overview of tKe prograa. ' ihe £BCE ^ 
Progran Analysis S^sion is a ope^ to two-day session that explains 
key featui'es and processes of the prograa in sufficieart depth to 
ad.low inforsaed decisions ^d?out adopting all or parts of £BCp in a 
\OQdX sdiool setting, ihe EBCS Prograa Plannii^ Session is a 
three-day vc^rkshop to help -prograa planners mfiarstand tiie tasks 
necessary to prepare the schools, "coBBunity and students for th-(g 
joint venture in edbcA^cai/ and to^ assist planners in developing - 
tiiaelines, task ass ignpente and budgets necessary to i^lessent the 
EBC2 prograa; ^ e EBCE Staff Training Session 4s a five-:day^ workshop 
' to tredji loc^J/'^BCE steif f in the procedures for operating EBCE on a 
daily basis. Ibe Op-Site Technic^a Assistance consists of three 
three-day sessions during which fofJlEL staff <^erve prograa operations 
and provide on-site constiltation and assistance as needed to the 
EBCE site staff. . • . 
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Table 15- 

a\ ' NUhBER OF PERSC«S TRAINED IN EBCE BY NHREL 
\\ JRAINING AND TECH/<ICAL ASSISTANCE STAFF PER MONTH 





Part D 


Pilot 


Market Denand 


\ 




Sites 


Sites 


Sites 


State Strategy 


11 


11 


18 




October ' 


73 


6 


7 






44 


7 






E>ecer2>er 


13 








Jantiary 


38 




1 




February 


16 


• 




\ o 
io 




23 






1 


April 


13 








Hay ^ 


20 


4 






June 


31 




3 




July 


37 




- 4 




Auglist 


98 






_8 




422 


28 




44 


m 








* 













f 



Table 16 



NUMBER OF NWRa STAFF DAYS ^PENT PER MONTH 
IN EBCE TRAINING AND TECHNICAL ASSISTANCE 



Part D Pilot Marker Demand 
Sires Sites Sites Sta€e Strategy 

Septei±>er 11 2 3 

October — ^34 5 i 

l^ovecber 39 6 

Decenber 11 ^ 

Janiiary 21 * 5 

Febrtiary 12 ^4 

March 23 . « 5 

April '14 • " 

9 

Hay ' 16 3' ^ ^3 

•>ane 16 3 1 



July 28 



-4 



August • . _2 . ■ 10 

260 16 20 33 



0 



-^escriises ^ _ adcc---*?, 

^L^rit-^r.-,.- ^ssTr^i- ---^^^.3 sx.,.; 

sessions we-e 

» 

Ne-worKi"9 Strategies ^.^^ --''^^f^f^-orS' for'' 

=cr.'-^—^- X '=c'<^l '/'»r.c.-^^ and '-ss^s 

- " !!fre-aasea Career .---a- ^ .,. 

' rv "'• parsers -*^- ,^assi.s 
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appendix'a 

EBCe pilot site EVALUAJION plan for 1976-77 



Introduction 

«* 

The purposes of this evaauation plarf are to specify the general 
directLon that evaluation -^11 take in our district's operation of 
the Sxperience-Sased Career Education (ZBC2) prograai in 1976- 77 and to 
establish functional responsibiUties of the district and of the E3CS 
evaluation unit at the Hortiwest Regional Educational Laboratory (KWREL) 
.or various evaluaticai tasks. The rensainiag sections of .thia plan 
describe (1) the purposes for evaluation, (2) intended iudiances for 
the evaluation iaf orsation , (3) aiaiaal data to be collected, (4) use 
of coc5>ari3on grocros, (5) functional assigmaent of resodnsibiUties 
oeween the district and the KSfaSL evaluation tean and" (6) uni^ie 
data to be collected by otir project. 



Purposes for Evaluation 



ERIC 



ISie evaluation of this 2BCS pr;pgaa is intended to satisfy the inforaation 
needs both inside and outside of the district. For exa^le, th« 
project staff will be ti^ <aes prlaarily interested in idaotifying / 
the strengths and weaknesses of participating students so that aeaningful 

. leapiing experiences can be arranged for each. \^th the district and 
HWHgl,-»i4l-be interested in an "assessaent of what students have gained 
feo^tbeing in the prograa and how well the prograa has aicos^Oished 
its objectives. Other inforsation wiU prt^ly be of ench gri^tar > 
interest to msZL than to the. district persopnel. An eoai^le wbtOd be 

.Ae way in which the KilEEL-deve^Loped EBC* progra^con^onents have been " 
adppted»or aodlfied 4* this district. _ ^ v, . 

Specific areas to be' evaluated by the district iaelade (1) stcdent and 
prograa outcooes, (2) perceptions o£ the prograa by parents, participa- 
ting ei^jloyers, students and staff and (3) indirect- outcoett o£ 23CB 
m±, as the effect ^on the participating es^loyers. Specific aAas 
to be evaluated by K»H2L indtxde (1) the extent to j*ich the psbteaa 
has operated in a Barmar consistent with the mRSf, s»del of ^CS, ' 
(2) ^ way in whidi the EBCE prc^rak opi^oaeitts have been' ad£^a~or 
aodified in tie ^^trict apd {3} our district's perceived degree' of 
^efolness of the aaterials and te<dmical assistance received feoa 
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Audiencgs 



This evailuation is intended to provide infonnation about the 
jgpleaentation of Z3C2 in this district for at least five najor 
audiences: (1) the participants in this program including ^the 
students, Staff, parents, participating en^loyers and the advisory 
board; (2) aonp2urtic2.pating 'persons within the dist^rict and corouniry 
sx2c±i as district euiainistrators and staff, the Board of* Education 
and cosramity at leirge; (3) the EBCS st:aff at NVTREL; (4) the 
Education and Work staff at .the National Institute of ^Education and 
(5) educators and others interested in career education and 
alternative prograc^ for youth. 



This section of the evsil^tion plan describes minimal data to be 
collected and shared ,wiph NTOEL. Additional data say be .collected 
that are judgfed iaportant for use by our EBCS staff or school district. 
A s^mary of arinina.l data to be sh^j^d with HKHSL'is shown in Table 1. 
Otixar equally valid evaluati<si ins tiruaents pay be substituted-'for 
those listed in this plan if agre^ent betvfeen our district and VotTRZL 
is reached on these substitutes prior to June _1?76. ■ A copy of each 
of the ins Lsua ents listed in Table 1 is* on file in our project office*. 
A brief description and raticsi^e for each instmoent is appended 
to this- plan following T'able 2. Instruaents developed by NWKHL or 
jointly by KWH^ and Educational Testing Service such as the- Student 
Application and 2tll of the questionnaires Jiave been reviewed and 
aipproved'by NWHSL's Protection of Husian St^jects Cossaittee and by the 
Federal government *s Office of Manageaent and Budget (0M3) . 



to the ev^'uatic^ of certain student outcomes fox whi^ an external 
coep arigpn is valid* ?or exsmplm-, in assessing l^e grow^ in career 
knowledge and attitudes asde by HBCS students it \9oald be appropri ate 
to coepare srxii gains with ti»se laade by siailar students who volunteer 
for a specific school-based career 'education or work study program. 
Wit&but the use of ^u^ coGp^Lrison groups it becooes is^ssible to 
eiddress the issto^ of t^etiier the .EBCB students sdg^t not have been 
able to saice tii^.saiae gains over. the s^iool year vithotxt being in 
the pro^raa. 
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Data To 3e Collected 




HJse of C(^nparison Groups 




Three types of coimarison groups are useful: (1) random sairole of 
stnjdents from the reguleu: high school, (2) a '*true'^ control" group of 
students who originally volunteered for H3CS but who were not ranc^mly 
selected to participate and (3) students in a school-based career/ 
vocati(m£a education or cooperative work experience program. Each 
group IS discx^sed below. ,\ 



Random Sample » * 

■% 

ae randcsa san^le of strideats at the high sdiool can be used to ' 
detamine the extent to which students who volunte^ed for the EBC2 
program were similar to or different from the "average" hi^ sdiodl 
^tudent* This information is is^ortant in understanding the nature 
oSsstudents attratted to SBC2. "Selected information such as aptitude 
of achievement data already- on file for atil of these sttidents from 
the p^t few f^axs cam bk used-, as ^e betsis for this comnarison 
together with a background qtiestionnaire that can be ccnpleted by 
thB random sample and comparisohfetudents in September or October. 
Hiis questionnaire contains ^ gJg^^ "bf the items, which are administered 
to the 23C2 students, dealing^MM^lLst wrk experience, attitudes 
toward sciiool and parent's educ^p^^ and occupation. Except for this 
questionnaire, the random samplerotudents would not need to be rested 
or sxirveyed again. 



True Control ' 

'iiie second group, cetlled a **true control" groxjp, consists of those 
students who initially allied for admission to the SBCS program but 
were randomly selected not to participate. (This group <itad 'exist 
and be used only if the pool of student applicants for 2BC2 -tfbcceeds 
the nuz±>^ that can actually be admitted by^t least 20 axid a random 
assignment of students to SBCE is made 'from all those who ^ly.) 
15irough random assignment, students in the true c on trol group cem be 
ass\2ied to be of the same background and ability as those eidaitted 
into 23CS. tt'erefbre, gains made by these control group students 
over tile year in areas such as Basic Skills can be st^trzurted from, 
tile gains made by students in 2ECB get a picture of the gains tiiat 
can be attributed to the treatment effeet of being in 2BC2. Bvaluation 
measures to be administered to this gr ou p ^at the beginning and end* 
of liie school year -as listed in Table 1. 'Suggestions for randcxily 
assigning students to the HBCS or <^jpjerdl ^rot^ are aj^ended to ^h^^ 
plan follovfing^ Table 2^' 



Cogpaid^son Program 

Ihe thifd cQgnarlson group is that of students in' a school*based. 
eer/vocati«ial edm:ation or ^fork- experience program. Because 
se p r og r am s may share some of the saiae objectives as tiiose of EBCS, 




studentis in this group can be tested at the. begxuning and end of the 
school year on those instrments that measure the consnon objectives 
of the two prograias . ^?Ihe results of this conroarison will provide 
evidence regaurding the extent to which the outccsnes produced by the 
two prograias differ. 

Ose of one or aore of the above conroarison groups is encouraged but 
not required by NVTHHL. The NWKSL £BC2 evaluation unit would be happy 
to discuss with any district the type of compeurison groups that night 
be especiailly a^ropriate for use in a given district.. 



Functional Responsibilities .for Evaluation Tasks 

In order to ?nai n^-^^n good planning and a"* cordial relationship between 
the .district and the KWRSL evaluation unit it is desirable to specify 
as clearly as possible at this tisia the responsibilities of these 
two agencies regarding evaluation tasks. With this in stind. Table 2 
outlines the aajor responsibilities for these r*^o groups. 



/ 
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Table 1: Sirasary oi Hlniiwl Data to be Collected by HWR£L £BC£. Second Year Pilot Sites 



Period Collected 





Before ^ 


Pretes t 


Midyear 


April 


Posttest/ 
End of rear 


Use with 
CoBsparison 
Group 


Estipated Tise 
Required x>f 
Respondents 


I, 


Achieveaent test file data 


1 

;r 










X 






CPA and attendance data for yezir 
prior to entering EBCE « 


1 










X 




3. 


EBCE Student Application/Background > 
Ques tionnaJ^re 












Q 


ain. 


4, 


Coaprehensive Test of Basic Skills 
(CTBS) ; Reading Coaprebension; 
ATxuiacsuxw ivOncepus ana^ AXXuiBet-ic 










X • 


0 


60 Bin. 


5. 


Student Attitude Questionnaire 




X 






X 


0 


5 sin. 


o » 


Student End-of-Year Qtieationnaire 










X 


0 


40 min. 


7, 


Parent jQuestlonnaire 








. X 


• • 




> 

i5 Ain« 


8, 


^ployer Questionn^lire X 


« 






X 








9. 


Staff Questionnaire 








X 








ao. 


Student Update Sheet 






X 




X 






11, 


DocuBients produced by 5 randoAly 
saapled EBCE students 






X 




X 




> 


12, 


EBCE Essential Characteriatlcs 
Checdclist 






X 










13, 


EBCE Process Checklist 






X 











Ttese data n©^; to hB collected only for atudants iww to BBCE or for returning BBCE students where the datA are not 
^ available from the prior year as background data or posttaat scores* ' « 

2 

The 0 denote^ that the collected of these daU from one m more comparison groups is strongly recomx^^ed. 



Table 2: Evaluation Responsibitjtles of the Offtrlct and of NWREL 



Task 






Coordiaatioa 


Designation of a' person to 


Designation of a ir*f?ZL £3C2 




coordl nkte ^ the evaluation 


evaluation unit zecber as a 




responsibilities «for the 


prisary contact person for 




project ^ 


writing with this project 


— c i — 




SvaltiatioQ Plan 


Review the ^enerail evaluati«i 
pian and revise' as necessary 
. to fit our project. Return 
^e revised plan to- IfTOEL 


1. Prepare a general evaluation 
plan 

2. pjevise arid approve the 
district ''s revised evaluation 
plan 



Ins truaen ta ti ^ 



1. Reproduce required copies 
of SWREL qxaesticnnaire 



2; Ordeit required copies of 
standardized instrs^ents 
and answer sheets 



3, Develop any local 
aonitorlng or evaluation 
instruaent? . 

4. Obtain a. review and 
a^roval^by the district 
and school officials for 
use of each proposed 
evaltiation Insarcsent 



Prepare a draft copy of HWKSL 
questionnaires to be used 
across pilot sites 

Provide the district with a 
specimen set of standardized, 
Instrusents to be used together 
with cost ioforaation and an 
order blanX 

P^view any district-^vel>: 
instruaents *if requested by^ 
the district 




Data Collection 



1. Schedule and adsinlster 
all evaluation instruaents 
as listed in Table 1 



Provide written directions &r 
afeinlsteriag any KVTPEL- 
sponsored instruaents 



2 . Collect and cod^ file ^data 
specified in this plan 



3. Code or score responses 
all instruaents 



to 



4 • Kail a ^^Hcate copy of all 
code sheets to ^WREZ* for 
coapttter processing y. 



2 . Prepare cottcti codes and* coding 
dlrect4j^ for all answer 
^ sheets and data collection 
forss 



; • 4 



District 



^ Dajta Analysis .'V^ . Identify Xt ^ihere is aiy 
. , * , speoial &ta analysis >th« 

/'-district would UJce that 
^ y HWKa nay have- tlae to run 



rtiag 



7- . 



Verify th* correct scoring 
and/or coding aXl 
instrrsaents 



2r Keypxmch the data 



] 



3. ?ro^da scoring services tor 
tile CriS, Self Oir^Jted' 
Search and P^chosocial 
Matarity Scala 

4.. Aneayze the data separately 
for each pilot site 




. "Ifitegrare the ITrfHSL data <^ 
analysis wi^ other locally 
avaiiit^le inforaatlon into 
a full e^ztittation report 
that jaeets 'thtr inforaatiOn 

^ needs of the p«^le in thi| 
district . 

. CAesonicate t^e^valog^t^n 
• findings in oral, written 
and/or aalti-aedia forn to 
rele^/ont aodiences indtiding 
scHool district personnel/. 
- governing or advisory hbards, 
stajdehts, .parents, iM5>loyera, 
and interested aesbers of 
the ccsisunity 



Prepare a data analysis 
sxzs&zy for each site based 
upon the daba sent to liWK£I« 



Assist the district/ as tipe ^ 
p<^cnits, in its preparation of 
an evaluation r eport , if 
reqtjested by ^e district 



3. 



Prepare a coaprehensive 
evaiXoatton repon: for HZS, 
HsrPEL arid other interested 
parties* on. £5C& igplemstttfctiop 
processes aod^resolts acrb^ss 
the cjkpl^nte pi£^ sites ' 



J 



Description and Rationale for NWREL-Requested Data' 



'Th^ following' is a bri» describtidn^jj^'^ach of the 13 types of dat:a 
J^istedl in Table 1 of' the evalii^tion plan and states, a rationale .for ^ 
using each i^trment. . ' ^ , 



!• Achievement; Test' File Data 



hieyement 



Information already on fi^ey .such as aptitude or achievement test ^ 
data administered to alj. high sthopl ^t^idents during the past few - 
years will be obtained ;f or students in SBCS a^d conEpar^d to a 
random santole* (or t;o the total^populatio^)^ of high school studehts 
from which EBCS' volunteers came." An^aai^^i^ of these data will 
help to descrii>e the extent to vmich .sTUidtots represent a 
cross rauige' of the total high stsiool popxil4tio&^ ^ 

2 . Former G9A and Atren&tnce Data - * f' 

The grade point average ana number ox days absent for the^ 

school year prior 'to entering EBCS will be obtained €or students 
in'the program* In addition to provi'ding. a- background description 
of the SBCS student population, the prior year's attendance data 
will be used ^^ccsspaxe with th$ attend'ance data of thp sairte 
students during their ifirst y?ar in th^^rogram. This' cozab arison 
assumes that student attendance is an indirect indicaitor of 
student attitude toward participating in ^(2. 

3-, ZBCg Student Application/Background Questionnaire ^ 



Hhea students formally apply tb enter E3CE ^tJiey'wiU be asked to 
• _ gcai^lete a brief application form' that wiljr obtain information 
. about family background / studente ' previous eiroloyiaent history, 

short- and' long-range ^ucational and woj^rgoals / past involvement 
. in high sct^l and cocstunity etc^vities and reasons for wanting^ 
to enter the SBCS progr am * This, information viU be used to 
describe th§ students, entering EBCE and 2Llso*tcx compare change 
over'. the year^in ar'eas such as educational and occupatjtonal . '> 
.aspiraticas . ^ .1/ 

4. ' The Compr^'engive Jest ^ B3i3ic Skills (CTBS) - "1 • * 

V/ 13ie«CTB3 stibtasts (Level 4 of Form S} for Reading Ccctprehensi^ / 
Arithmetic Omcepts and Arithmetic ^l^lXcation ar-e reconsnen^ed 
as 'baseline ds^ta t(?e£ul tc^ program staff iji understanding the 
' - stfbdent's entry l^vel of basic s}cills«^ . By administerdlng them ^ • 
as a posttest .al^o, they serve as a gi^eral chtoge measure ^in^ ' 
basics^ciils. Research i]^cates that because thar^ is sn)^ a hi^i 
cprrel^^on' betireen the%a i^iree' sttbtests and o^er svtstefst^ 
in reading and aritimetic, valuable student test-*taking time can *^ 
"be -saved by not eLdministteing the'coc^ete test battery, and - 
useful •rpsnlts win still be djtiined* ^ . . , ^ 

* ; . ^ ^ ' "4 ■ ^ - ' ' *V : ' 



5. Stxadent Attatxide Qxies tionnair&/ (SAQ- ) 

The SAQ contains items intended to reflect short term grovrch tn 
the petrt of EBCE stxadents that vdJ.1 exce^ growth nade by coEc>arison 
pr control group students. ^Ttiis instrijment contains four sections: 
the Hew Mexico Career Oriented Activities checklist developed by 
Bducatioxiia Evaluation Associates, ^the School Opinion Scales 
-dcv^oped by Fax West laboratory, and two -sections of the, Student 
-^titude Survey developed by Research for Setter Schools r The 
' Me^ticd Career Oriented Activities checklist is petrt of t^he 
. New Mexico Career Sducation'Test Series. On 25 item sti^test * ' 

' ^ stud en ts select responses that reflect career oriented eictiviti^. 

exasraiv, students c^eck if, during the past yeax, they "found '•j 
* * the~occupatica^. people with interests like ainp enter" or 

^ , "learned which training programs are open to me and which ones *i 
interest me." The remaining three subtests contain items wit±i^. ) ' 
r ^ point rating scale -of strongly agree to strongly .disAgXee . 

Items assess attitudes toward: decision making, School, peers, z 
staffr career planning and self. » ' * ^ ' 

. Jn April, 1977_a nevf s^ection III and 17 Qf,tHe'S;^2 were„clevQlc5>ed. 
and pilot tested by Section III contains 40 items that 

measure NWH^ ZBCZ Ufe Skills attitude^ and attitudes' regarding 
sex role stereotyping. Section IV contains 16 items that record 
a student ^3 2BCB cometencv-reiated jexnariences . O 
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2BC2 cGc^etency-related jexperiences . 
^ 6* Student End of ^eair ^uastt<^rtA-f re y 

^ nils (fuestionzjaire is designed to (1^^ fpilcw up on <juestions asked 
ou'^tie Student Backgroxmd Questionnaire adaini^^:^ at the beginning 
of the y^r to assess any change that mi^iy-iiave: occurred cjuriijg' 
the year, (27 assess student .knowledge abot^t jc^' trends and 
related information ar^ (i) coll«:t data on studenfre|le<r€xoBhs- 
about thteir sc±ux>l/EBC2 ei^eriences. Incldded^ the questionia^e , 
is a semantic differentiad sectioiv whitdi assesses the student's 
feelinp about the concepts: mev s'chpoi, adults'v learning, work, 
decision aaJcing and cossaunity resources. 

Parent Questionnaire *v r-:^ 
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Parent Questionnaire ii designed to assess parents' perceptions 
^ BCB project stj^gths axid weaknesses/ benefits of the pro gr a m 
tixeir seal or daughter and the exttet of their involv«aeht in - 
yths program* Becatae ZBCS'is a p rogt aa that actiyeiy involves 
parMts'as yel^ 213 students, it becOT^s iaportaht to assess 
pax mt nl opinions regarding the program, 



Employer Questionnaire 

• * 

Since participating employers are eua essential .aspect of EBC2/ j 
*t2ieir opinions about the program axe importaiit. I5iis questio nn aire 
is designed to determine how enployers became involved with E3CZ, 
how they jxidge the programs of students with v^o? they have worked, 
the intact of SBCE within their organization and'^N^eir perceptipns 
regarding the c^;erations of the program euad their r&i^in it. 

Staff Questionnaire \ • 

Ihis' questionnaire asks the staff to rate the importance and 
percBXved effectiveness of ll! aiming strategies used in EBCS. » It 
2dso contains questions dealing with the staff 'apperception' of 
factors contributing to and those limiting the succe^ of the 
program,, changes they wo;ild suggest in the program and areas in 
whicii they feel students have made greatest and best growth. 
Because the staf.^/'^ofeVorking ,with the program on a daily basis, 
their perception of strengths and weaJcnesses and their 
tions for change are iijDortant *to consider. 

Student Uodate She 



Ihis sheert provides a fast means of ^^xiating th^ student data file 
. at* esidi of the pil^F^tes . It records information on studen^ 
entering and terminating the program 2uid provides, for an end of 
'semester record of the nuc^^ef and'tjpes'of projects, coiroetencies , 
e^lorations, learning levels ai^ skill building level? completed. 
These sheets .can'ailsc^ used t^ Tn^int^in aiid t^date student 
rosters. Since the evaluation of 2BC2 is intended to document 
wh^t students ^octuadJLy accomplished in the prograi? over the ^eJ^ 
as well as behavioral changes over the year, it is important to 
r^6ord the work dcme by sttadeAts. Giis update sheet ,can be X^'* - 
cpc^letad by a project staff mciEber based on existing project, 
master files. " , , ^ 

Documents Produced -fay Randomly Sampled EBCS Students ' ^ 

> • y 

. In order to provide the KWHEL evaluation and iapleae p tation staff 
wltii a better insist into the activities of pilot site 'stadents , '* 
the EBC2 staff will select five students at randoe-and forward^ 

^ to NWRBL at the end of ea<di seaeeter a qppy of the projects and 
other docqpents cos^leted by these five students, ^e etudents' . 
nam^ will lie removed froo these documents' to iwrtyntain ^nf identtality 
and 4 single digit code number will be substituted and consistently 
maintained. 
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12- ZBd Essential Charact-eristics Checklist * 

_ 15ie pTirpose of this checJclist is to detamine to what degree 
pilot sites using the NVfREL'EBCS progran have been able to 
icrolement that program's essential characteristics. These 
characteristics coasist- of the haajh F^losophic2a and policy 
charactaristijcs considered to be essential to p^ograa organizatica 
and operation. Seurh project director will be asked to ce^nolete 
the checklist for his or hef oroject. 

13* EBCZ Process Checklist 

i 

Tijls di^c*^t is intended as an instr^saent to identify areas 
in which pilot sites are consi^;2:^t with , or different fron the 
KWISL 23CS operational aodel. 'a 'description of what deviations 
occur, thasLr reasons ,and their results is essential for an 
unders'tanding of the 53CE irolenentation effort.- 'Siis process 
checklist coASits of four sections: (1) 23CS objectives, 
(2) zsanagesint and organization processes , (3) curriculua ^d 
instruction processes and (4) st^sdeht service processes. 

Durihg the 1975-76 school year, pilot sites used the Self Directed / 
Search and the Psycholosical Maturity Scale (also known as the Student 
Opinion Scal^) If pilot sites desire to cdhtinue using either or both 
of these instrussents in 1976-77, the JJJthel EBCS evaluation tsiit will . 
continue to^core and analyze thea at no cost to the district. 
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0 . APPENDIX B 

Pilot Site Ratings on the EBCE Essential Characteristics Checklist 

(Rating in the left hand maxgin are those ^vea by 

each pilot site A to B. Rating are on a five-point scalq with the 

anchor points- indicated for each scale.) 

Site Ratings Wqr sites A to E) . \ 

A B C D E ^ ^ 

L EBCE is an individualized program, 

A; s Ongoing assessaent of student needs,. Interests 
^ and abilities' in Basic Scills, Life Siails and 
Career Deveiopaent: 

^ 1 1 j There is no ongoing aBsessiaent in two or j 

I Bore of these areas. 
5 4 4 4 5-1 

p] Student i^eds, interests and abilities axe 
' continually assessed; 

B* Participation in assessrrent: 

1 1 I Students play a passive role in the 

, " 1^ assessaent process. * 

4 5 5 \ ^ 

|s} Students play an £tctive and involved role in 
the kssessaent process. 

C. Individual negotiation: 

1 1 I AH projects are f>re assigned •and not sti>ject 
' to negotiation. 



5* 3 5 5 5 



All projects allc^ for negotiation between 
student and st2iff. ^ 



D. Integration 



|T1 There is no foraalized, ihdividual as^sessoent 
' V • 'I and/or cw:c^xsitability. 

I 5 j Individual gis^s^ent and accsnmtability are 
^ integrkted witb prograa learning atra'feegies 

• w^iei learning plans are negotiated. 



) 



Site 
A B 



Ratings 
C D E 



4 4 5 



5 4 S' 3 5 



5 113-5- 



B. Accountability standards ("a set of learning and 
behaviorad e^cpectatioas for student^ as neisbers 
of the 2BCE •cossaunity"') : 

• j 1 I yhere ^re few ajcooiatability standards. 

' I ^ 1 ^^'^^^ stability standards give the stud&tv^ 
the necessary flexibility to oeet basic 
prograa expectatioas/ 

II. EBCE is a cocnmjRlty-faased program. 

A. Cosssunity input into program pl/mni ng and 
operatioD : 

[ 1 j No aec^anisa currently exists* 

A^^steaatic necAaxrlsa exists for pf^cQring 
a;id utilizing cossnnity inpiit, 

B* Bole of the prograa advisory board: 

I 1 J Tbere is no prograa* advisory board. 




5 5 5 J 5 



4 2 3 5 3 



{5 } Qie prograa advisory board taXes an* active - - 
role ig dfrection of the prograa by 
providing prograa input. 

C* .CosBunity s^eabers and sttvtent learning: 

{ 1 { CoBzmity se^bers are not involved in student 
J gleaming activities. "* 

I 5 | "%omT7n1 ty Bes2t>ers serve as resource instructors 
and certifiers of student lefin^ing. 

D. Provision for coasua ity instructor -training/ . 
develppeext etctivities; 

Ihere are' no co«uaity instrtictor training/ 
devalcpaent ac^viticts ' * ' 

[5 I aere 2U?b at leatst four, regularly s^:bedtaed 
ccxBSuzilty instrtkirtor tral n \ n g/deve lopaent ^ / 
- activities* , ' * - 
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EBC£. is an experience-based program and is built 
from the, career activities of adults. 

A. Mode of learning: 

|l I Students are inst^ructed in a passive or 
J school-liJce 2»de. 

[5J Active, i^eilistic Ufelike learning 

aic^vities are provicjed for aU? students* 

B* Stuient activity: 

[1 I Students are assigned activities and 
{""^ schedules. 

j 5 1 ^ StxKients have the respoTisibiiity for 

^jydgetiug their tiae-oad- aaiiaging thei^^ - 
^ - daily activities . 

C. Dtilizatioo of resources: 

- I ^ I Secondary resources {textbooks^ courses) 
I are given priority. 

t 

fT] Priiaaig^ resource^ tpeople r inst^utioas 

sudi & libraries and nuseuas/ events) _ 
are giv^ priority, , ' ' 

* \ 

D. "^^^pomunity learning activities : 

[T] A<tolt' activities in the <saismnity* are not 
j utili zed in student learning/ . 

{ 5 j Aj^ilt activities in the comtmity serve as 
the primary context for student learning. ^ 

B. Reference population: 

[l I Adolescent peers and school work are the 
J priaary referent. ' ♦ 



Adults in the world of work are the priaary 
referent. • | ' ^ 
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?, Coesnmity leaxning . potential ; 

I 1 j No analysis is nade of the leatming 
j potential of the iocaJ. carm^i ty* 

\ 5 I ' There' is systentatic analysis that enabled 
staff aiia students to ta}ce fxill advantage 
of the learning potential of the local 
cozavcnity • 

EBCE nxjst have its ovfi Ixtent^ty and m$t be 
cociprehensive and integrated. 

A. i^rdgraa reguirenents and processes : 



• Regxilax high sohool requiressents and 
processes are used to detemine student 
leauming plans. 

23CE progfan requiredeAts and processes 
detemine student learning plans. 



H. Prograa cocpletion reguireaents : 

I 1 j Prograii cx*^leticsi reguireqerxts are "vague / 
j"^ ^?x5pe'cified# or not difierentiated frcsa the 
I regular hi^ school reguireaents. 



Prograia cockle tion r^gxireaents are cleaurly 
defined, differentiated fro© and, ccsisistent 
with prograa goals and local fegiiirenents. - 



Curricultsat , • ^ 

n 1^ curriculum structure includes experiences 



in either oae or none of the follcving areas; 
I Basic Skills f Life Skills, Ceireer Developca^t« 

1^5 J The cjirriculua strupture includes experiences 
• in slU of the aicve' areas. » - 



Site Ratings, 
a' B C D e 



5 5 5 5 



5 5 4-42 



-5 5 5 5 5 



5 5 5-55 



: • • - / ■ • 

Survivaii cosapeteacies : 

I 1 I Ojere are no ^rforman<?e-based survival 
I COT^tencies. ' 

I ^ I ^^lere eire at least tfea ^>erforaance-ba3e5 

survival cocroetenci e s necessaury for coping . 
in life' and aodam society, ./ '* 

Interrelatedness of curriciilm areas and ^udeat 
learning^ 

1 1^1 -Disciplines are er^hasized separately, 

I 5 ( S^^iasis is on intdrrelat^d/cUrricxilixa 
areas^ and ^^kSx& is deaons«*€ted by tbs 
saming actijeiQes* c 




Qiere aafe no es^^loyer/cocssnnity learning 
sites. 



The EBCE program places a tajor esphasts on the 
career development of students. ^ 

A. Types of coesmity learning situations: 

I 5 I Provision is 'nade for different typ es 

levels of learning situations at es^loyer/ 
cosamity sites. 

* 

B. ggphasis at leeiming sites t 

rn students are paid for th^r coatributioos^ 
\ ctx eE5>loyer/ccesat2iity sit^. 

i I P i Students* are on eroltyer/cossamity sites 

fer leam^g about careers, not earning » 
aoney. ^ ' - * ' 



Career decisioa making: 

111 students aore not encouraged to icorove 
j""^ their career dyrisiOQ'rmak 1 n g process* 



Students are req^red to gather information 
ai^out themselves and the world of work and 
apply this ' inf onstatiOT in career decision 
ma3cing, * . ' 

Reflections on student e^a^riences; 



TKere are no requirenents towards s^elf- 
evaluation* ^ 

Styidt^nts are encouraged to reflect on 
eicperiences and evaluate their own ' ^ 
strengths and weaknesses and progress* 



. / APPENDIX C 

I 

' ' ■ NWREL EBC| Process Checklist Findings- for Pilot Siteis 

ISiis checklist is intended as an instrument to identify areas in which 
pilot sites and narket demand sites are consistent with or different 
from the 'liWREL EBQS durational model. Deviations from NWREL 
procedures are viewed here from a neutral perspective in that certain 
^ devia t ions may prodxipe different resxilts. than thos^ described in the - 
HWREL EBCB handbooks. A description of what deviatiaas occur, their 
reasons and their results is essentiad for^an understandiiig of the EBCB 
iapleotntation effort. - . * . 

* 

This process chec)clist is desi-^ied*^ identify deviations in procedure 
^ xised in operziting -an EBCE. program and c<:m5«.eaents the EBC5 Sssentictl 
" Chairaurteristics Chec)cli3t ^ wiic±i identifies basic philosophical and 
policy chsiracteristics of SBC2 sites. Ihe checklist four sections: 

- 1. E3CE objectives 

2. Management and organ izati<gi processes ^ ^ 

3. Curricfulua and instruction processes 

4. Stud en t service processes - ' ' ^ 

For each, item in the cbeddist, the project axiainistrapDr is reqtiested 
to identify whether tfie item applies to aOl stiiients (oj: staff*, enployers, 
etc.) , sosae or nor«, ♦auod sftso to identify. .any ways in whicii the process 
, operates differently at the denonstratlco site. 
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EBCE PROCESS CHECKLIST 



Site 

Respondent [ ^ - , 

Observe r . ' pate_ 

I. OBJECTIVES 



For each objective listed l^ow please check whether it applies to all 
of your BBCZ students, some or none. Also list any additional student 
outccaes that your project may have. (Please note that the Life Skills 
curriculum area is not included here because it is addressed inr Section 
III B.) ^ 

USED WITU: 
^ Air Some . */7o 

Students Students Students 



Career Oevelopm^t 

Iw Students will increase their 

knowledge of their own* . -r ^ 

aptitiades, interj^s^s^and • ^ ' 

abilities and ag^ly thi^ ' " 



understanding to their 
potential . career interests * 

2. Students will increase their/ 
knowledge of social,- 
govemiaental ' and "economic 
issues atnd tfends in the 
world of work. 

3. Students will develop the 
general sJcills of ^ob 
finding, job e^lication, 
on-the-job negotiation aM 
dependability He cessary in. 
daily work ■ interactions / 

4. Students will analyze 
potential careers for . 
fixLanci^tl and psychological 
inducements/ prepetration' 
need^ and prepeuration 
prograss avadlable^ 



*Huabers shown refer to the number of pilot sites {out of 5) responding 
in each category. . * 



USEJ) WITH: 
] Ail Some No 

Students -^dents — 'Students 



Basic Skills 

5. Students will be able to ' 
perform applied sJci^ils tasks 
related to carers of 

ii:tterest to thepi. ' 4 

6. Students will iii?>rove in 
their 'performance lev^l of 
Basic S}dLlls (reading, 
writing, oraj, conrruni cation 

and mathematics ) ^ 4 

7. Students will becoioe aware 
of the- level of Basic Scills 

, needed to enter- careers of 
• * lh€erest to them and will 
understand the relationship- - 
of that levejL to their 
current B^ic Skills 
proficieiicy. ' 4 

8 . • St Indents * wi 11 deinpns trate ' an 
ijicrea^ed willingness to apply 
Basic S3ciy^ to work tasks and 

to avoqational toterests. 4 



Experimental Outcomes 

9. Stxidents will broaden the 
range, of sources they tase 
{pfeople/ events, institxitfoaa, \ 
'lays, books, etc,)* in " * > ^* 
gathering information for ' / 
work and decision making. * ^ 5 ^ ^ 

10.^ Students w4.11-de3pons trate 
the ability' to conduct 

conversatibn with an. adult ^ v 



that reveals the student's 
self-confidence auad 
understanding of the other 
person's message and 
feelings. 



ERIC 
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All 
Stbdants 



USED WITH: 
Some 
Students 



No 
Students 



11, 

■V' 



Stiadents will deiaonstxate 



12. 



13; 



an incre^e in self -initiated 
behaviors and in' ass\iiiing 
responsibility for carrying 
out and evalxiating' tasks 
which they agree to coropiete. 

Students will demonstrate an 
increase in behaviors that 
reveatl a' tolerance for' 
. people and institutions 
having different values, 
ideas or background than ' -"^ « 
themselves; an openness to, 
change and a 'willingness to 
trust o.thers when 
circumstances warrant. 

Students will include data 
from tlieir tot^ ser^ory 
system as part of ti^ir 
input into their decisicai- 
- maiding processes, 

Studenta^ll be and feels 
better prepared to assume 
imminent adult 
responsibilities and ' 
relationships. 

Students who, select a career 
arei j:o. pursue will accjuire ♦ 
specific job skills while 
af enpioyer sites related 
to their career areas. 



16. Other outcoaes (please list) 



14. 



15, 
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II . M/(NAGEHeNT AND ORGANIZATION PROCESSES, 

Please cbedc the appropriate response that describes the current status * 
of your' project on each of the following dimensions. 

1. Has the district school board- approved the project? 

Approved in writing 5 ' ^ Verbally approved ?;ot -approjred 

2. &as the state departxBnt of education approved the project? 
Approved in vrriting 4 Verbally approved i !5ot approved 

3. Does the project «^ej/^ll legal and fair labor practice reqxiireiaents? 
yes 5 ^ Jteers zaost requirenents ' N'o 

(If you select "meets most requitfments" or "no," pieas^ explain.) 

* t 

4. Are the follc^ring stsiff roles being used? (Check tiiDse ^lea : 
actually defined and used.) 

. Project director 5 Student coordinator 2 * - 

* ■■■■ I 

% • 

Learning sianager 5 Learning assistant -j , 

Sfc^loyer relations - 5 Aixies i' 4 

specialist . 



Learning resource j 



' Others (list) 



III. CURRICaUH AND IHSTROCTION /PROCESSES 
A. (^pipetencies 

program and indicate if they e^re being cer/tlfied in the same mnner as at 
the demonstration site. List any^ coespetmcies your site ff^j ^ve added*" 
If j/oor site X2ses coji^etencies differently than as described ot pages j 
331^407 of the mEEL PBCE CurrictOfum 6 Instruction handbook, please 
explain the differences*^ ► / 



"1 ' 



*> • . Qsed 

Differently Than 
Required Optional in Handbocks Not Used , 

Transact business on 
a credit basis '4 1 



2, Maintain a checking , 

account , i 5 

# 

* 3, Provade adeqtiata / 
insuraxice for s^if , 
faniiy and possessi-ons 4 

4. Tile state and federal 
incoae ta^ 3 

5. 3i^get tine and aaoey / 
^^^fectively 5 

6.. Maintain the best 
physical health and 
naXe appropriate use 
of leisure tiiae 3 

7, Respond ^ji^ropriatcly , 
to fire, polipe and 
' physical health ^ 
eaergencies . 3 

6.. Participate in the 

electoral process 4 

9/ Understand the basic. , 
structure and function 
of local, state and 
federal govemnent 4 



r 



10* Explain own 



rights and ' ' ' 
responsibilities -..^^-r^^-^^« „„.-r-*«^— « 



11* Make ^^ropriatfe use 
, ^f public agencies 



r 



12. Hake education fc^ 
esmloyaant and 
successfully hold a 
job V • • 4 



/ 
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Used^ 
Differently Than 
Required Op^ticiidl' in B&nQl>coks not ^s^d 



/ 



1 



13. derate and t^a^ pi-^i n 
an autOTibbile 

14, Other coEKetencies 
(please list) ^ 

CooFLing 1 ' 

Obzaln beLStc swisznijig *. ' ' ' 

certificate ' - 1 , ^ ' 

DeoDnstrata basic 

first: aid • ^ I ' 

Re^ and use a # 
rjewsp^per i • ' 

Pari-i aaantarv 

procedures - 1 , 

Funeral axraivgexients - . ; ' ' 

Surrivai swiming J 

B, Student Prpjects 

•> . - . 

I* C2iec* those projects, if any , zliat are part of year progxan. ' List 
any stxident projects your site nay have added. If your site use^* 
student projects differently fihan described on pages 189-273 of the 
NnBZL BBCE Curriculun S Instnictlon hanStodk., please explain the 
differences. * 

Used 

V Differently Than 
Required Optional' In Bandbooks It^t Used 
1» Criticai tixin>iing *^ * 

preprepar^ project . ^ . " 2 



indivdLduai project , 3 



Science 

prepfepaxed pzroject 2 

4* Science 

inxiividuai project * 3 

5. Persona l/s ociztl ' / 

developQ^t 
^ pre^(^?ared project 3 



4 



V 



f 



• ^ " ' Used 

Differently Than 
Req^uired OptlonaJ. zn Handbooks ,Vot Used ' 

6 . Persooal/socJial 
aevelocc:ent * 

individual project 3 1 2 

citajensh^D 4 ; v'.J 

de^^jifed project 

8, ?unct:ic5Gai * , , " ^ 
citizenship - 

individual project J * I I 

9. * Creative 

develx^cienr 

designed project 3^2 3 

10, Creative 
development 

individual pro^eat 3 1 1 

/ 

11. Others . , ^ 



2. How many projects is each student expected to cocnplete each year? 

(One stte requires fifteen projects, one Site requires ten projects, one 
site require^ six projects, one site reouires f^Ye. projects, and one -site 
does not require a- fixed nunber.of projects.) 

• 3. On individu2dly prepared Life S)d.lls projects, who generaiiy does 
the following? (Circle responses that apply) ; ' 

1. Selects the topics Students Staff nptF) 

2. Detersdnes the objectives i Stitdents Staff {TloUn 5 
and activities \ ♦ 

- 

.3. . Evaluates the results Students Staff rSotTD . 5 



0. Exploration Package 

1. .Are the exploration pacdcages — 

Required of all students 5 
Required of sosDe studepts 



Used differently than des<:3:ibed on pages 105-185 of the IfifREL 53CE 
Cxirriculm & Instruction handix3HDh^> If so, pleatse explain the 
differences. 



Cr8 10. 



2. Hcv'aany e^iacafeaJns, if any , are required of students xn your 

.(One site requires three explorations, three sites require five explorations, ^ 
and one site eight, to twelve expTorationsD', ' 

3. selects the exploration sites, for an^ individual Student? 

z3CZ s-aaff 

' The student ^ ^ ' ' * , . 

/ • • ' . • . ' . 

•• Staff and st^Jdent jomtly ^ _ 

Other (please sj>eclfy} 

4. VSiat is the average length of each exploration in ro'urs> < 
. (,One site listed 15-30 hours; pne sHe -listed 20 hours, two sites listed 10 

hours arbc* one site listed 8 hours.) 

D. Learning Leve[ Process 



1- Are leatming levels — 



Required of all srudents ' ' * % * 

Required of sone students 

Used differently th2ui described on pages 277-327 of the 
HKRHL ZBCE CurriculuD & Instruction handbook. If -so/ 
please explain the differences. ' 

- ^ 

Jk>t required 0 

(One site did not respor>d to this question / " 
« • • 

2. ^ inaity learning level •e^5>eriencefl, if any, are required of students 
in your ^rograa? . t^*^^ 

(One site reported no- learning level experience required; two sites reponted 
one learnlr^ level required, one site reported two learning level exp^rJSRSiilL....^ 

3* Approadiaately wha1»^)roportion of tiiae do sttxtents ' spend working on 

learning levels at «Esployer sites? - ^ , ^ . 

(Three sites reports 50%, one^sit^e reported 4 weeks (2-3 hoxirs per 
da^} J one^ite reported six weeks azid one site reported 60''120 hours 
, and one site repqrted it v^ies according to students*} 



102 J 



C-9 



£. Stadent Journals ^ . 

1. Viiat^are the prima Try p\irposes served by th^ journals? 

Analyzing '"suid inregraring' career awaireness infonaation ^ - i 
Developing coznninicarion s)cilis j ^* '. . * ^ 

Helping sridents kr*ow rhersselves berter 
Developing^ trust relationships vrith an adult 4 

2. Are^ student journals-^ 

Required of all students . 5 • - 

^ . Required of sciie suidenrs 

Used differently than described on pages 411-451 of the 
Curriculun & Instruction handbook, "I'f so, please explciin 
the differences* • 

3. Hew often are stxidents r^tiired to vrite journal ^tries? 

(Four sites reported weekly; one ^ site reported 2?i-vee^Iy.; 

^ - V *^ 

4. Hw often aref students required to "turn in th|^r journals? 

(Four sites reported weekly aha one site reported ^i-weekly,) ^ 

F. ' Snployer Seminars 

• I* 

1. Approxiaately how cany seninars with "eci^loyers or oc^paamlty resource 
people have you held for students or do you plan to hold this school 
year? 

(one sLt^ reported one, c^e site reported three, one site reported fqnr, 
^ one site reported nine, and one site reported they don't use employee 
semi nars . ) 

Do stxadents in your prograa use the follcwing iaateri2Uls? 

, USSD BY: , . ' 

All SOBB No 

' Students Students Sttidents 
'individualized Lezuniing " . , . 

^ $Dr Adults (ILA) Basic _ ^ , 

Skills aaterials' 5 ' 

2. Career- Inforsation System ' J • 

(CIS) * 2 ^ . ^ 
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Other materials 
(please specify) 

SRA Basic Skills materials 

Locally created Basic / 
Skills materials 

Spectrum math series 

Soui)der -peading program 

Qcsnpetencies package 

V?iST ' 

District Career Zdx^ation 
materials 



USED BY: 
All Some ' l^o 

Students . Students Students 



i 



1 

1 



Occupational Outlook 
Handbook 

SoonanSpradley Diagnostic Program, of , 
Computational Skills 
• Moh's Basic Language Skills ^Procrr am 
Progrm Completion Requirements ' 

Does your project have writt;en prograa ccxspletion requirBoents that 
are clearly' defined? Tes ' ,ko - Q 

If yes, are the requireiafents lite those ^scrii^ed oo pages 52-53 of 
the irrfREL EBCE CurrxculuD & Instruction h4ndbook? ^ " > * 



Yes 



No 



IV. STUDENT SERVICES 



Student Recruitment 

Has student recruitcent been 2LLiaed at a cross Section of local high 
scdiool students? J?es . 4 ik^ ^ 

One site includes the Jr* High schools in their* recrui>5jent efforts. 
Vftiat re^ruitaent strategies were used? 

- Class meeiixig - , 

- PrograHns at the high school 

- Referreils from high school counselors * 

- Referrals froa teachers and* administrators 



C-11 



3. VJhat types of students actually entered the program? (Ij^dlcate 
only' if different from type of student recruited .) 

^ 5 ^Stude^nts with the widest possibly range of ability and attitudes 
• 1 School dropouts 

B. Classes ' • 

1- Are ^udents ctLlowed, to taJce classes at the local school? 
Xes _5_. No ' , * 

At comunity colleges or other instituticxife? ^ 

Yes ' lk> _£__ , \ ' . 

{One site did not respond to this question ) ' ' 

2. Apxm^iiaately stc^ laany ,studen,ts, if any, are currently taking 
classes? 'x^ 

( T^o site repor^d twenty-five, one site' repqrted nine, one site 
reported six and one sit^ reported none^j 

VSiat types of classes? 

(Sites reported classes in English literature,* band, drill team, 
French, his^ry, axt, chorus and' agriculture) 



' C. Guidance 

1. Is the guidance function shared by all professionad. staff meir^rs? 
Yes • 5 !to 0 ' 



2. Do statff men^^ers ^xaaduct student staffing sessicxis regularly to 

' discuss the progress of each student? Yes ' 5 ^ Ho ' JO^ 
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D. Accountability System' . . 

* 

Does yolir project utilize d student accoisitabiiity* system n-zith 
clearly defined expectatioas and consequences? ^ 

Yes No / r » 

2. If yes, does your accountability system work like that descrii>ed on 
pages 77-91 of the Curricu l^ci & Ihstructica handbook? 

* . ] 

Yes * No , . , . 

If no/please describe the differences. 

< * 

. - Sooevhat differmt because of indlvidnaj. intarpzetatloa 

- Vfe consider individual needs and prc^lems 

E. Program Year Action Modules 

y 

1. EcM nany progran year action modules for students are utilized by 
your project? * . . * 

(One site reporte<5 ten, ojie site reporter, six, two sires reported f 
' and one site does not use" prograa year action isxhjles.) 

2. If you have action 

pages 81-84 of the NWRSL E3CS Curriculum & Instruction handbook? 
Yes 3 No 2 . ' 



F. Assessment Forms 



Listed below axe a nxmber of EBCS forms^or instrxm^ts soaatimes 
used. Please indicate which forms are required, optional or not 
used. Al&o indicate if they are revised or' different frpm those 
developed or used by NWREL. , 

Revised or 

' . ^ . ' Different , 

Used by Used by Not from the 
All . Sceae U^d Handbook 
1. CTBS teading & Ar4.tiBaetic " ' * 

.Subtests- (C:27v54)* 4 ' l' ' 



*Tliis fors £s shewn or ^scus^d *in the designated NWfeEL HBCB handbookT 
on these sages. {C « Currlculqa & Instrwtloa; S Student Ser^ces) 



✓ 



loo ■ 
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2. Basic Skills PrescjriptiOR 
Pad (0:635) 

3, Self- Directed Secirch. 
(0:116,145,640-41) 

* 4. -PSM (Student Opinion 
Scale) 

5. Semantic Differential 

6. Goal Directed Student 
Ratings (by staff) 

^ 7; Parent 'pbini on Survey 

8/ Srcjloyer Ctoinion Survey^ 

9. \ Student Application ?orrj 
(S:69- 75) 

10* Staff Questionnaire 

11. Spd-of-Year Student 
Que s ti ocnai re 

12. Learning Site Analysis 
?ona (0:72-75) 

13. Skill DevelcoxaAlt Eecxsrds 
(S: 108-109) 

14* S tu d en t Performance Havifew 
(by ei:5>loyers) CS:li2-U3) 

15. * Student Evaluation of . 

• Learning Site . (S:110-111X 
« 

16. EBC2 Record of Student ' 
. .Perforaance (S: 265-297) 

' CPortfolio) 

. ■ 17. EBCS Student Experience 
Record (S;i0Y-104)* 

f 



Revised or 
I Different* ' 
Us'ed ty ' Used' by !/ot ^ from the 



All 



1 ^ 



3 
2 

1 
3 
3 

5 
4 



.Used Handbook 



\1 



2 
3 

2 
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18- Weekly Time Hearts • 
(^:90-9ir ^ 

r- JL9. Student; Profile Sheet 
(3:96-99) 

20 Accountability Writfe-l^ 
form ^(S; 118-119^ ' 

m 

21% Leaxning Site Otiiization 
Form (S: 106-107) ' - \ 

22. Keaiiten£tnce Visit Record 
(S:l3o-131) \ ■ . 

,i 23. Zone Debriefing Form 
(S:U6-117) 

24* Predesigned Projects 
(C:i96} 



Used 2?y Used 2?y 
Ail SOfwe 



4 



. 1 
' 4 



Revi^d or 
Different 

Uot from 

Us^d Randbook) 



2 t 



2* 



Please list any addftioaaJ* forms or ^ instruments, your project uses, 
Ws TOuid also 'appreciate receiving a* copy of any of - these ^ forms. 



6. Skill Building Level . ' _ 

1. ^^Hill skill building levels at enolc^er sites be^ — ' 
Pequirejd of all students? ' 

Required of soice students? ^ * ' • 

Available as an option? 5 ^ 

Used differently than des<;:ribed on pages 277-327 of -the / 
Cuzrriculisa-fi Instruction, handbook? If so, plea^ explain' i 
the differences.- 

■ 

,2. If .s3cill building ^vels are" an ihtended part of your program, have " 
ai^ studefnts begun, thea^ yet? 

' Yes' 4 . No .1 ' ' 



H. Special Placenents . • ' 

-•1. Are "speded placeraents" of • students at es5>ioyer site3 for Lif^y. 
^ Skills or Basic Skills an option within yo^r prograa? 

Yes . : No ^ **, . . ^ 

0ot answered at cne'^site) ' , * - . 



O 
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2. If ."special pla c em e nts" ate a part of your program, have any, 
* students b^gm them yet? . ' - 

. Yes No ^ . \ * 

(Not answered at one site) 
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EBCE STUDEffT BACKGROUND QUESTIONNAIRE RESPONSE^ 



Please check^ the artewers that describe you, or write in responses 
when asked" to do so. 

y 

1. Have you ever worked for pay outside of your home on a, 
"regular bas&? (If no, igaore ^e^ions 2 and 3 and go * 
directly to question 4^) * 



Yes 



A ' B , C • D 'E 
(N=19) ' (N=24) {N=26) , (N=21) {N=30) 



2. 



89,5* 70.8 


100 




16. 


2" 


84.7 


If you* answered yes to 


guestipn 1, what 


types of 


work' do you 


do now 'or have you don 


in the 


past? 












A 




c 




D 


1 

E 


Only unskill'ed labor • 














listed 


84.2 




38 


.5 


46.7 


50.0 ' 


Only skilled labor 














listed 


0 


4.2 . 


7 


.7 


14.3 


6.7 


Both skilled and 














unskilled jobs listed 


5.3 


0 


42 


.3 


14.3 


30.0 



3. ^f^t do you expect to be doing one year after con^leting high 
school? (check one or mor^ sms^ers) ' 



Working full-time 

Entering an apprenticeship or 

on-the-job tredning' prograin 

Goin^ into regtil&r military 

service. or to a service 

academy 

Attending a vpcatioilal, tech-' 
nic2Ll,' trade ,cfr business. 
s4^4iool 

Attending a^ junior 02* commi- 
nity college. * ^ 



^2.1^ 33,3 34.6 14.3 30.0 
10.5'^12.5 7.7 4.8 16.7 



3.8 9.5 6.7 




5.3 8 



5.3 4.2 23.1 19.0 10.0 
10^^ 12.5 19.2 9.5 26.7 



♦Nimbers for each response indicate .the percentage of students 
giving that response. • * 



r 
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'Attending a four-year collie 
or university , 
Working paitHtiiae 



I have^no idea 
be doing 



4. 





10.5 


12.5 


19,2 


9.5 


36. 


7 




21.1 


12.5 


34.6 


23.8 


23. 


3 


fcreaJc) 


31.6 


4.2 


11.5 


9.5 


13. 


3 


will 1 
















15.8 


41.7 


30.8 


33.3 


3. 


3 



34-.^ 



How f cir do you plan to pursue' yqur^ formal education? 

' J a'. • B C . 

Do not plem to finish high 
school , , 4.2 
High school graduate* 52.6 75.0 

High school plus one or 
two years of college, 
cdnmninity college or 
special training 
High school plus three, or \ 
more years of college/ 
community college or - 

special 'training S.3 
Foxxr-yeax college graduate^ 10.5. 
Graduate or professional 
training beyond college 



(pieck 
D E ■ 



5T.1 ISrT 



36.8 12.5 34.6 9.5 .26.7 



7.7 
11.5 



14.3 6.7 
9-.5 ""30.0 



7.7 4.8 20.0 



List two lobs you fe^j. Vpg^d ^i^ke tp hr.1f^ af^^r nr^rrnlnt^rwj^ 

yoin: education. Be* as specific as possible (^or example ^ say 
"a mechanical draftsman" ^cather tl^ "working at National* 
Engineering") . 



oll^ 



Students first and seconB choices were coded according 'to 
Hollingshead's socioeconomic status system into the' following 



categories : / 








t 






« A 


B 


c 


D 


s 


Higher executives cuid 












,ma5br professionals 


- 5.3 




29*^0 


13 


40.0 


Business mamagers and lesser 












professionals 


5.3 


» 13 


48.. 4 


" 13 


^.70.0 


Administrative personnel and 












minor professionals . 
Clerical/ ^2G,e^CjforHers 


15.8 


10 


29.0 


6- 


23.3- 


10.5 


28 


32.3 


. 22 


33.3 


Skilled manu2d. es^lpyees 


31.6 


31 


19.4 


28 • 


16.7 


Semi-skilled enploye^s 


42.1 


.-ao. 


6.5 


16 


3.3 


Unskilled 


63.2 


3 








Other 




3 


3.2 


3 






* 




i 




« 


V 






« 
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6. Have you observed or directly worked at ei-ther or both of the 
two preferred jo^jfe' listed for question 5? 

A 3 C D S 

ft * 

I have observed or worked 

at both jobs * 31.6 12.5 32.1 19.0 13.3. 
I have observed or 'forked 

^at one of thWe two jobs 31.6 37.5 38 '.5 23.8 40.0 

' ^ I have not observed ox^ - - . 

worked at either job ^ 36,8 4.2 26.9 133,3 43.3. 

7.. How sure are you €f/ st;ej||k to prepare for and ente^ the 30b 
which you would most like*to hold after graduation? 

A, 3 ^ C D • S 

Do not know wherl'to begin ' 26.3 25.0 15.4^ 19.0 13.3 

Have soiae idea* . - 57.9 45.8 ^ 30.8 42.9 50.0 

Steps pretty cleai^ , 10.5 25.0 ' 34.6 23.8 26.7 

Steps quite clear 5.3 15.4 14.3 10.0 

8. Do you you^'Vill i>e able to coorolete the necessaJ^ steos 

» for this job? 



.^C ^ . 

\ A . 3 C D E 

Yes / ' 42.1, 45.8 80.8 5V.1 83.3 

.Not sure ' , 52.6 50.0 19.24^28.6 16.7 

* Probably not ^ . 5.3 4/2 f ' 

^ What the oqcupationa of. your father and nother? 

** 

OcmpatloQS^ vere^p:>ded accoxding to Hollin^head*s soci'oeconomic 
status system ^irtto the f piloting categories. 



Father's. Occttpatlon , 



B C D B 



0 Higher /executives and major , ' * ' 
prdfaMsH^^ - , 8.3 '7.7 .6 16.7 

1 Bmlnessmnagers and 10 '7.7 6 13.3 
lesser professionals fo^S* 7.7 6 2,3.3 

2 ^dmihistratim personnel' , s 

and miMr prqfessionals J' ^ 7.7 ^ 6 6*7 

3 Clerical ;-sal^ wrkers. ,10.5 -12.5 ' 7.7 6 16l7 
A Skilled manual ^es^logees 21.1 33.3 30.8 65 16.7 

5 Semi'^skilled employees / 53, J IB. 2 12 . 3*3 

6 Uhskilled^ employees ^ \ 36.8^ 8^3 3.8 3*3 

7 Other^ . / -'^^/^ 5\3 4.2 7*7 6 3.3 



Mother's Occupation 



0 


Higher executives and 
major professionals . 




4 


2 










? 


Business manage^rs ^and 
lesser professionals 












6 


13.3 


2 


Admlnlstzcttlve personnel 


















and iolnor professionals 




12 


5 


11 


5 


6 


3.3 


3 


Clerical ^ sales workers 








19 


2 


1$' 


33.3 


4 


Skilled manual employees 


5.3 


29 


2 


3 


$ 


6 




5 


Seml-skll^ed es^loyees 




8. 


3 


11 


5 


12 


. 3.3 


6 


Unskilled employees 


2^.1 


3 


3 


11 


5 


6 




7 


Other 


63.2 


4. 


2 


42 


J 


47 


30.0 



'What high schcxsl activities (such as €^o±t or basket±)all team) 
did you Ocurticipate in the year before entering EBCE? Write 
"none" if you did not participate in any. If you petrticipated 
in sports^ list the actual 'nazDes of the sports. 

A > ' 3 C • D E 

^ne^ 68.4 70.8 53.8 ,62 16.7 

One ' 15.8 12.8 1'9.2 14 36.7 

Two : , 5.3 16.7 7.7 '^19 13.3 

Three ' 10.5 ' 15.4 5 16.7 

Four ' 3,8 ' 16.7 I 

What specific high school a^^vities, if any, do you plap to 
participate iix this year?- ^ ' * - 



* 


A 


3 

/ 


' C 


D 

r 


S 


None 


68.4 


75.0 


65.4 


71 1 


,33>3 


One . ^ 


21.1 


20.8 


11.5 


' 14', 


30.0 


• ' Two 


5.3 


4.2 ' 


15.4 


^14 


13 1 3 


Three 


5.3 




3.8 




16.7 


Four ^ 










rt-' 


List your hbbbies or recreational 


activities ♦ 




i Nvmbej^ Listed 


A 


S 


C 


D 




Hone 


10.5 


25.0 


. 3.8 


13 




One 


15.8 


2'5.6 


11.5 . 




13^ i 


Two 


5.3 


. 37.5 


26.9 


20 


20. a 


Three " * , 


21.1 


. 12:5. 


''23.1 


13 


26.7' 


- Four ^ 


26.3 




19\2 


33 


23.3 


Five or more 


21.1 




15,4 


20 


13,3 *. 



Approximately how many paii?>hiet:s, brochxires, manua^ls qr siagazxne 
articles did you read this past school year? 





A 




Q 


c 


u 




None 






T7 5 






if ' 


1 50 5 


10 


5 




J * o 




ri)^ 7 
dfO # / 


6 to 10 


10 




7^ n 


JLj . ^ 




lo . 7 


11 tQ 20 


21 


2 


4 2 ' 




£0.0 




21 to 30 


■J 


•3 


y 7 ^ 




1 A 3 


'* .0 


ifore thdTi 30 


47 


A 






J J . J 


.1 C 7 


you: 


A 




a 


c 


D 


E 


White 


94. 


7 


95.8 


92.3 


61.9 


86.7 - 


aia'ck 






4.2 








Oriental 








3.8 




3.3 


Spanish descent 














(Chicajio, Puerto 














Rican ^nd so forth) 














Native American ^ 














Indian 


5. 


3 










Native Alaskan 










33.3 




Other (specifyj^ 












6.7 




What is the highest '^level of formal educatioruyour father 
has c<x^leted? * 



Nqne 

Elementary School 
^Soae high qchool 2r:i 
^Bigh school graduate 31.6 
Some postsei 

(for ^example f ^^dme 

colleger jx 

colleger busines 

school r trade or 
' techni c^ri* sc±p^l ) 
College grad\ 

(4^year degr&^} 
Sow0 graduii^tiork 
Adxranced (degree 
Do not khan 



26.3 


4.2 


23.1 


-.9.5 


20.0 


5,3 


.4.2 


7.7 


9.5 


13.3 


5.3 


4.2 


7.7 


9.5 


13.3 










6.7 




4.2 


3.8 




6.7 


15.8 • 


33.3 


15.4 


9.5 


10.0 






f • 


* 





\ 



1 

D-5 



\ 

What is the highest level of fonaal education your aother feas 
completed? * / 

' . A / 3 C D E 



None 














* 

Elementary school 








3.8 


14,3 




Some high school 


21,1 


25. 


0 


15,4 


29,0 


3.3 


High school 














graduatd^' 


42,1 


29, 


2 


50,0 


33,3 


43.3' 


Some posif^econdaxy 


15^8 


4, 


2 


'15.4 


9.5 


23,3 


College graduate 


'3.3 


12. 


5 




9,5 


6.7 


Soma graduate work 














Advanced degree 














Do not ^ know 


10,5 


"^25. 


0 


11,5 


9,5 


'6,7 



How irnportant wais each, of the following factors in deciding to 
join r3C2? (Circle one number for each question. For exarTitple^ 

'*l''=*not iiTOortant, "3"= somewhat inpoirtant, and "S^^extresely ^ 
ia^rtant, ) 

B C D B 

I wanted more freedom/ * ^ 

independence ' 4.1 2.9 3.8 J.i 2.5 

I wanped to choose mg ^ 

own learning style 4.3 - 3.7 4.4 3.9 i.O 

I wanted to learn aiout ^ ^ • - 

careers * 4.6 . 4.^ 4.7 4,6 4.5 

I did not like my previous i ' *- 

schoctf ' ' ' 3,4 ' 3.5 2^ 2.7 1.6 

I wanted to ^ prepare for^ ^ ' 

a jpb 4.4 4.3 4:3 4,6 4.4 

I was bored with scIk>o1 ■ 4^.3 3.6 Z.6 2.8 1,9 

2,1 2.6 1.4 ' 1.7 1.4 \ 



I heard the EBCS program 
'was easy , . 



EBCE STUDENT END-Or-YEAR QU£STlO?aWIRE RESPONSES 



SITES 



Wh4,t do yoy expecz to be doijvg one year 



2. Znteris^ an apprenticeship or on- 
zh^-^db traiair>9^progras. ^ 

'3. Goii^ iisto regiiMr siilitary service 
or to ^ service acadesy. 

^ #^ 4. Atte2:dii^ a vocaticaal, technical, 
trade or business sch&l. 

^ -5. Attending a junior or coessanity 
college. 

S. Atteadiug a folxr-year college 
^univers'ity. 

7. Wor5ciag part-tiae 

B4 Other (travel, ta)ce a break) 

^* I have no idea vhat 1*11 be doing 

2. Bsv far do yoa plan to pursue your * 
foreal educatloa? 

1. Don't plan to finish 4iigh school. 

2. Graidaate frgta high school 

^. Hi^ school plus one or two years 
of college, coeesoxiity college .or 
special training i , 



'K«2Ci. . (!>42) (K-31) {K^29) (J>35) (»-27) 



35. C* 



5.0 
15.0 

5.0 
30.6 
10.0 



70,0 




2.4 
71,4 



29.0 " 27,6 20,0 29.6 



25.0 21.4 32.3 



25,7 18.5 



♦figures fax each response represent the per<i5itage of students givlAg that response froB 
tS% five mcB pilots sites and the Ti^ard deaoastration site shown here as si|te F. 



4 • 

i 



4. aiga fcsool plus thr*« or aor« y««rs 
of colltt^, coaxzni^ coIl*?« or 
*s?*c2.Ai training 



froB foor >^«Ar ooll«9« 



S.O 




3A. 



c« or profwiooal tralolag 



lijc t3#o 3ob« yoa ft*l you s^jgat UXm. to 
bold Af^«r ccepladag yoor «dacatica. 

Jo^ )^ttr«'c9d*i «ccordii}7 to ZollisgthMMd* $ 



2.4 



2.4 



12.9 
12.9 

U.9 

C . 



10.3 

. 3.4 



14.3 
22.9 



22.2 
22.2 



17.1 7.4 













1 










1) 










3.4 


, ,11. a 


• 15.4 • ^ 




2) 


BiixlxmsM acAs^ATS And Itsmz 
pzofmMsinnMln 




2.5 


16.7 


13.8 


32.4 


23L.1 ^ 

r 




V 


Vf±f fffseratiy pmzsoaaml jLi 
siaoT pcofjutinnMlw r 


147.5. 


15-<? 


U.3 




IX. 8 


% 

23.1 




' 4) 


ClmriGMl, s«i«s.Kq^Jt«r» 




1^.5 


' 10.0 


24.1 


17.6 


7.7 




5) 




15. a 




30.0 


34.5 


'■ 20.6 


26.9 




6) 






12.5 


5.7 


17.2 


2.9 


3.8 ^ 




7) 






5.0 


3.3 


6,9 


^ 2,9 






B) 






2.5 












33* Xiist two jobs yoa f Ml yoa sight Oiic* to 
hold Mitmz cooplstiag yoor sdacttlon. 










• 


( 

■V 




Jobs vsf* codmd scootdiog to BollingMhrnvi 
S9Clo*coDcmic stMtas srfstsm into thm 
foUotfing cttSToriM/ 










9 


« — 


•'f ' 




S^cood OcsupmtinriMX PnfmrmiGm * 
















I) 


Hi^bmr catscutiTCs tod emjor protm** 




9.4 


10.0 


3.6 
• 


18.2 


« 


















■* 




E-2 - 




1 


• 






« 


« 
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4 



2, SattDtM auiM^Ts tad Ustez 



i 





2i.: 


. 6.3 


23.3 


* 7.1 


12.1 


3^.3 


3) Xds^aistratlv^ perscsrMl tod 


5.3 


3.1 


20.0 


10.7 


* 

• 2^.2 


22.2 




76. B 


15,6 


10.0 


28.6 


2i.i 


3.7 


5} Skilled ntm?*-* c=pio9#«9 


10.5 


43. S 


23,3 


46.4 


24.2 








15.6 




3.6 


/ 3.5 


3.7 


7) 7ssJUn9<S 




6.3 


3.3 

srzzs 






3.7 


Bat« yoQ cb»«rT%fi'or directly ^#cr3c«4 4t 
^tbmz cr both of tiit tJ#o prtfcrz«d ^cfcx 
^tut#d for qu«rtt» 37 


A 


B 

« 








f 


X. 2 obMTv^d cr i«or3tjid rt both Jcfci 


so.o 


<7.5 


76.7 


43.3 


42.9 


51.9 


2. J cbMTwd or vor);«d «r oevc of th— 
CtfO jo^ 


35.0 


37.5 


i6.7 


5X.7 


/ 51.4 


37. C 


3. I did not Gb»ttrv« or wcx5c «t either 

job . 


13. 0 


is.Q 


6.7 




5.7 


iX.l 


^tdd «atcr the )ob vhich yco vctild aol^ 
%liJte to hold After gredaetioo? 










« 




X. Do Dot')cnov vhere to b^gin 


lO.O 


U.I 










2. *BcTe soae id&i 


30. C 


22*0 


xo.o 


31.0 


28.6 


37'. 0 



3. Step* p r e t t y cU«r 55.0 39,0, 50.0 41.4 ^42.9 '37.0 

4. Stfpe quite Cle4r - 5.0 26.8 40»0 , 27.6 25.7 25.9 
• • • * . r • 

Ite yoo feel you will be tble to roeylete t » l^S^l 

th% i>ec«ss*ry rtepi for thi> job? t 



* "75.0 ,78.0 93.5 86.2' 

2. «ot »xire ^ ^0 17.1 6.5 i3.8 14.8 

3. Probably cot ^ ^ 4.9 



\ 



11 



J- : 




y . . • . . 

SITES 

% 

I • A>3 C d 'e ? ^ 

thlj yiAr (If *^:y) laflatac*! yocr ' . 

dbotcm of por<nrtal c<rMrs7 (C>«cjc ai^ 

1. 5ea« ' ; ' 15 17 3 3 9 

2. I rjSVarj CO tt4cfatr» or 4 cocssftlsr 

ftbwjc by ci50ic«s 10 17 29 J4 U 

• • 

3. I rilVarl to p«opl« wtso work At tii« * 

tdbt ' . eo 45 Sa ' 45 63 TO 

4. I *^«>rn»3 with r«lAtl7«s or 'friends 

abwit =y cSsoic** 25 26 35 17 S4 33 

5. I hAd tzp«rltac« in obMrrlDtg or 

tryiag oot t2» Job* 70 5C 74 ' 72 . 69 70 

6. I rueS «boot tb4 jobs 15 10 29 14 40 19 

Ar« tii«r% Any jobs tiiAt last y»«x 
SI 3 i3t«rtstia9 thst joq aov 
f esl do aott BStch yoor ist«r*rts 
or Abilities? * 

' ' ' , ' i 
r— / 30.0 56.1 50.0 19.3 48.6 - 66.7 • 

b. If y*s, list th«s« job$, ^ ^ , ^ 

c. fihy do you oow fs«l th4t tbs ^(s) ^ - 
^ po looq%r sAtch yoor iatcrftsts or ^ ,' • * 

sbliitUs? , 

d. KbAt cAus*d yoa to r^t'vjm yocr sisd | . 

. sboat ths job(«}7 (Ch*c)c oo« or aors * . . 

of ti« foUovlis^. . - , ^ 

1. idviG* froB* ttsdhsrs or a 

coms^lor S 2 6 7 3 7 

2. hMxm tzoa. r«lAtiv«s 6r'.£rl«ads 10 S 3 7 ' 17 5 

3. ' Ad7lc« froa^toQAOOs vbo woxiu At 

» tbs jbb(s) 15 ,5 ♦IS 7 '9 U 

4* loforastloo X hsvs r«Ad Abodt tbs 

job(»J » 1$ 6 U U ' 



-E-4 



.119 



s 



5. 23cp«ri«oct iij cs6»trvsj^ or try- 

i»g oct tit 5csD(f) 4C 

7. ' I din't taicv 5 
' to 5 td iaiictte iioir bmlpful t2>«y ' 

b^ipfxil tb^f vz^ to cisc;l0 S, IS' 

3 And If iitti# or ao hmXp CLzcl* 1.) 
rtM SMA And tZAi^dtsd dmriMZioa for 
ZBCZ «ad Cas^ASUtoc Groap' ^t^dmnts U 

' Bgn b*lpfta do jTOC Tcor tdd^ - 

»ciiool cxpcricac* thi* y»»r havt- 
♦ ii5 -txtltxlDq you to— 



48 
19 

' 2 



45 
26 



14 

3 



3a 



S6 
38 
4 



SUSS 











* r* 


D 


E 




8. 




4.1 


2.3 


. 3.8 


' 3.7- * 


3-2 


3.4 


9. 


ua5*r»t«d ^ rolt of »cl«ac»* is 
our »oci«ty today 


3.5 


2,8 


3.6 


3.2 


2.7 


3.2 




f ^ • 
ODdczttAnd aor« <Jboot yocr»»lf 


4.6 


3.6 


4.7 


4.0 


4.2 


4.1 


n. 


' 9rt AI009 vith others 


4.S 


3.7 


4.5 


4.1 


4.1 


4.S 


12. 


na4«rtt<ail tht d«aocnttlc process 


3.7 


. 2.6 


S.6 


3.4 


2.9 


3.2 


13. 


d«rtios> yo«' own car*«tlTit7 


4.4 ' 


3.2 


4.1 


* 3.3 


3.9 


3.5 



14. 



lMr& bcM yoor ist«r«sc* usA tbil- 
ti«s fit iato potential c«r*«rs 



15. l«ra ho*/ »oci«ty»i valo»», tb» 
90v«rcB<nt tb* t^Aca^ a£f •ct 
th« world of woric 

16- laaro ^rti»t to look *t w^io'coo- 
tld«rli>9 « job 



4.3 



3.7 



4.4 



3.9 

3.1' 
3*9' 



4*4 



4.0 



4.3 



4.2 



*3.a 



4.5 



4.1 



3.2 



4.1 



4.0 



3.6 



4,2 



120 



19. 



ro7« 79cr rudi^g t)rt1 It 



20. i aprov t year a^tfc ticlH* , 

21, l ayiipv t yocr oral ^ ■ "■l^i-^rvi 



23. icaov «t*t l«v»l of tlrlllf ?rt>- 
ist«r«re to yoo 

24. rnn.f1fWr^ is yoor ftbillt? to 
Apply basic tJct Ki to c3oplrt« 
tsd to solT* psdbl&BM crocsd 70Q 

25. b«coM AcquJtlat^ vlth 4 broad raa^t 
cf r«tocrc«s to us< Is ^acbtrls? 1^ 



26. rrT'i 'tlrt f cosfcrrahly vitb admits 

27. t«i» r«tpocsiblliey fcr yoor cm 
* ^ctlocs - 



23. btoQot acr« op«a to aM t&Iom 

diff er >at free yosr own 



30. f#«I prtpartd to accept adolt? rt«^cs* 
ra^ponrlMlitlee 

31. Bsnt liiMld yoor rata the ovarftll q:ti4l* 
Ity Qj[ yoor TaCT/achool progs^aT' 

^ (StadmtM BS0d a seal* 0/ 1 (poor) to 

32« If yoQ bad it to do orar Agala, do yoo 
thInV yoo i#oQld dacida to participaf 
la ZBCE7 (Stad^sts oaad a <cai« of 1 









D 


z' 




4.5 


3.3 


3.7 


4.3 


4.2 


3.8 


-4.3 


3.7 


4.2 


4.3 


4/1 


4. a 


3.7 ^ 


3.3 


'3.3 


3.4 " 


•2.7 


2.3 


3.6 


3.4 


3.5 


4.0 


2.5 


3,.0 


4.0 


3.1 


3.3^ 


3.7 


/ 3.7 


3.7 


4.0 


3.1 


3^.3 


3.7 


3.1 


2.9 


4.0 


3.5 


4.0 


3.7 


3.7 


3.7 


4.2 




4.0 


4.0 






4.1 


3.2 


3.9 


3.7 


3.9 


3.8 


4.2 


3.5 


4,4 


4.2 


3.9 


3.9 


4.5* 


3.9 ' 


4.4 * 


4.3 


4,1 


4.1 


4.4 

» 


3.9 

• 


4.5 


4.0 


4iO 






3.6 




4,1 


3.9 


4.0 


4.6 * 


3.3 


4.8 


4.3 


4.0 


4.0 








• 




V , 




3.8 


4«2 


4*1 


3.8 


4.0 


■J' 


3.6 


4.9 


4.4 


3.6 


4.3 



B-6. 



.ERIC • 



Eacz h«v« yo^ f^it that yoa'-.oauld* 
?ro9r%^ «t yocr ova r«t«^ 

xt^ly DO} to S (dmfinitmly 9^m) . } 



4.5 



Xii cai?*rx*ca vith th« r^^uUr high 
114 ZBCZ piovi at yoG 'for i< 
rsrodctm i mcmJm of 1 to S 
t;. y 



opport 



»^sool progrts. how cash opyorcsnity 
did EBCS prwl d€ yoa for 9«s«r4l 

/Sc«l# of 1 to S MS in ywcica J5.; 



4.7 



.4.5 



3.7 



ea apa r ijca vlth p«t czprrlcscrg 
i» £h« r«9alsr high »fci»ol progro, 
bc*r aotlT«;t*d »r« yoa to iearo la EBCT? 
rSc4i» o/'i to 5 AS in goercico J5,; 4.7 

What coo^^, if tty, h*v« yoo ttfcta 
y«Ar »t th« high »cbool, a co»- 
Kiaity coU^g*, acploycr »it« or 
«SMr«? livt ti:? cooriftj ^az^ *^ 

*<ti*r« 1^ v«r« tafctn.^ ^ 



4.3 



3.4 



3.6 



SITES 
C 

4.6 



4.6 



4.3 



4.: 



4.2 



4.8 



4.0 



4.3 



4.0 



4.S 



3.5 



3.9 



4.0 



4.7 



4.0 



4.5 



M009 




65.0 


24.4 




5e,6 


25.7 


51.9 






15.0 


14.6 


25.9 


13.8 


22.9 


29.6 


T^fo 




5.0 


22,0 


3.7 


13-8 


25.7 


3.7 








14.^ 


7.4 


3/4 


U,4 


7.4 






15.0 


19*5 


'7.4. 


10.3 


14.3 


7.4 


nv 






2.4 










Six • 






. 2.4 













» 




< sr^zs 










B 


c 


0 


Z 


' 38. ttiis 7«ax, approxlaAt«ly hov aaoy 
pAzphXttSr brochur«s« aanoils or 
ugazint articlfttf did rttd? ^ 








f 


* 


1« Sion* 


P 


7.1' 


3.3 






2. 1 to 5 


15.0 


23.3 




6.^9 


14^ 


3.. 6 to XO 
* • 


25.0 


19.0 


10.0 




^28.6 


4.* U to 20 


39.0 


3..5 


16.7 


20.7 


'22'.9 


• 5/ 21 


10. <r 


1'4.3 


20.0 






6. Jtort th*a ^0 


20.0' 


21.4 


50.0 


37.9 


25.7 



39- ^iriag th* school y«Ar* 4pprcxlsat«ly , 
bov-^sAAy visits did yoa^ssJc* to th« 
folloving eoasoaity rftsourc«s7 {tfrita 
isk th« miab«r a«3Ct to «Ach comonity 
r«sourc«. Put 'O* if you did aot 
Tisit a particular r«sourc«.) 



?ublXc Ubrarics 

1 to 3 \r 
4 to 6 
7 to 8 
9^ or aort 

MOSAt&SS 

»oot 

1 to 3 
4 to 6 
7 to 8 



B-8 



21.1 


32.5 




28.6 


U.6 


37.5 






15.8 


17.5 


10. o' 


14.3 


5.3 


2.5 


3.3 


7.1 


26.3 


10.0 


86.7 


14'.3 


66.7 


78.9 


63.0 


63.0 


33*4 


13.1 


33.3 


37^0 




7.9 


^ *> 








3.7- 






^ ■ 
















* 










ft 






<* 






123 







4.8 
25.9; 
U.l ' 

33.3 



17.6 
$5.8 
20.5 



12,0 
52.0 
20.0 



5.9 16.0 



36.4 
63.7 



15.4 
65.3 
19.1 



srrss 



1 to 3 ^ 
4 to 6 
7 to ^ 
9 or aor« , 
Public HMtin^s 



1 to 3 
4 ito 6 
7 to 8 
9^ 

Collt9« or Qalversitits 

BosM < 
I to 3 
4 to 6^ 
7 t» B 
9 or aor« 

1 to 3 



A 


a 


c 


0 


















44 v4 


53.8 , 


6,7 


53,6 


26.5 


30.3 


38/9 


41.1 


56,6 


42 i8 


53,0 


42.2 


16,7 


2.6 


26. 6 


J . 0 


8.8 


15.4 










5.9 






2.6 


6.7 




5.9 


11.5 


70.6 


76.9 


26.7 


60.7 


29.4 


24.0 


U.8 


20.5 


53.3 


32.1 


61.8 


60.0 


11.8 


2.6 


13.4 


7.2 


8,8 


8:0 






^3.3 




1 


s. 


5.9' 




. 3.3- 






8.0 


87.5 


76.3 


14.8 


58.6 


54 .J 


44.0 


12.5 


21.0 


53.2 


27.6 


42.5 


40.0 




2.6 


XB.S 


3.4 




4.0 






7.4 


10.3 


» 3.0 


U.O 




9 



I 



I 



SZTZS 



40. WhAt do yoQ chinJc ar» tli# tsio grtat-/ 
Mt vA)m»is— oi ch« 23CZ pro^rts? 

aost appUcabl* or vrit« la jt^^ 
own r— po a y»>) 



8O*0 €1.5 62,5 4S,0 



55.6 



SoM sC9d«ots can' 



80.0 61.5 62.5 49.0 



55.6 



?robl«BS in tb>' oryjnt ration/ 
rtxf f lag of th« px.o«; x*a 

Stad«nu not r^cmiTlDg ssf5tcl«nt 
training in buic ^^^^^^ ^ sor* 

I n adt q cAf SQp«r7islon of rtod^xtx 
on job sltts 



5.0 42.7 36.2 149.0 



45.0 



10*0 



9.1 U.9 



7.1 15.4 



5. Lac3c of varl«t7 of job tit*s to 
a*«r ttadcnts' ixtert^ts 

41. Vbatr do 3^ think 4r* t)n two gr^At- 
•rt i t x«a ;th« of tb* ZBCZ pxoTm? 
(Cbftck tb« r«spoaMA yoa £m1 art aort 
«ppllc«bl« or wrlt« in yoar ovn 

1. Good ftXt«mati7« to 4 r«9aXcr 
' scbool pAO ( ;it^ ' 



15.0 65.4 4^ 



Qo&llty of tbtt staff 

Stq^cnts Itarn aboM a variety 
of 



4. Stqdaqta laam aboat "raaX Ufa' 
aitoationa and raaponaibility 

5. Good vay "Of gattio? rcadanta 
to laam 

6. Za^arianea in*wor)d239 vith adulta 
1. Individoal traataant of ttudanta 



25.0 36.6 16.0 125.0 
5.0 8.0 16.3 



35.0 46t6 /JO. 



45.0 60-1 "62*4/ 



25.0 
35:0 

aolo 



8.0 0.3 
37. 5 14.1 
3.1 25.7 



39.6 



8.0 



U.7 



59.6 



40.7 
14.9 

33.? 

43.1 




\ 



»llot aaJcad^at ai^ta B. 



\ 
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STUUOiT RESPONSES TO -THE OPEN-EHOED ITEHS 
£BCE STUDENT END-OF-YEAR QUESTIONNAIRE 



Question 42. Whaz a^e five things you could do UO?i to fln^ 
I ' ^ the job before ycgj take the job or begin job 



"out about 
traj.nzng-? 

National 



RESPONSES Site A 


Site 3 


Site C 


Sample 






(N-20) ^ {N«35) 


(N-20) (N»10) 


a4»2309) 


S 


C 


E C 


s c 




Acceptable M 3.30 
DnacceKtabl-e M ,70 


'4,00 . 


3/50 . 2,80 
.34 


3 • 00 2 . 00 
1.00 


No Mean 
Available 


ACTUAL r(ZS?Oi^SES 




PEBCE2JTAGS OF RESPONSES 
Site A Site 3 site C 


Nationfil 
Saisple 




S C E 


C E C 




Talk to councselor, 
guidance officer 


advisor , 


0 53 6 


17 1 0 


29.7 


Talk to or observe peogle 
in Che field ' - ^ 


' 74 76 83 


60 14 5 


70.1 


Obtain and/or read materieU. 
about it 


44 71 63 


60 "4 3, 


44.8 



Get inforination from school 
,or college r or from 
profe;5siJ3n^Ll etssociations 

Talk to teaudier not in 
specific field • ^ ' - 

Contact personnel officer, 
ec^loyer or exmloyoent' 
' office * ^ 

Get job or trainihg 

Ask parents » 

Ask friends 

Other ^ceptable responses 
other unatcceptable responses 



15 12 

18 - 



3 '1 



37 35 46 20 
30 "23 U 9 



9 
3 



19 

11 23 

22 

22 



3 3 

3 14 
14 

' 14 



5 
1 



ERIC 



*E^£BC2 sttidentS/ C»COT5>arison grot^) stiidents* Site A is the 
Demonstration Sit^ -while Sites B ahd C are the pilot sites^ 



• 3.5 
'2.4 

42.6 ■ 

. 6.0- 

Wot coded 

Not coded 

22.3 

18.0 
Tigaurd 

^-11 



Question 43, Give six ffeeisons why some people who are willing to work 
find it hard to , get a good job. 



National 



RESPONSES Site 


A 


Site 


3 


Site C 




E 

t 


C E 




C 


E C 




Acceptable 3.77 
Unacceptable . U- 


3.70 4 
.32 2 


.00 
.66 


2.00 
2.00 


3.00 3..40 
.10 


No Mean 
Available 


• 


PERCSn3«i 0? RESPCXISES ^ . 
Site A Site B Site C 


National 
■ Sazaple 


ACTOAL RESPCX^S 




C 


B 


C E C 




Racial discrlrnination 




12 


'3 


6 1 


19.1 


Age dispri mi nation 


15 


6 




9 2 .' 


25.8 


Sex discriaination * 




6 


6 


3 


8.0 

• m 


Ethnic^discr j mination 


■ 






3 


/ 2.9 


Religious discrimination 


4 


6 




3 


2.8 


Over qualif i©i 


15 , 


6 


9 


3 


1.2 


Police record 


6 . 


18 




2 


10,6 
,1 • 


Past drinking problem or 
history of fiient£d, illne^ 






• 




Personality, manners , 
atti ttkie 


33 


35 


29 


23 6 4 


O . 37 


Aroearance'' ^ 


IS 




11 


3 3 2- 


U.3 


Other discriminatory przictices 




■* « 


9 . 


9 1- 


5.7 


Other eicceptable responses 


4 


0 


'6' 


9 1 


13,5 


Interview went poorly / badly * 




-6 


23 


6 . 


1.6 


Es^erience/ t^lnlng^ skills, 
education 


11 


12 




9 '7 


"83.8 



Lack of ■intelligence (except 

aentally), • 70 71 74 57 3.8 



I 



Question 4S. (continued) 



r 




P.CENT 




OF KSSPCNSirS 






* 














National 




Sit 


e A 


Si 


^e D 


Si 


te C 


Sanple 






C 












Other unacceptable responses 


4 


- 6 


3 


1~ 


1 






Physical helath; physical or 
















, zaenta-l disabilities 


33 




6 


3 




2 


24 4 


References; past 30b ' 
















perf orriance ; not a good wor)oar 


15 


6 


u 


6 


2 




14.5 


i-tsAOcLmis applicant isaxes ; jOd not 
















coapatibie With applicant ' s 
















requireiaents 


18 


.35 


14 


9 


7 


2 


25.2 


Indecisive; don*'r^know what 
















they want 


1 1 


6 


20 


9 






1.1 


Jobs not available 


26- 


35 


46 


23 


6. 


2 


53.0 


Too far fron j<^? transportation 












\ 




prc^lesi 


18 


6 




11 


1 


1 


18.2 



Don • t look haxd enough; don ' t 

know how to l,ook for a jc^ 15 ~ 41 17 26 4 2 Hot coded 




Question 44 . List different 'things that a person^ should 
" a2>out in ch&oslng a job or career . 



RESPONSSS 



I 



Site k 



. Site 3 



Sire C 



. C 



Acceptable^^^^^^ 7.74 6.00 6.40 4.20 8.00 70 

Unacceptable M/ .n x,32 .10 .06 MO 



think 

National 
SaTTOle 



No Mean 
Available 



PZRCSOTAGE OF RESPONSES 

Site A Site 3 Site C 



National 
Sannle 



ACI^AL RESPONSES 



Responsibility, challenge, 
usefulness, self-inprove^ent 

PersonalHtis faction, interest. 



6 9 6 
4 



desir^, . , . 81 82 77 63 M 

Prestige, stams, opporruntty 

. for advancement", respectability 41 29 17 26 3 



Avadlability now -and futiire 
Duties , 

Wor)dLng conditions; nechanicad. 
aspects of job 

J<^ qualifications (training, 
experience ,^ education) 

Personal abilities or, con- 
strednts » (intelligence , 
person^aity, i^iysical 
abilities) 



Interpersonal relations 
Possible discriminatory facjtors 
Ethical TOnsiderations 
Other acceptable responses 
Other tmacceptable responses 



33 29, 29 23 1 

7 ^ 6,6 ,6 3 

96 ' 76 71 49 13 

63 7^ 31 34 9 




.48 29 43 14 -5 1 
41 23 31 9 4 ^2 
3 

7 ■ 3 • 



1. 



15 



11 



2.4.8 
^.6 

28.3 

27.1 

12.9 

-« 
90,9 

52.5 



49.4 
30.6 
1.7 

7.0 
33.5 



E-14 
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APPEKOIX F 

sirrs 







3 


C 


D 


Z 






CB»42) 


<»"i9) 


(S-59) 


flMl9) 


TOUT tlt« » 
















2,4 


5,3 


5,i ^ 


_ 10.7 




29,3 


26,2 


31,6 


13^ 


17. 


S^iO pmrsoos 


24,4 


19.0 


26.3 


13,6 


17.9 




17.1 


45,2 


' 26.3 


37.3 • 


21.4 




7,3 


7.1 




1.7 


10.7 










1.7 


21.4 


Ltxxyth of Ua* 70a h«v« ?*t-tici- 










* 


XiftM £^UU3 6 aoothM ^ 
6^11 ooctbM 


12,5 
20,0 


ie.7 
9,5 


5.3 

36, a 


10.7 
S.9 


23«.4 
50^0 




7,5 


14.3 


26.3. 


'U.5 


14.3 


OTITIS ooatbg 


15 ;o 


59.5 


26,3 . 


< 44.6 


7a 



StaJ«t» ia tbft pro9r» visit i«pior«: «it^ to 4 e*r»«r «x?lcrKtioo (oKully 
««T«rU 4«y», to 9rc «a pv«rvi«w of 4 ptrtlcalar job) or for 4 > rr^tTT7 1«t«1 
( ntntny smr&l vMks or aor* to i«tk «i 4 project or 9»t 4 abr» laASMth vi^ir 
o* 4a occ3p4tioaJ . • ' 

1» wb4o th » 4 tt dt at is i»i 4 C4r»«r^«xplor4tloa or ^**^tn7 liev*! 4t yoor 4it4, 
. «ppruila4t4l7 bov sktsy boars p«r vMk iSb yoa typicaUy q>«k1 witb ths stadsst? 

»^b€r of hours pir w»«k ior c«r»«r cxplorstioBi {Kttas *al Stsadsrd Osristioal 

^ i ' c ^ o r , 

Mwa 6,2 4.3 5.8 ' \% -n. 

' 5.2 4.8^ 6.3 •4t9 



"Tl^orss for 4acii rsspoass r«prss«tt tbs ptrciai 
risvss will .aot ^tsl X06 psrcsau if •••cm as?: 



of «:^loy«r*-girla9 
cadctsd tbs <;MStdoa. 



V 



p-i 
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I 



r 





X 


3y 


C 


D 


Z 




8.4 


8*0 


"*\5.4 




S.3 


S.O. 


7.4 . 


U.4 


5.0 


' 6.8 


9.3 



2. Vh1cf> of tb« folloyiag rc?partiv« »«rTlc«» do yoo tcr oth«r« *t year »it«) 

exploration «2)d for luraia; Ir7«l if 70Q br?^ ha4 »orf>at» for both i«v«l«.) * 



talX a^cot ^ opptfttsiititt? 

T&Uc abOQt th« rtoaynt'i 
p«rsoaaI pdbblAt? ^ 

TalX abCCt tCtiTltiAS ftt TOOT 
»it«7 * 

Ttrt^^is «a ■rfc^f 1r ar«a7 

£valsAt« lAdiTidsal rtadcar's 

AMirt »tad«at« is noo- 

SoptTTlM rtadcatt to ptr fora 
yocr 2t»7 
E«Xp plsa rtadtst 




TipJc tboot tht stateat's p«r»oo- 

Talk aboot Activlti«s at 7^ ^ 
«it«7 



X 

90.2 

26.8 

75.6 
17.1 



17.1 

58. 5 
39.0 

X 

51*2 
24«4 



, B 
7X.4 



Sl.O 
4.8 



39.0 52.4 



7.1 



C 
73.7 



23.8 15. 8 



73.8 36.8 

33,3 5,3 

Z C 

69*0 52*6 



D 
72.9 

25.4 



73,7 » 83.1 

10.5 ' 6.8 

26.3 33.9 

15.8 13.6 



57.6 
83*3 



/ 

^.5 



^•0 



31*6 18*6 



52*6 62.7 



Z 
92.9 

14.3 

96.4 

7,1 

39.3 
10.7 

42*9 
28.6 

Z 
28.6 

14.3 

39.3 



F-2 



13. 



A B C D 2 

Tazoz la «n Tfc^gric atm? 17.1 9.5 21.1 13.6 10,1 



S7LlsAt« iaHvidoAl rraj»7i?'f 
AMi^aaaoti? J4.1 64.3 47.4 39. C ' 21 



tb« picv^ia 17 Jl 



toot4i«r rTp I o yr r Al lctd to at 

tboat th« ;^0 ( ;ua 2.4 2.4 



3.4 



1 



Assist rtad€s^» la 2»o-job- 

r t l sfd «»l9=a«at»7 14.6 19.0 26.3 16.9 14.3 

Sa?«rTi»« rtadcffcs to p«rf©rs 
a sp^riilc ^ob-r»UUd t*«k at ' 

7^ 'i^^ 46.8 as. 4 52.6 6^.0 ^ 21.4 

Htl? pLcs stadtat tg « 4t;-- a tr i i s7 29.3 ^/^^ * ^^'^ ^^'^ 

Bcw did yoG llrrt b^csat LstoIt^ / ^ 
vltis th« pro9r<&? (Os^a: tpprc- 
prists r ^s pa ss s.) 



?zo9rss p«rsGQz)«l ccorsctsd as 

tboat tijs pr»;xss 63.4 69.0 63.2 67.2 S3. 6 



<.8 26,3 'S.2 32.1 



O -c^ isj i y psrscsasl t*I3tsd to as 

sboat ths pro « ^ss 9.8 14»3 ' S.3 12.1 7.1 

Did ths propria staff provlds you , . 
with" «»9h infotastloo to bsip. t ^ 

TOO dlr^ sradssr sctiritiss «t 
TOO sits? ' ^ • 

/ ^•^ " 57. S 94.9 . 100. 0 89.7 82.1 

Would TOO , rs- ii»i t \ to s potspt^ 
•oploysr or rsscarcs psrsoc thst hs/ 
ibm slso b«OGas larolvsd^ vlth ^ 

ptogrsa? ^ 

S ' OXW.O 9;i.9 -100.0 85.2 96.4 

V 



F-3 



BCD 



•I to 5) 



6. In 9«t«r&l^ do yoa rrhtnfc t2»« S3CS 

b«:^«£it«d by b^la? ftt toot 
tlt«? (Cirri • th« t^proprlAU 

I 

d«sts TOO yprttrf vich irt 
really istcrWud in Ittrrting s*v 
tiiiags? '^^ 

3. Do yoc r«c«i7« ad«qsAt« f*«dbtck 

tft*r thty Imt« yoor sit«7 
(CircXtt 4. sab«r froa I (a«T«r) to 



3.S 



3,9 



4 V 

3.8 3.9 3.8 

3.8 4.5 3.6 



4.0 



<.3 





5 {«lMt7s}) 


2.4 




2.2 


2.1 


1.9 


9. 
























2.1' 






iioz3c'vith th« seadcots? 


2.4 


2.3 


2.3 


2.7 


10. ' 














«ct«d to TOOT a9*aeY*S paxtlcipc^ 














ri on 15 racE? (CmcJc go*) 




















V 








?o«itlT« ruettcQ 


72.5 


6X.0 


55,6 




71.4 




■•9&ti7» r«Actloo 




2.4 












20«0 


29.3 


16,7 


31.0 


10.7 




So ructlOQ 


5.0 


2.4 


U.l 


5.2 


3.6* 




Sot ftgp) 1c^hl» 


2.5 


4.9 


16.7 


1.7 


3.6. 




Doa't kaov ♦ 










7.1 


XL. 


In vtys Cif try) here th« 








* ■> 






«ploy««9 4t yoor site b«o«flt«d? 


9.5 


5.3 


10.2 


,7,1 




CChtrfc 00m of aor« tjppropriAt* 






























4*9 


9.5 


5,3 


10*2 


7.1 




















58.5 




52.6 


^.8 


60.7 














c 


















pIdyMS to farthT mfnlig 


17. i 


4.8 


10,5 


7.1 




Hidactd tibftlr iiozklo«d 




40.5 


15.8 


20.3 


7.1 




















26.S 


14.3 


21.1 


4 22.0 


21.4 






2.4 


4.8 


5.> 


18.6 


10.7 



P-4 




12, Do TOO plaa to cmr^.rrf ptr-tld- * 
pfttli^ in t2» ZKZ pr o ^ru acrt 

^&77 (Cback OQ* or aar« of 

?r ogres i» vartiaiiiiit ff7.8 71. < *>4.7 66.1 32. S 

: lUc« ti» p%i^U ISTOl^ <8.S 42.9 68.4 '37.3 5o,1j 

48.8 50.0 S2,6 ».8 78'.6 

It is rh i Dm^toj ro at 29.3 28.6 31.6 25.4 32.1 
I h«v» problcss vlth 



I h«d probl«Bet vlth « 
^ ^ *i j i feiia 2.4 , ^.4 5.3 



\ 
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3.6 

5.1 

2 (te't fc*y» tla« 2.^ 2.4 5.3^ 6,8 7.1 

«tx«5qth< of tbt pro^TK? 
oot or aer* ru^obt.) 

' - 

Cood v4lt«raativ» to « rs^a-* % . 

^« hl5h lasool pro9rs3 48.8 45*2 47.4 35.6 25,0 

gaOilT of t2» «t*ff 14.6 19.0 ' 21,1 11.9 10.? 

vari«^ of cstmzs 87.8 81.0 * 68.4 66^ .82,1 

. Stadcats Xuta atee^^mAl . , 

U£« Utsatlco. 80,5 0.3 84.2 ^.1 78.€ 

Cood way e£ 9»ttla9 8«9b- 

d«t» to Ittzn 39^.0 40.5 36.8 23.7 21.4 

* " ■ ' • 

»4ta» adaltt 6S.9 jfi.g 44.4 «i.7 



P-S 



of ebt pxoi^o 



15. 



rcadcsts so ^ob sltas 
To^gyrh pcpczvozx | 

Har b€ too di£flc3lVt»cij- 
njol 5or scat tradcsts 

b« «bX« to h^lt CM ciat £er 



Ooa stadaox • 

* Six to rtsdasts 

to larm ca job tlc*s th^t 
coold 00c I«tra-ts la 
r*gultr school cltiii o o s? 
(Chtcic ooa or sort rc£So».} 



rizs^hsad kaovl«d9« of 
Mcads is & *rMl vorld* 



39 .0 


50.0 


<2.i 


42. 4 


75 fl 
w 


2.4 


4.3 


15.8 


13.6 


10.7 




21.4' 


'15.3 


22.0 


14. .3. 


7.3 


23.0 


5.3 


3.4 


10.7 


7.3 


7.1 


5.3 


1.7 


3.6 






36.8 


40.7 


42.3 








16.9 


25.0 






62.5 


53.7 ' 


32.1 




32.3 


31.3 


31.5 . 


39.3 ^ 


5.0 


6.5 


6.3 


13.0 


25,?: — ^ 




3.2 






3.6- 




3.2 




1.^ 




S 


* 

85.7 


* 


83.1 




63.4 


73.8 


52.6 


72.3 


67.9 



P-6 



ERIC 



13S 



A 



Hcrtiviticsi to Ittrr. 





3 






r 


78. C 


73.8 


31.6 


74.6 


32.1 

r 


63.4 


57. 1 


36.8 


30.5 


42.9 


61.0 


47,6 


52.6 


45.8 
1.7 


46.4 



I ■ 



J 
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Appendix 

EBCE PRO(Sm PARENT OPINION SURVEY RESPONSES 



well do you feel the EBCE Program con^axes overcill with the 
5t school ej^riences of your daughter or son? 

Huch Much 
^orse ^ ' Better 

.1 * 2 3 4 5 



14 



23 



If you had tt to do over agfin, would you Want your son or 
daughter to participate in the EBCE Program? * 



Definitely 
No 



Definitely 
Yes 



' i 2 3 9 28 

Hew Well do you think your son or dau^ter likes the SBCE 
Program coii5>ared wtt^past school experience^? 

'^^ch f"^ ' • Much 

f^orse ' [ • ^ Better- 

1 2^3 4 ' 



13 



24 



4. Have you received enough information ..aJ;>out yo\ar son or 
daughter's progress in the EBCE Program? 



Definitely 
No 



Definitely 
Yes 



1 3 ,V2 ' 18 ' 19 ' 

5* About how often have you had any oontact with any EBCE 
Program* staff menfi^ers? ' *' \ ' 



Almost^ 
. Never i| 






Very 
Frequently 


■1. 


2 




'4 . 5 \ 


), ■ 


4 




. in . " 5 v 




. 0 







*Thes6 numbers represent the oum&fer'of parents giving this response 
, out. of 45 parents from three pilot, slies;'' - ' ^ 
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7. 



In conpaxison with regxilau: classes how much opportunity did the 
EBCE Program provide your daughter or son fpr leaxning about 
Qccijpations? 



mch 
Less 



About the 
Same 



Much 
More 



1 6*36. ; ^ 

What effect/ if any, has the EBCE Program had on helping son 
or daughter fona career plans? 



Definitely 
Bad^ 



No 
Effect 



Definitely 
Good 



17 



In con^arison with regulatr cleisses how much opportunity did the EBCE 
Program provide your daughter or ^n general learning {i»e./ 
Basic Skills and Life S)cills)? 



Much 
Less 



A2>oi^t the 
Same 



Much 
More 



22 



In coii5)arison with past e3q>eriences in regulair classes how motivated 
is your daughter or sen to le'am in the EBCE Program? 



Much 
Less 



A2>out the 
Same 



Much 
More 



. 5 



22 



15 



Before entering the BBCB Program, how -often did yotir son or daughter 
talk to you about what wais going on in regxilau: classes? 



Almost 
ever 



- AJjtCfSt 

^ Daily 
. . 5 



i3 



8 



11. 



How often do«s your son or daughter talk to you about what's going,, 
cm in the EBCE Program? 



AJmost 
Never 



16 



Almost 
Dally 

5 

.15 
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12* How many meetings have you attended during this school year wherfe 
other parents of EBCS students were preserit? 

' ^one I 2 3 ' 4 or more 

- 2 14/../ 2 3 ^ 

13 ♦ What do you think are the greatest weaknesses of the BBCE Program? 
(Check, any of the foUotd^ng which are applicable.} , 



Some students can't handle thp^ freedom 

Q] ?r<^lem3 in the organization/staffing of the program 

Students not receiving sufficient training in basic skills 
or survival skills 

Q Inade<^te si:5>ervision- Of students on job sites 

[I] Lack of a variety of job sites to meet students* 

interests (this response used only 'at one site) 





1. 




2. 


B 


3. 


Ei 


4. 


Ea 


5. 


m 


6. 


u 


7. 
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14. What do you think are the greatest ^ gtren<?th3 of the EBCE Program? 
rchecfe any of^the following which are applicable.) 

Good .atltemative to' a regular school program 
Quality of the sta^f 

Studer>ts learn about a variety of careers . 

Students J^am about "rfeal life" situations and 
respOTsibility 

Good wsf of getting students to learn 
Experience in working with adults 

Individual trBataaent of students (this resjionse used* 
only at one site) 



15. What- positive changes, if any, hava you noticed in your son .or 
daughter that^ you feel are a result of participation in the EfeCE 
Program? ^ (CSiec^ one or more of the following.) 

Greater maturity or self dii^ection 

Better able to relate to others - ^ 

Greater self c<xifidence y ^ 

Clearer direction about his/her future 
Itore interested in education • ^ ' 

Better mderstanding of j<d5s * ^ - - ' * 

Is^ovement dLn baisic skills 

Hore realistic ifctittudes towzurd life, work, etc.* 
None (this response used .only at one silSe)i ^ ^ 

• ■ ■ .139 . - ■ ■ ■ '■ ' 
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. iij'3. 




• Q 4. 




ED 5. 




• 13 6. 




fii?. 




□ 8. 


f 


13 9. 



1 — — - - 



16. What neqaktive changes, if cmy, have you noticed in your son or 
daughter that>ou feel are "a ij^sult of participation in the EBCE 
Program? (Check one or more of the foliating.) ' ^ ' 

Ql I^ss interested in edxication 

ri] less interested' in woi^cing 

Fsl Moi:^ critical of oti^rs ^ 

fo] Disappointed with program (this response used 



S3 



only at one site) 



JL7. VSxat types of knowledge'; *s>dLlis or attitudes have your scxi or 
^ daughter- au^quired in the EBC2 Program that you feel he or she 
would not have gotten from a regulau: high school program? 
- (Check one or more of the follciring .} 

' Fir^t-hand )cajpwledge pt demands in a ''z^al world" 
Working with other pecx>le 
pnntherjob ^lls 
E3I Se]rf-di5cipiine . , 

il ' * itotivatioa to learn 



□1 Itothin^V^ ' • 

18, What changes^ ii aaiy, wpxild you reconsnen^ in the EBCE Program? 

) 
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18. Vfhat changes, if any, would you reeogmend in the EBCE Program? 

» 

Sample of Direct Quotes froxa Parents 

1* The students should be required td use their time in the Center 
more effectively. ' 

2^ Keep this Program going so others have the same opportunities. 

3. More attention, to "classroom type** learning. Definite assign- 
ments when Journals and basic skills eire in arrers. Progress 
reports eure very vague. v 

4. Staff development — Better understanding of adolescent behavior • 
Ctnxiculum developcaent—Greater use of subject specialists euid 
curriculum, ccsi5>etencies in b'a^ic skills ais well as applications. 

5. I as very satisfied with the Program. I feel my son would 
have dropped out of school had he not attended this Program. 
My spn is vea^y immature for his age aiui has had a very bad 

V education in reguleu: school progrics. From serond grade on 

he h2is been let do as he pleases, no laotivation to leatn, jiist 
a place to have fun.' All this changed in this Program. It's 
a shame kids have to wadLt until Uth year to get the message. 

^p the ou)tstanding EBCE Program! 

6. I would suggest that this pr o gram be made more understandai^e 
to parents vrtio do not have children in EBCE at ^>^^g time; as 

.the over2ill outlook on this Prograss is that it is not worth ' 
keeping and I thorou^y disagree with this; ^ I have seen 
the outccsz^ of the students that have ^^me out of EBCE they 
sees self-2iss\2red and have ^a much better idea of what they 
want to do with their lives. I am very pleased with the eff 
of the teeudiers who have worked so hard to make this such a 
^ wortli^riiile Program. " 
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tBCE STAFF QUESTIONNAIRE RESPONSES 

(n^l9) * ' * 

Listed below are major learning actiAties used in one or npre EBCS 
prograias* Please rate eacii, first in terms of ^Hcv important you feel 
it is for EBCE students, and secondly in terms of hew effective you 
feel it has been this year, Soiae activiti^ say be considered icoortantr 
hyA not producing effective results while others nay be considered very 
effective but of low is^rtance^ If the activity is not used in yotir 
project/ please circle KA for not -^tj^licable. Circle 1 for not iaportant 
'or not effective to 5 for highly jjraortant or highly effective. 

How Iaportant Sow Effective 

Hot Highly Rot Highly 

1 • Ism. I33p. J Ztt. Eft. 

11 2 3 4 5 1 11 2 3 4 5 1 ^ 

Learning Activities 



a. 


Student orientation 






1 


4 14 


- 1 


7 


4 . 






b. 


Stoident Accotmtability 






















Systeia 






I 


- 18 


- 2 


13 


4 






c. 


Student negotiation 








5 14 


1 1 


8 


7 


2 




d. 


J?redesigned projects 






5 


7 7 


- 1 


7 


a 


3 




6. 


Ke^otiated projects 








■4 13 


- 1 


3 


4 


9 


2 


f. 


Student journals 




'l 


2 


5 11 


, - 3 


4 


5 


7 




9* 


Cds^tendes 






1 


3 14 


- 1 


3 


7 


7 


1 




Career< explorations 




1 




3 15 


1 1 


2 


6 


9 






Learning level process 


1 




3 


5 10 


• I - 


6 


5 


7 




j. 


Specieil pleicements 




2 


2 


8 3 


I I' 


5 


7 


1 


3 


k. 


HA Materials 


1 






- • 2 


I I 




1 




13 


1. 


Ejroloyer seainars 






3 


7 6 




4 


3 


3 


. 5 


B. 


Student retreat 


2 


1 _ 


. 1 


3 - 


'3 






12 


n. 


Grot^_Activities 






















(e.g., cadres) 


1 




1 


? 5 


2 1 


3 


4' 


1 


6 



V 



♦Figures indicate the nusber of staff Who have selected specific ratings 
out of 19 st2iff froQ 4 pilot sites* At the fifth aite# steiff were inter- 
viewed i^atb^ than adainistered a que^tionnetire. ' ^ ^ 



On the xp:±d below please indicate hw iaelpful you feel 2BCE experiences have 
been in helping stiidents to do each of the following: (Circle 1 to 5 for 
ea<di stateaent) * 



'Very' OfYittle 







Helpful 


or 




Hel£> 








4 


3 


2 


1 








1 

8 








2. 


Solve problems logically. 


4 


5' 


2 


. 


3. 


Understand the role of science in otir society 














today. 


1 


4 


10 


2 


2 


4.. 


Understand nore about thesselves. ' ' 


9 


6 


- 


2 


2 


5. 


Gpt adong with o^^lfitf^* 


6 


6 


* 2 


3 


2 


6. 


Understemd th^s d^>cratic process. 


«. 


12 


' 5 


2 


- 


7. 


Develop their own creativity. _ • * / 


2 


6, 


9 


2 


- 


8. 


Le2Lm tiow .their interests and abilities fit 














into potential careers. 


9 


5 




1 


4 


9. 


Learn how society's values, the goveiniaent and 














the econocsy affect the world of work. 


3 


11 


3 


2 


- 


10. 


Learn to analyze potential jobs. 


7 


6 


" 3 


1 




11. 


Learn how to f^d and keep a job. 


6 


9 


1 


2 


i 


^\ 


Learn the basic s)tills necessary for the 














careers that interest thea. 


5 


8 


4 


7 


i 


13. 


, Ii^rove their, reading skills . 


1 


4 


7 


e 


1 


14. 


lE^rove their aath skills. 


2 


3 


7 


6 


i 


05. 


Imrove their oral coasunicatiOT skills. 


8 


6 


2 


3 


- 


16. 


l2?>rove their written cocBunica.tion skills. 


5 


8 


4 


2 


i 


17. 


Knc^ what level of basic skills proficiency is 














required in the jobs of interest to then. 


4 


8 


4 


2 


. 1 


18. 


Gain confidence in their ability to apply basic 
s3cills to cosslete tasks and to solve problexzis 


4 












around thes. 


1 


14 


3 


1 




19.. 


Eecoae acquainted with a broad range of 
resources to use in gathering inforaaticai for 














work and decdLsion oaJcing. 


3 


8 


6 


1 




20. 


Corarunicate . coafortably with adtUts. 


9 


4 


2 


1 


3 


21. 


Take responsibility for their own actions. 


•5 


6 


5 


5 




22. 


Becoae zac^e open* to ideas and values different 














frcQ their own. 


4 


7 


5 


2 


1 


23. 


Use infomation obtained through direct 














es^riences in mking decLsLons^ 


2 


9 


5 ' 


3 




24. 


Peel pr^ared to accept adult resp<»isibilities.^ 


1 


10 


5 


3 





V 
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The following represents responses from all sites to the nine open-ended 
rtems contained in the Staff ^Questionnaire. Categories for s<:oring the- 
responses to these open-ended items were developed by NWREL , evaluation - 
staff , ^ , 

25. What factors, if any, have you seen this year that are contributing in 
a major way to the success of the EBCS program? ' 

• , Support for or by school administration (4 people) 

• p^jWort from the consmmity (2 people) 
^ I ^>peration amongr sbCS staff (8 oeople) 

• I Sigbly motivated, students (5 people) 

• \E3C2 staff relationships with the students (2 people) 

• Cooperation from oon-cSCE staff (2 people) 

/ - 

26. W-hat c^stacies, if any, have you seen this year that are linitmq the 
success of the E3CE program? 

Insufficient staff /szaff spread too thinly (2 people) 
Inadequate student accountability system (3 people) 
Too najsy students (1 person) 
Irt&xperienced ZBC^ staff (1 person) 
Over use of sites (2 people) r 

uac^ of cooperation from some in-building teachers (1 person) 
^ck of team cohesiveness among SBCE staff (2 people) ' 

27. In vrhat'' areas do yoy feei EBCS students have made the greatest growth 
this year? Why? 

• Ability to cossmmioate with adults ( 6 people) 

• Learning about responsibility with reference to their school 
wor): and job site involvement (4 people) 

• Ga inin g self-confidence (4 poople) 

• ' Learning verbal or non-verbal cossmmication s)d,lls (1 person) 

• Bxposuxe to a variety of career options ( 7 people) 

• Develop a sense of independence (1 person) 

• Learning about themselves and how they relate to adults and 
their peers (2 people) 

• Learning the importance of dependability (6 people) 

28. xn what areas do you f^el EBCS students have made the least growth this 
'year? Why? 

• - , ' »> 

• Basic 3)ail areas such. as math, reading, writing and spelling 
( 11 people) ♦ 

• Keeping up with regular school classes (I person) 




TBy What ef^cts, if any, do you feel the 2BCS prograo^^C^^had on the 
/ , regrilax high school prograia? Why? jr 
c . : 

^ ^ # ZTone C5 people) 

0 BSCS enriched the total school program bg providing viable non- 

traditional learning alternatives to stxidents (2 people) 
0 Developed a' more serious attitude tc^etrds^ learning fihat students 
^ , can transfer to reguleu: school classes (2 people) 

0 Hade teachers more asifaxB of the importance of career education 
(2 people) 

0 Stimulated interest for career learning- bg both students tod 

fa^mltg ailfee (1 person) 
0 Due ,to lack of understanding of BBCZ it was viewed a^ a rip^ff 

by some staff (1 person} ^ 

30. What effects, if ady, dp you feel the HBCS prograa has had on the 
coaauaityV Why7 

• Feeling of sbarSd responsibilitg between scAool and corssanitg 
for educati-ng students (4 people) 

0 Increased casssuziications between business and sdiool (5 people) 
0 Increased realization that the cocmmitg is a vital leajniing 

resource (1 person) 
0 Created an as/areaess of student needs and interests in learning 

(2 people) 

0 Created an enthusiastic response frco- parents whose child had 

previously had problesss in school (2 people) 
0 Brought'the schooL ani the coemmmitg closer together (9 people) 

31. ' What changte^ if any, would you st^est in the EBCS prograa for next 

year? 

• Sone (4 people) 

0 Rewrite projects in order to izsprove program cos^cments (1 
person) 

0 Sponsor cossSunity participatiorr^3P%areer oriented seminars 
(1 person) . ^ 

0 Decrease the amount* of written work requirements (1 person) 

0 ^nvolve fewer students in an attem pt to create a more manageable 
hzogram (2 ^people) 

0 Shorter daflg hours spent at BBCB center (3 people) 



32. What types of tedmical assistance did you receive f5rpa KWRSL? 



• Program management and organization (7 people) 

0 Utilization of emploger/coBsaaxiity resources (4 people) 
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-i Use of student services (2 people) 

# iDstructiozied and cmzziailvaa developoksnt techniques (4 people) 
0 De^lopaent of a pro-am ev^uation design (5 people) 



•33. What additional types of technical assistance, if any, did you request 
-this ye^u: fron H^TOEL th§t you did not receive? 

• irozia^dS people) » • " 
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APPENDIX I 



. EBCE- ESSENTIAL CHARACTeRISTICS CHECKLIST ' 

SUW^ARY FOR NWREL PART D SITES 

this cbeckllfft l8 uie4 to detdrxit^e to vhat degree sites usijvg the ymZL ZbCZ progrAB have been able to i^plecent 
that progrea's ftM^tiftl ch&rActeri sties. It h^u} proven useful m a Aonltoriag tool for sotte projebt directors. 
Through its use they sxe Able to oocoA re a^ab thet sAy bAve' been neglected or omitted in the program's pperetion. 
follo%^ing is n suBKAxy And tAble of findings of the Peurt 0 sit^' EBCE BssentiAl ChArActeristics Checklists. 



I. EBCE Is dn Indfvlcfaidllzeii pfogras. 

0 A. Oogoing staff ASsesssent of 
student needs, interests and 
Abilities in BAsic saa lis. Life 
Skills and Career Developeept 

B. Student participation 

C. negotiation of projects ^ 

D. IntegrAtioo of ea^riences 

E. AccouQtAbility stan^dards (a set 
of leAming and behavioral 

- e^cpectatioos for students as 
Besi>ers of the E0CX "munity*) 

^SUBTOTAL 

11. . EBCE Is^ comunity-based progrui. 

A* Cci— mi ty input into progres 
planning And operation 

B. Active 'Tole o^the prograa 
Advisory board - * 

C. CoeBmity aesbers involved in 4 
student learning 



Provision for 01:— ml ty 
instructor training 

SUBTSTTAL 
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H 
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0 
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c 
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c 

3 
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4 
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4 




c 
3 


4 


c 
3 


'1 
■4 


- A 
„ 4 


c 






.76 
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3 
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5 


3 


3 


5 


3 


3 


4 


3 
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5 


4 
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5 


2 


3 


3 


4 


3 


2 


4 


5 


3.62 


'.96 


'3 
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5 
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4 


4 


3 


4 
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5 
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5 


5 


4 


5 


S 


5 




4.17 


,88 


3 


4 


5 


5 


iA 
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4 


'4 


5 


5 


4 




5 


3 


4 


4 
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5 


4 


5 
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4 


4 


4 


4.13 


,9} 
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2 


5 
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2 
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5 


4 


5 


4 


4 


5 


2 
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4 
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5 


3 


4 


2 - 






17 


17 


24 


25 


8 


17 


22 


L9 




22 




21 


23 


16 


L9 


22 


14 


23 


20 


22 


21 


18 


22 


19 


3.70 


1,98 
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3 






3 


2 


4 


4 


4 


3 


5 


5 


5 


3 


5 


4 


5 


4 


2 
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5 


3.50 
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5 


5 


5 
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5 


3 




4 


5 


4.41 


.37 
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2 
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III. EBCE js an experience-bastd progra* 
and Is built fro* the career 
activities of aciults. 

B. St u d en t active planning - 

C. OttUat&tioa of coMKnlty 
resources fcor Ieamii>9 

D. QMKxaity leamiog activities 
B. Rsfereoce is working Adults 
F. CcMoatty potenti&I assessed 

SUBTOTAL 

IV. EflCE aust have its own identity and 

« aust be cooprehensive and Integrated 

A. Progras detexitined by stxxlent 
l6&rnlj>g plans 

B. Clear prograa requirements 

C. Curriciiiuit ind. BS, L3, CO 

D. Survival ccac>etencies 

B. Interrelatedness of curriculm 
areas and student learning 

SUBTOTAL ' 

V. The EBCE progras places a aajor 
e^>hasis on the career development 
of students. ^ 



B* 

c. 



Variety of cowKinity leamii^g 
situations available 

Hon-paid learning sites 

Career decision siting es()basis 

Student self-ev^lttatloo 

SUBTOTAL 
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3 


4 


1 


1 


1 


4 


3 


5 


4 


4 


5 


3 


3 


4 


3 


tA 


4 


3 


4 


3 


4 


? 


? 


3.26 


1.13 


21 


i3 




Ll 


6 


6 


\2 


SI 


13 


f 

\2 


!0 




\2 


L5 




!0 


.2 


\2 


\\ 


!2 




to 


to 






m 

.56 


S 


5 


5 


S 


3 


* 

4 


4 


5 




f 




4 


5 


» 
4 


S 


4 


S 


5 


4 


S 


5 


5 


5 


% 

5 


S 


5 


5 


2 


3 


5 


S 


5' 


'5 


5 


5 


5 


S 


3 


S 


S 


S 


5 


5 


5 


5 


5 


S 


S 


4.70 


.80 


5 


4 




5^ 


4' 


5 


S 


3 


5 ' 


\ 


5 


4 


5 


S 


5 


S 




4 


4 


5 


5 




4 


s 


4.fi2 


•5? 


4 


4 


5 


5 


3 


S 


5 


3 


4 


S 


5 


4 


5^ 


"4 


4 


5 


4 


4 


S 


S 


5 


5 


s 


5 


4.<;n 


,65, 


LSl 


L8 


10 


17 


.3 • 




.9 


.6 




to ; 


0 


.7 


0 


6 


.9 


.9 


.9 


.9 : 


.7 


^0 


0 


9 


.9 


0 





EBCE PROCESS CHECKLIST SUMMARY 
^ FOR .NWREL PART D SUES 



The following tables are a supnary of the EBCE Process Checklists. 

; , . . ^ ■ • / 

Sites have been separat^ into; .a) Priority 1, reflecting ti\ose using 




the full EBCE model; b)'^||^Kty 2, reflecting those integrating 
EBCE with a caireer cluster program; and c) •Pri.ority 3,^ tho^e integrating 
EBCE with a work e^qaeritoce p:g>gram. • - 




4 »q 



/ 



r 



J 



ERIC 



j-i 



I. EBCE OBJEaiVES 



Career ' Devel opmen t 

1. students vfill increase their 
^ knowledge of their own aptitudes, 
inter^^cs and abilities an4 apply 
^ this understanding to their 

potential career interests, ^ 



Sites 



PjrJ^rity^J,^ 



Priority 
2 and 3 



All 
Students 



7' 



Some 
Students 



No 

Students 



students will increase their ' J^riority 1 
tocw ledge of social;* govenufeixtal 

and economic issues and trends in Priority 

the world of work. 2 and 3 



12 



\3 



Students will develop the general' 
skills of job finding*, job applica- 
tion, on-the-'^ob negotiaticai and 
dependability necessary' in daily 
work interactiOTS . 



Priority 1 

Priority/ 
2 and 3' 



15 



0 
2 



1 

0 



4. Students widl anadyze potential 
careers for financial and psycho^ 
logical inducements, preparaticxi 
needs and prepauraticxi programs 
available > 

Basic Skills 

5. Students will ii^rove in their., 

, performance level of fundaiaental 
<t basic skills (reading, writing, 
oral* comrnmi cation and mathe^tics) 



Priority 1 

Priority 
2 and 3 



'Priority 1 



13 
4 



3 



2. 

0 



Priority 
2 and 3 



9 
2 



6. Students will able to perform 
applied' skill tasks related to ' 
careers of intereat to them, 

— ji— 



Priority 1 

•Priority 
2 and 3 



7. Students will become aware of the- 




Priority 1 



J^vel of ba^ic skills needed to enter priority 
'career^ o^ interest to them and. will ^ g^^^ 3 

tinders tai^d ^e relationship' of that 

• level to their ^current b^ic skills 

proficiency . ^ • ^ 

— '' — O ~ 

8. Students Will demonstrate an 
inc^:itased willingness* to'aj^y 
beisic skills to- work task^^ and to 



everyday pron^lems 



, Priority 1 

• * • 

^ Prviority 
2 and 3 



12 



' 0 



T 



J-2 



i5Z 



\ 



Experiential Outcomes 

9. Students wi-ll broaden the ran^e of 
• sotirces they use (people, events, 
institutions, laws, booJcs, etc.) in 
gathering information for work and 

^^_decision in<^king. 



Si'tes 



Priority 1 

Priority 
2 and 3 



10. Stucients will demonstrate the 

ability to condxict conversation with 
an adult that reveals that student's 
self-confidence and understanding of 
the other person's .message and feel- 
ings. 



Priority 1 

Priority 
2 and 3 ^ 



11^ Styjdents will demonstrate an increaise P riori ty 1 
ilf-initiated behaviors and in . , 

Spaaing responsibility for carrying ^^^^rity 
out ajid evaluating tasks v^ch they 
agree to cosplete. 



2 and 3 



""^n — 

students 



15 
6 

13 



14_^ 

3 



Some 
Students 



No 

Students 



- 1 

2 
3 



1 

, 0 



12. 



Students will demonstrate an increase Priority 1 

in behaviors that reveal a tolerance V>-ioritv 

for people and institutions having 2*and 3 

differex;it values, ideais or background 

^ than themselves; an openness to ^ 
change and a willingness to trust 
others when drcimstances waurrant. 



12 
4 



4 
3 



0 
0 



13. 



Students will include data from 
their totad sensory system as part 
of their input' into their decisicm- 
makinq processes > 



Pzriority 

Priority 
2 and 3 



14. 



Stxidents .will be able to aissume adult* Priority 
responsibilities and *reiatifxi^hips 
in a positive and self-confident 
m=^jiner. 



Priority 
2 and 3 



15. Students who select a career area 
to pursue will acquire specific job 
skills while at employer sites 
related to their career airea. 



Priority 1 

Priority 
2 and 3 



16. Other outcomes , 



Priority 1 



Priority 
2 and 3 



10 



4 



0^ 

d 



10 
5 



0 
0 



2 
0 
0 
0 



*i — no •answer ' . j-3 

•• ^ '-^ • • 15, 
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^I. MANAGEMENT AND ORGANIZATION PROCESSES 

V 



- . • ' • Sites 


MpprOVcQ 

in 

Writing 


Verbajly 
Aooroved 


Not 

Anornved 


1. Has the district school board Priority 1 
approved the project? Priority " 

2 and 3 


15 
6 


1 

1 


. 0 • 
0 
0 


2. Has the state -departiaent of^educa- ^ Priority 1 
tion .approved the project? . ^iori^ 

: 2 and 3 


12 

7 , 


4 


/ 1 ' 


0 



/ . sites 


Yes 


Meets Host 
Requirements 


No 


I^>es the project meet all legal and Priority l' 


15 


Soc^ 


0 


fair labor praxrti^ reqm resents?' Priority ~ 

2 and 3 


7 


0 


0 



4. Ar'e the following st^f' roles J^ing *ased? (Check t^se roles actually defined and 



used.) 



Sites • 


Project 
01 rector 


f 

Lear*n1n'g 
Kanaqer 


Employer 
Jtel^tlons 
Specialist 


Learning 
Resource 
Specialist 


Student 
Cdbrdlnator 


Learning 
Assistant 


Aides 


Others 


«^ 

Priority, 1 


14 ' 


13 ^ 


12 


4 


4 


2 


7 


6 


Priority 
2 and 3 


' 7 

f 


6 


6 


2 ' 


3 


1 


1 


• 1 




III. CURRICULUM m INSTRUCTION PROCESSES 



Conpetencies ' ^ Sites 


Required 


Optional 


Diffe)»ent1y 
Than In The 
Handbook 


Not Used 


1. Transact bxisiness ca a ^^J^ority 1 


13 


3 


5 " 


0 


• credit basis . ^ ^ Priority 

2 and 3 


0 


4 


1 




2. Maintain checking Priority 


12 


3 


4 


1 


account Priority ~ 

2 and 3 


, ' 1 


3 


1 ^ 




3. Provide adequate Priority 1 


12 


3 


3 


1 


insurance for yourself, Priozrity 
family and possessions 2 and 3 


0 


3 






4. Pi'le state and federal Priority 1 


10 


3 


2 


2 


taxes- * ' 

Priority 
2 and 3 


0 


• 

3 


1 


3 


5. Budget tiae and laoney "Priority 1 


, 10 


3 


3 


2 


effectively ~ — 

Priority 
2 and 3 • 


1 


3 


2 


2 


6. Maintain good physical Priority 1 


a 


3 


3 


3 


heedth and maJce effect- 
ive use of leisure ^^r^ Priority 

2 and 3 


1 


4 


1 


2 


7, Besi«>nd appropriately to Jjf^^^J. 


10 


2 


3 


3 


fire/ police and physi- 
cal health emergencies Priority 




3 


2 


2 


8, Participate in tbe^ Priority 1 j 


0 


•I 

1 ' 




3' 


' A 1 0 f*^r\ ITS* 1 T% i^rv^o s e 

Priority ^ 
2 ,and 3 


3 


— y ■ 




9. raiders tand the basic . Priority 1 


^ 9 


2 . 




. 3 


strxicture and function 
of lofal government ' Priority 
* . 2 and 3 


0 


3 
> 


2 ' 


2 



155 



Competencies (cont.'.) 

10. Explain personal legal 
rights 



Sites 



Priority 1 



Priority 
2 and 3 



11 . ' MaJte appropriate use of 
pviblic agencies 



Priority' 1 



Priority 
2 and 3 



12. MaXe application for 
* erployiaent and sxiccess- 
ftilly hold a job 



Priority 1 

Priority 
2 and 3 



13. Operate and mai ntain an 
autocaobile 



Priority 1 



14. Other competencies 



Priority 
2 and 3' 

Priority 1 

Priority 
2 and 3 



tequired 



Optional 



10 



10 



'10 



10 



student Projects 

1. ''creative developoent 
predesigned project 



Priority 1 



Priority 
2 and 3 



2. Creative development 
individual project 



Priority 1 



Priority 
2, and 3 



1 

3. Critical thinJcing 
predesigned project 



4. Critical thinking 
^ ^ individual project 



Dse3 
Differently 
Tttan In The 
Handbook ' 



Not Used 



1 

2 



Priority 1 



10 



Priority 
2 and 3 



Priority 1 



Priority 
2 and 3 



J-6 
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student Projects (cont.) sites 


1 


UM t i UliO 1 


Differently 
Than In The 

rfdnODOOK 


' not used 


5. FTZjctionca citizenship Priority 1 


7 


4 


3 


1 


predesigned project 

/ Priority 
\ 2 and 3 


1 


3 




3 


6. Fmctioaau citizenship Priority 1 


5 


3 


2 


2 


individual project 

Priority 
2 and 3 


0 


S 


0 


0 


7. Personal/social develop- ^ 


8 


4 


0 - 


2 


cent predesigned project 

Priority 

^ * , t 2 and 3 


1 


2 


1 


3 


8. Personal/social develop- Priority 1 


5 


2 


1 


2 . 


n^nt individiial project 

— Priority 
2 and 3 


D 


2 


0 


3 


9* Science predesigned Priority -1 


6 


6 ' 


0 : 


2 


project ^ 

Priorir/ 

2 and 3 


0 . 


2 


0 


B 


.0. Science individual Priority 1 

project ^ . 

-Priority 

2 and 3 


4 
I 


4 
2 


1 
0 


3 


.1- Others Priority 1 


1 


0 


- 0 




Priority 
2 and 3 


1 


0 


^0 


0 



QuestiOQS 2. and 3. — do not lend themselves to^zmat being utilized 

< 




i 



• 

Exploration Package Sttes 


'Required 
Of An 
Students 


Required 
Of Some 
Students 


Optional 


Used 
Differently 
Than In The 
Handbook 


1. Are the eraloration Iffffl^^ ^ 


16 


D 


0 


2 


packages — " 

Priority 

2 azid 3 


3 




1 


0 


2. Doesn't fit into format 










Sites 


EBCE 
Staff 


The 
Student 


SUff 
And Studef 
Jointly 




other 


3. Mho selects the e:Q>lora- ^^riority 1 


0 


l 


15 


0 


tion sites for an 
individual student?* Priorir/ 

2 and 3 


0 




^ 5 . 


0 


4. Does^<<.^^j: into format 











Learning Level Process 


Si tea. 


Required 
Of All 
Students 


Required 
Of Some 
Students 


Optional 


' Used 
Differently 
Than In The 

Handbook 


1. Are learning levels— 


Priority 1 


11 


r 


1 


1 


Priority 
2 and 3 


2 




2 


2 


2., 3. Don't fit format 










• 






« 






* 

r 






^ 
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student Journals 



1* VSiat jkre the primary purposes served by the journals? 



Sites 



Analyzing and 
Integratirjg 
Career Aw^refiess 
InformatiooT 



Developing 
Coninuni cations 
Skills 



Helping Students 
Know Themselves 
Better 



Developing Trust 
Relationships 
With an, Adult 



Other 



Priority 1 



12 



Priority 
2 and 3 



14 



12 



Sites 


Required 


Optional 


Used f 
Differently 
Than In the 
Handbook 


Not Used 


2. Are .student journals— ?i"iority 


1 


16 




• 0 


0 


0 


Priority - 
2 and, 3 


• Q 


1 




0 


. .* 

Sites 


Daily 


Weekly 


Biweek 




Htxythly 


Other ^ 


3, Approxiraately how often Priority 1 


4 


10 




-A- 


0 


atre students required to * 
write journal entries? Priority 

2 and 3 

*i 


1 


5 


"T 


0 


0 


4. Em often are students ^^riority 1 


0 


15 




0 


^ 0 


0 


reqxiired to turn in 

their 0outnals to a Priority 

staff xaesber? 2 and 3 


0 


4 


0 


1 


0 



student Seminars by Employers 
Doesn't fit Into format. 



159 



J-9 



Skin Building Level 



Will skill building 
^levels at enroloyer sites 
be — 



Sites 


Reaui i^d 


Ootional 


Used ' 
Di fferently 
Than In The 
. HanoDOOic 


Hot useo 


Priority 1 


4 


13 


1 


. 0 


Priority 
2 and 3 




3 


0 





/ 



* ^ 


Sites- 


• 


Yes 


No 


2. If skill building levels are 'an intended part of 


Priority 


1 


3 


12 


your program, have any students begun them yet? 


Priority 










2 and 3 




- 3 


2 


Special Placerents 


Sites 




Yes 




1. Are "special placements" of students at employer 


Priority 




12 


3 


or comcnsiity sites for Life Skills or Basic Skills 


Priority 
^.^d 3 








3f\ option within your program? 


















2^ If "special placements" are a part of your program, 


Priority 




3 


7 


have any students begun them yet? 


Priority 








\ 


2 and 3 




3 


1 



ERIC 



Specific Curricu^i^i Katerials 


Sites 


Students 


Students 


students 


1. Individualized Leaiming ftsr Adults 
^^ic Skills materials 

* 


<ILA) Priority 1 


1 


2 


11 


Priority 
2 and 3 


2 


0 


4 


2. Career Infomaticn System (CIS) 


Priority 1 


2 


1 




Priority 
2 and 3 


1 


1 


5 


3. Other aatefcials 
« 

• • 

4 


Priority 1 


5 


D 


0 


Priority 
2 and 3 


' 2 


^ 1 

' TT ' 


9 


• 










J-IO *' ' . ^ 


• -« 
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# 









Proqrain Completion Requirements ' ' Sites 



Does your project have written program ccaroletion Priority 1 
requirements that are cleeirly defined? ^ 

" — Priority 
2 and 3 

^* 

If yes, dire the requirements like those described Priority 1 
on pages 52-53 of the NWREL SBC2 Curriculum & 
Ins true ticgi handbook? Priority 

"^2 and 3 



IV. STUDENT SERVICES 





• 






Student Recrui-tipent , 


Sites 


' Yes 


No 


1. Has stvident recruitinent:.Jbeei\ aimed at a cross 


Priority 1 


14 


2 


section of local high school' students? 


Priority 
2 and 3 


6 


1 


2, 4* Do not fit into format. 


Ik 




Classes 


Sites • 


Yes 


No 


1. Are students allowed to take cla-sses at the local 


Priority 1 


^15 , 


1 


high school? 


Priority 
2 ^d 3 


6 


0 


2. Are students' allowed to zake cla-sses at comunity 
colleges or other institutions? 


Priority 1 

Priority 
2 and 3 


'12 
3 


4 
3 


3. Are stxidents allowed to tate cla-sses or courses at 
en5>l<^er sites? . " 


Priority 1 
r 

Priority 
2 and 3 


14 
4 


^1 

2 


Guidance 


Sites 


Yes 


tio 


1. Is the guidance function shared by all professional 


Priority 1 




2 


staff members? 


Priority 
2 ax\d 3 


5 


1 


2. Do staff members condtict student staffing sessions 


Priori t^J. 


14 


1 


regtilarly to discuss the progress of each student? 


Priority 
2 and 3\ 


5 


0 


Accountability System 


Sftes 


les 


no 


* 

1. Does your project utilize a student accountability 


Priority 1 




2 - 


system with clearly defined expectaticxis and . 
OTUsequences 7 


Priority 
2 and 3 


4 


3 


2. If yes does your accomtability system work like 


Priority 1 


13 ^ 


1 


that descrifced on pages 77-91' of the Curriculum & 
Instructicjo handbook? 


Priority^ 
2 and 3 


1 




J-12 . 






4 



• 

School Year Action Zones 




Sites 


Yes ' 


No 


1. Doesn't fit into format. 




9 




.2 . If y6u have action aons5 / 


are ftey orgaivized like 


Priority 1 


10 


4 


those descxibed on pages 


81-84 of the NWREL EBC2 


Priority 






Gxirriculum & Instznction 


handbook? 










2 and 3 


X 


2 



Assessment Forms 


Sites 


Requined 


Optional 


Used 
Differentlv 
Than In The 
Handbook 


Not Used 


1. 


CTBS Jteading & Arithmetic 


Priority 1 


11 


0- 




3 




Sijb tests 


•Priority 
2 and 3 


1 


0 


. 1 


.4 


2. 


Basic Scills Prescription 


Priority 1 


2 


1 


^- 1 


10 




Pad 


Pxiority 
2 and 3 


0" 


1 


0 


4 


3. 


Self Directed Search 


Priority 1 


8 


2 


1 


3 . 






Priority 
2 ^and 3 


1 


0 


1 


\ 


4* 


Student Attdtxxie 


Priority 1 


9 




0 


5 




Questicmnaire - 


Priority 
2 and 3 










5. 


Semantic /Differential 


Priority 1 


5 


0 


0 . 


10 




• 


Priority 


0 


0. ' 


1 




6. 


Priority 

Psychosocial Katxirity Scale 


. 3 


0 


1 


10 


» 


(StudenteJOpinion Scale) 


Priority 
2 and 3 


0 


0 


^^>»»» ■ ■- ■ ■ — i. 
« 

1 


5 


7^ 


Parent Opinlcxi Survey 


Pridrity 1 


7 


2 


2 


3 






'Priority 
2 and 3 


0 


1 


^2 


4 


8. 


-fiiapl^er Opinion Survey 


Priority 1 


8 


2 


1' ^ 


3 






Priority 
2 and 3 


0 


1 


3- 


' 2 . 
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Assessment Forms (cont.) 



Sites 



9. student Application Fona ^^^^^^^^^ 

Priority 
2 and 3 



10 • Staff QuestJLoanaire 



11.* End-of-Year Student 
Qjie s ti oonai re 



Priority 



Priority 
2 and 3 

Priority 1 



Priority 
2 and 3 



pridriry 

12. Leaunjing Site Analysis Fora-^ ^ 



Priority 
2 and 3 



13. Skill Developaent Bscord ^'jfJifLi 

Priority 
2 and 3 

^''^O^itV 1 

14 . Student Performance Review " ^ 
(by employers) Priority 

2 and 3 



15. Student Evaluation of 
Learning Site 



'Eriority 1 

Priority 
2 and 3 



Required 



13 



V 13 



10 



\ 7 



\ 



12 



12_ 
1 



16. EBC2 Record of Student 
Performance 



Priority 2 

Priority 
2 and 3 



13 

0' 



Optional 



0 

1 



1 

0 



0 
2 



DseH 
Differently* 
Than In The. 
Handbook 



Not Used 



1 



^0 



0 



17 # EBCE Student Experience 
Record 



J»iri>ority 1 11 



Priority 
2 axifi 3 



18, Weekly Time Reports 



Priority 1 



12 



Priority 
2 and 3 



19. Student Profile Sheet 



Priority 1 10 



Priority 
2 and 3 



Assessfnent Forms, (cont. ) 



Priority 1 



20. Accountability Write-Up 

Form ' Priority 

2 and 3 



21; Learning Site UUlizaticxi — j-^rity 1 

Form * ^ " 

^ ^ Priority 

• 2 and 3. 



22. Main ten^iil-S^i sits Re-cord Priority 1 

Priority^' 



2 and 3 



2 3. 2bae Debriefing Form 



Priority 1 



Priority 
2 and 3 



24. \ Predesigned Projects 



Priority 1 

Priority 
2 and 3 



Required Optional 



11. 



8 

^ — ^ 



5^ 



2 

ir 



Used 
Differently 
Than In The 
Handbook 



Not Used 



2* 



* 6 




3- 
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